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INTRODUCTION TO JOHN MUIR CHARTER SCHOOLS
My Story
By Elena Rodriguez
LA CCC
My name is Elena Berenice Rodriguez, I’m on level 22 of my life. I was born and raised
in Los Angeles, California. I’ve lived in Boyle Heights for 18 years with my mom and my 2
siblings. People would describe me as compassionate, understanding, nice, and easy to talk to.
As far as special skills and talents go, I’d like to think I’m very talented. I can draw, paint, write,
and I do photography, amongst other things. I was a makeup artist at the age of 16. I’m very
driven by my passion and art is something I hold very close to me.
I’m a firm believer in learning from your mistakes, even the mistakes of others. A lot of
memories from my childhood are more unsettling than anything. I am not saying that I had a bad
childhood, because I did not. However, there were a lot of things that I, as a child, should not
have dealt with. I was put through a lot at the early stages of my life. Things that I still bring with
me in my adulthood, not as traumas, but as lessons to bring me to enlightenment. Between the
ages of 13 to now, I would say I’ve changed significantly. The child I was then and the child I
am now are completely different people. I’m more patient, understanding, courageous, sensitive,
independent, and more focused. I believe the challenges I was exposed to as a child have a lot to
do with how I developed as an adult. I found a positive way to deal with my burdens and I’ve
become a better person because of it.
Throughout my life, I’ve learned a lot of things. Something that stays with me is that life
is chaotically beautiful; I’ve learned to live for beauty and the light. Treat every single person
with respect, and do harm to none. Something from my teen years I take pride in is my personal
development. I’m more patient, understanding, and more deliberate with my choices now. I spent
a lot of time reflecting and trying to understand myself more as an individual, on a spiritual
basis. Throughout my life, my parents were there to give me positive support. They pushed me to
do better constantly, but unfortunately as a teen I didn’t give their advice a second thought. I
didn’t start to listen until I was ready to take my life seriously.
The one and only reason I left school was because I went to live with my ex-boyfriend. I
decided living with him and working on our relationship was the best thing for me. Although,
this decision wasn’t tough for me. It was easy for me to get up and walk away from my
education, because at the time, it didn’t hold any value for me. I never did well in school. My
teachers were constantly telling me how bright I am and how well I could be doing in school if I
had just applied myself. My teachers tried very hard with me, but they just couldn’t get me to
focus. I was always distracted with something else, like music, my friends, life in general. The
most difficult subject for me was and is math. I never tried when it came to math. Since high
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school, I’ve learned to understand the value of education completely. I never felt that college was
important to me, I never saw that the option of college was possible for me until I joined the
California Conservation Corps.
To be completely honest I didn’t realize I was going to be enrolled in the John Muir
Charter School program until I was in COMET. When I realized I could possibly get my high
school diploma while working full time, I became very excited. Coming into this program, I was
really looking forward to finding my career. I found that as I have worked with the California
Conservation Corps, I want to become a State Park Ranger. In order to be successful, I’m going
to further my education, build my resume, and gain as much experience as much as I can in my
field. My concerns are mainly time. I didn’t realize how much time I would need to get to my
goals. In five years, I would like to have be done with my two years in college, finish my law
enforcement classes, and hopefully I would be where I want to be in my career, or at least almost
there.
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My Story: A Long Story Short
By Briesha Mann
Sacramento Regional Conservation Corps
My name is Briesha and I’m from Oak Park, CA. A lot of people that know me would
say that I’m a cool person but mean. Meanwhile, I know I can be rude and that’s because of what
I went through. Everybody that really knows me knows that I have a big heart and I will give my
last to someone I’m close to. My dream is to become a teen counselor and for that I’m working
on my high school diploma! Until I graduate and start my studies I am interested in construction.
I’ve always had it rough growing up, but somehow I managed to turn some situations into
fun, until I turned 15 and my mother passed away. Since then I’ve learned that everybody isn’t
who they claim to be and not all help is needed. Things have gotten harder and my living
situation has been rocky since her passing.
From the ages of 15-18 I didn’t have any guidance or help, so everything that I know now
and have accomplished today I’ve taught myself! I did not grow up as a juvenile although I was
on juvenile probation for a year, from the ages of 14-15. It took me a whole year to get off
probation! I did that by myself - court dates by myself, classes by myself - all on my own. My
dad didn’t care to help me.... I was neglected in a time that a girl needs their mother - and not
only her mother but her parents in general. A LOT OF SELF-MOTIVATION WAS LOST!!!! I
lost myself for awhile. I dropped out of school during the middle of my sophomore year.
I attended Valley High School and at the time Biology and math were my favorite subjects.
I’ve never liked English even though that’s the language I speak. English should be the easiest
class to pass, but my grammar isn’t great. Not graduating on time in 2016 when I was supposed
to taught me that education is VERY important and it’s best to walk on time instead of struggling
to get your diploma when you’re over 18.
I chose Sacramento Regional Conservation Corps because I know and had met a lot of
people who attended and graduated. Because of your help and motivation, I’ve seen people that I
thought would be DEAD or in jail regain self-control. I took it upon myself to try the program
and since then I’ve gained more self-control. I have earned 100 credits and I’ve been off and on
for about two years, but I love the help you all give me.
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My Story
By Jacob Gonzales
San Francisco Success Center YouthBuild
My name is Jacob Gonzales. I am nineteen years old and I live in Richmond. Even
though others would describe me as a very funny and open-minded person, I would describe
myself as a very outgoing, yet very private kind of person. Some special skills I possess are my
social skills. I love talking to people and I am always open to making new friends. One thing I
would like people to know is that I enjoy learning about different cultures and different types of
people.
Life for me while growing up for me was probably different from the lives of other
students at this school. My life started out very comfortably; it was very silver-spooned, and I
was spoiled. Once I got into my teenage years, however, everything changed, and I began to
realize what it feels like to have to struggle. I think of this period as memorable because it
impacted my life very much. I went from being a child who got everything he wanted from his
mom to a teenager living with his dad, struggling to buy food everyday. Bullying also had a huge
effect on my life while growing up. A lot of kids tried bullying me. It reached the point where I
didn’t want to go to school anymore because I was so fed up with people making fun of me and
physically attacking me. When I was in the ninth grade, I started sticking up for myself, and I
had so much anger inside that I fought anyone who came at me. At times, I over-did it because I
was expelled from high school in 2016 for fighting. Believe it or not, but during this time, I even
started getting called a bully, which was ironic. After leaving the school I just mentioned, I
attended a continuation school in Pittsburg, but I stopped going once I realized it was no better
than the other schools I had attended. Things went downhill after that, and for the next two years,
I took a couple of classes at an adult school where I live, but didn’t complete the work, so I
didn’t receive any credits.
One lesson I have learned in life from all of these ups and downs is to never care what
anyone thinks or says about me; I know who I am, and that is all that matters to me . One
personal achievement I have made is graduating from middle school. I am proud of this
achievement because I started that school year by failing, but then picked myself up, worked
hard, and finished with more than enough credits to pass.
There are many people who have been there for me during my struggles. In addition to
my parents, my two best friends have supported everything I do and if they feel like I am not
going down the right path, they will tell me and explain to me how to turn myself around. My
parents have also been there since the start; they have inspired me to do whatever I set my heart
on.
The main reason I left school was that I had no motivation to finish because all of my
friends had either dropped out or graduated by the time I was sixteen. Also, I did not, and still to
this day, do not enjoy school and all the subjects we have to learn. Even though teachers stayed
after class to help me and gave me extra credit packets to help me achieve my goals, every
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subject was difficult, and I did not work hard enough to pass a single high school class. One
lesson I have learned from this experience is to never take help that is offered for granted.
I chose this program because the school I was attending did not convince me that by
doing their work I would be on pace to graduate. The fact is, I am getting older and I need to
start my life. Earning a high school diploma will benefit me in many ways. With a high school
diploma, I will be able to go to college or trade school, or even join the military. One way I plan
on achieving my goals is by going to school as often as I can, turning in all of my assignments
and completing them efficiently.
To be honest, I don’t know what my ultimate goal in life is, but I do know that earning
my high school diploma is extremely important for my future.
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My Story
By Brenda Reyes
Riverside WIOA
My name is Brenda Reyes, I am 24 years of age. I was born and raised in Riverside,
California. I have 2 sisters that are older than me and 1 brother who is also older than me. My
favorite hobbies are to go on hikes and adventures, such as exploring bike trials, and going out to
San Diego and Los Angeles because there are art, museums and also a lot of cultural paintings
there. One day I would like to travel to different places in the world to see all the art and
museums. I would like people to know that I’m very adventurous, spontaneous, a good listener,
very caring and I have a kind heart.
When I was 10 years old I remember going to my first museum with my older sister. We
went to the Museum of Tolerance. I remember going and seeing about Anne Frank and how she
lived and her story and it amused me. I liked knowing and seeing all the art and how it used to
be. Not only did I like the art behind it and the story, but it also told me how people could suffer
due to their race and culture. Ever since that amazing experience I've liked museums and gone to
different ones more now that I can actually drive myself there. As I get older I would like to just
experience more museums and go to more of them to find out the art behind each painting or
story. Before going to my first museum I thought that it was going to be boring and I was just
going to see a lot of old stuff, but it actually wasn't anything like I expected it to be. So being 10
years old and finding out I was going to like museums and art made me grateful and appreciate
the smallest things in life.
The lessons I have learned from experience, such as going to museums and knowing I
would like them, taught me a lot because I had judged it without knowing. Like they say, never
judge a book by its cover. Experiences in my life that I went through have taught me so much
and that's what makes me who I am today. My family, siblings and boyfriend are who bring
positivity in my life for many different reasons. For example, my parents came to the United
States to make a better living for me and my siblings. They taught me that I'm very lucky to have
school paid for me because kids in Mexico don't get the privileges we do, yet we tend to do
nothing with it because we take it for granted. When I was supposed to graduate back in 2013
my dad was very disappointed because he worked so hard so I could have a better life. My
siblings taught me so much because each one, having come very small to the United States, and
having graduated tells me doesn't matter how long the race is as long as you finish it. My
boyfriend has also been there and taught me so much, like not to take life for granted and to
appreciate all the small things in life. Every experience I have had has taught me a great value of
life, whether it was good or bad, and having great people in my life has made it easier.
One of the reasons high school was such a challenge for me was because I was worried
about fitting in and being able to please everyone. I forgot who I was, it's like I lost myself in
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high school. The counselors and teachers would talk down on you, it's like they focused more on
the good behaving kids than the ones who truly needed it. There always is an exception for
students in high school and I believe they would rather send the exceptions off to an adult school
or a charter school to not deal with the ones who won't graduate. Being in high school, I didn't
really have a favorite subject. I always liked writing but I wasn't good in my English class. If I
truly had to pick a subject I would say I liked math because it was a subject I knew I wasn't good
in and needed help in. Being here in John Muir, my teacher Mr. Murdock actually tries and
makes us understand math the best we can and does not give up until we have learned it. From
all the schools I have ever been in, my recent school has to be one of the best. Not only are the
teachers great but also since it’s so small they’re able to focus more on you and try to understand
each student. When I was a freshman at Norte Vista High School, I didn't really think my high
school diploma would be so important. Now I realize it is because without it you don't have
many opportunities, not only for college but also for jobs. The important thing I have learned
about education is that you need school to better your life. For me, I would like to be an
elementary school teacher so education will be something that will become part of my life.
My goal for this year is to actually finish high school and not only finish, but learn in the
process of getting my high school diploma. Another goal I would like for this year is to continue
to go to college and try to finish two more classes to get my certificate for working in a
preschool. That way by the time I finish school I’ll be also be done with those college classes I
need to get that certificate. As I mentioned, I would like to continue to go to college and a
university to become an actual elementary school teacher. By next year I’m hoping to finish high
school and hopefully find a job in a pre-school. In the meantime, I will finish college to be where
I want to be. In 5 years from now I will be 29 years old and hope to have finished my high
school diploma and college and have maybe one or two kids and be married by then. I’d like to
have my own house and to just feel proud of all the accomplishments I have made in the past
years.
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Graduation Speech by Ronald Robles
Camarillo CCC Ventura Training Center in partnership with CalFire
https://drive.google.com/file/d/1p0AnVUAeiKiuVlftVHXYYWKdAKcAES3/view?usp=sharing
Ronald came to JMCS in October of 2018, having no previous high school transcripts or GED.
He was incarcerated for over 15 years, and during that time, his one goal was to achieve his high
school diploma. However, he kept getting moved to different locations and wasn’t able to attend
classes consistently. He eventually gave up all hope of ever obtaining his diploma. Then he was
accepted in to the Ventura Training Center for Cal-Fire, and was enrolled in John Muir Charter
Schools. One year later, after much hard work and dedication, he was finally able to achieve his
goal and graduated with his high school diploma. The video linked above is his graduation
speech.

Graduation Presentation by Jazzlyn Erazo
Operation New Hope WIOA – San Bernardino
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A Day in the Life of JMCS and the California Conservation Corps (CCC) Tahoe
By Anna Pizelo, Teacher
OUR MISSION:
Our mission is to empower students through the advancement of literacy while ensuring students
become self-motivated and competent lifelong learners. Our goal is to foster self-understanding
and encourage environmental and social responsibility, leadership, innovation and collaboration.
We have a responsibility to teach life skills and personal development in order to create an
important foundation upon which a student can progress after high school. The Tahoe John Muir
Charter Schools site offers corpsmembers an educational program that makes a positive impact
on the lives of our students as well as their community.
OUR SCHOOL:
Nestled between snow-capped mountains, South Lake Tahoe’s California Conservation Corps is
a residential program that was established 20 years ago. The Tahoe John Muir Charter Schools
site has a partnership with the California Conservation Corps where students gain skills in public
service conservation work, environmental awareness, and volunteerism within the community.
We are committed to getting students excited about learning. Our school honors the diverse
backgrounds of our students and takes into consideration their family history, culture, ability, and
learning styles. In our quest to understand each student and provide meaningful and purposeful
instruction, we assess students with an integral and holistic approach combining academic skills
and knowledge, abilities, student history, culture, and career interests, while ensuring students
develop a strong growth mindset where academic rigor is a welcomed challenge. We tailor
lessons to the needs of students through collaboration in the development of their Student
Achievement Plan. It is our goal to create a uniquely engaging and stimulating learning
community where students’ voices are heard.
By day, students of the Corps work at protecting and restoring California’s environment as
public service conservation workers. They follow a strict routine of work, school and
volunteerism. We are honored to provide the educational component to the California
Conservation Corps where members develop strong skills in leadership, conservation work and
community service.
PROGRAM HISTORY:
In 1933, Franklin D. Roosevelt announced a strategy of ameliorating the unemployment rates
within the country while simultaneously dealing with environmental disasters such as soil
erosion and flooding. He proposed the Civilian Conservation Corps as a way to create jobs
involving public service conservation work for young adult males. This successful, federally
funded program birthed a new era of youth work programs that evolved over the years to include
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an educational component. Governor Jerry Brown established the California Conservation Corps
(CCC) in 1976, modeled after the original Civilian Conservation Corps. Since its inception, the
CCC has expanded to serving young men and women at 23 locations- 8 residential and 15 nonresidential. More than 120,000 young adults have served in the Corps over its 44-year history.
In recent times, many public high schools have dealt with the challenge of students dropping
out. According to the California Department of Education, in 2018 the dropout rate was 9.6%
whereas students who qualified as socioeconomically disadvantaged had a dropout rate of
11.1%. Such statistics reveal a shifting need in high schools to address the unique needs of young
adults where meaningful work experience is valued, and a friendly and individualized
educational setting is desired. In 1998, John Muir Charter Schools was granted a charter by the
Nevada County Superintendent of Schools. John Muir Charter Schools is a non-profit publicbenefit corporation expanding throughout California with more than 35 school sites in place, the
Tahoe CCC site being one of many.
OUR STUDENTS:
Our students have made a courageous decision to pack up and leave their families, friends and
familiar settings in order to join the California Conservation Corps (CCC). They have been
prepared to take the bold step of changing their lives to be of service. John Muir Charter Schools
is part of the Tahoe CCC residential facility which is run similarly to a military program in terms
of routine, expectations, standards and policies. Our student population is diverse with men and
women ranging in age from 18-25 years old. Many are from inner cities throughout California.
They come from areas such as Oakland, East L.A., Bakersfield and Sacramento. Some are from
other states such as Texas and Mississippi. We often have students from other countries such as
Russia or South America. Our students come from a wide spectrum of challenging backgrounds.
For instance, 25% have been in foster care at some point in their lives, 75% have experienced
homelessness at least once and 57% were raised in a single-parent household.
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Our students are young adults who are considered "second chance" students. For a wide range of
reasons, including poverty, homelessness, unsafe living conditions, learning disabilities and lack
of challenges, they all originally dropped out of high school. Despite setbacks and
disappointments in school, they have overcome their fears by taking the courageous step to
change their lives. Now, they want a second chance. Our goal as a school is to challenge them
and support them in creative and innovative ways while preparing them to advance in life,
equipped with the skills necessary to succeed.
OUR TEACHER:
Tahoe’s John Muir Charter Schools site is staffed with one full-time lead teacher. The lead
teacher has a Master of Science in Educational Administration with a Preliminary Administrative
Services Credential, a degree in Social Work, and a minor in Studio Art. She also has a Multiple
Subject Credential and a Level II Education Specialist, which enables her to provide a strong
special education program and develop Individualized Education Plans for students with mild to
moderate learning disabilities. Prior to teaching, she worked in the field of social work, acting as
a liaison between public schools and homeless K-12 students and their families, while also
assisting in a juvenile hall education program called New Horizon in Eureka, California for
incarcerated youth dealing with mental health challenges.
INDIVIDUALIZED EDUCATION:
The Tahoe John Muir Charter Schools site begins students’ academic journey with the
development of the Student Achievement Plan. The SAP includes student information, a My
Story essay, academic files, transcripts, IEPs, GED test scores, academic goals, trimester plans,
assessment scores and benchmarks. Our school has established Expected Schoolwide Learning
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Outcomes that outline the benchmarks for each area of growth, which helps track the
development of a student’s academic progress through the collection of their work. The
following is a list of the growth areas and progress we track, all of which is available for students
to access and reflect upon over the course of their academic career:
•
•
•
•
•
•
•

GROWTH AREA 1: Students Read and Write Effectively
GROWTH AREA 2: Students Obtain Key Life Skills
GROWTH AREA 3: Students Appreciate History, Geography, and Current Events
GROWTH AREA 4: Students Understand Government Processes
GROWTH AREA 5: Students Understand and Apply Mathematical Concepts
GROWTH AREA 6: Students Apply Scientific Concepts and Skills
GROWTH AREA 7: Students Realize Their Own Special Interests and Talents

An important aspect of our program is the student-directed education plan we develop as a team.
We provide opportunities for students to develop their own academic goals. We are committed
to providing a successful plan that is user-friendly and accessible for all students. Additionally,
the semester plan and weekly goals are important products that serve as a guiding post for
students to monitor their progress. Students are encouraged to develop their semester goals
while consistently reflecting upon their advancement. Students meet weekly with a teacher to
share their progress and discuss areas for improvement. Some areas of improvement discussed
may be:
•
•
•
•
•
•
•

Developing, modifying, or amending academic goals
Development and progress of career and transitional goals
Providing new opportunities to demonstrate knowledge
A need for specialized one-on-one instruction/tutoring
Modification of lessons
Establishing more effective study routines
Providing peer-assisted study groups

We offer and encourage students to explore projects that are aligned with the California State
Content Standards, the Common Core Standards as well as JMCS’ ESLRs and benchmarks.
With a variety of projects offered, we aim to develop lessons that are tailored to the
individualized needs and interests of each student.
ASSESSMENTS:
Student progress is monitored through ongoing assessments such as the RenSTAR, criterionbased assessments, interim assessments (e.g. midterms and mastery tests), and formative
assessments (e.g. classroom discussions, one-on-one instruction). Students who have passed the
GED have their scores included in their Student Achievement Plan.
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Our ongoing assessments help to inform instruction and create intervention or acceleration
programs when necessary. Any student who initially tests at a “below basic” level is
automatically enrolled in acceleration courses where their progress is closely monitored.
Students who have tested “above average” on assessments are encouraged and guided to more
challenging reading material, advanced teacher-made projects and modified lessons that
incorporate and require more advanced comprehension and skill levels.
TECHNOLOGY IN THE CLASSROOM:
The Tahoe John Muir Charter Schools site provides instructional strategies, lesson development
and teaching modalities that are congruent with modern advances in technology. We have
curriculum that may be accessed through multiple modalities. For instance, we provide
curriculum called Document Based Questions (DBQ) that offers primary sources online which
can be read with the support of an auditory component for students with reading disabilities and
English Language Learners. We wish to offer tools of achievement and academic advancement
that involve an array of opportunities for learning while incorporating multiple measures of
students’ demonstration of understanding. In order to honor the complexity of the whole student,
we aim to foster an enriching learning community that provides a dynamic and engaging
environment.

In the 2018-2019 school year, our high school acquired a smartboard. This new and improved
technology is now a central part of our classroom. In order to interact with the world, our
students must see the world. When their senses are awakened, they immediately become active
participants. They naturally desire exploration, inquiry, investigation and to exchange ideas and
information. Instruction has become visually engaging and encouraging of class participation and
discussions. We encourage students to utilize technology in order to develop public speaking
18
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skills and to practice presenting information they have learned to the rest of the class in a
dynamic, clear and concise manner.
PROGRAM BENEFITS:
JMCS’ partnership with the CCC enables students to gain a wide variety of skills and vocational
experience that far exceeds what most programs offer. The various opportunities, certifications
and trainings provide rich vocational experiences that serve the community and support students’
future career opportunities.
Scholarships
Eligible corpsmembers may earn scholarships that provide money for post-Corps education and
training that readies members for employment. There are two types of scholarships available the CCC Scholarship and the Corps Networks AmeriCorps Education Award.
Lake Tahoe Community College
All students are enrolled with the Lake Tahoe Community College. The California Conservation
Corps requires physical training through the LTCC where every member is enrolled in a “boot
camp” course. Additional courses offered include Nutrition and Outdoor Leadership. Student
enrollment has provided the opportunity for JMCS students to transition smoothly into any
community college throughout California.
Backcountry Trail
Every spring, a select group of young men and women are chosen to participate in the
Backcountry Trails Program. For five and a half months, challenging work involving trail
building, restoration and maintenance is completed, far from the conveniences of modern life
deep in the backcountry.
Leadership Training Program
Corpsmembers who attain promotions attend a 32-hour Leadership Training Program,
coordinated by the CCC Training Unit. Members learn leadership communication styles,
delegation techniques and effective feedback skills.
CAB
The Community Advisory Board offers students the opportunity to take on leadership roles,
collaborate and coordinate with peers and make changes within their community.
Australian Exchange Program
This is an international work exchange program with Conservation Volunteers Australia.
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Certifications and Trainings
The CCC offers extensive training opportunities and certifications that are embedded within the
program. The following is a list of certifications and trainings corpsmembers are expected to go
through:
1. S-212 Wildland Chainsaw Training
2. Red Card Training
3. CPR-First Aid
4. DMV Class C & B Training
5. Blue Card Training/Flood Training
6. HAZWOPER
7. Advance HAZWOPER
8. Leadership Training
9. Basic Arborist Training Part One (Tree Climbing)
10. Basic Arborist Training Part Two (Aerial Rescue)
11. Maintenance Employee Safety Orientation (MESO)
12. Tool Training
13. Conflict Management

WORK EXPERIENCE:
Students from the Tahoe CCC complete thousands of hours of work each year on local projects.
The center has worked in the South Lake Tahoe Basin for more than two decades and lives by
the mission of “Keeping Tahoe Blue”. More than 170,000 trees have been planted since the
program’s inception and the positive impact of implementing regrowth projects has improved
soil stability and limited erosion around the lake. Students also provide other types of public
service conservation work in the South Lake Tahoe Basin, such as fuel reduction projects, soil
stabilization, restoration and re-vegetation, in order to improve ecological balance and
maintenance. Corpsmembers work in projects central to natural resource enhancement,
construction, deconstruction, maintenance, landscaping, emergency response, food service, and
energy and water conservation. The vast array of vocational experience corpsmembers are
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exposed to creates a seamless transition from JMCS and the CCC into trained, certified labor
jobs, with students prepared to serve in many careers such as forestry, firefighting, tree arborist,
habitat development and restoration.
PARTNERSHIPS AND VOLUNTEERISM:
While students work within the CCC, they also have a commitment to community service
through volunteerism. The Tahoe CCC provides 1,550-2,000 hours per month in volunteer
service. The following is a list of businesses and organizations with which students volunteer:
•
•
•
•
•
•
•
•
•
•

Boys & Girls Club
USFS-Fall Fish Festival
Community Dump Day-South Tahoe Refuse
Renaissance Faire
League to Save Lake Tahoe-Tahoe Forest Stewardship Day
Kiwanis-Lake Tahoe Air Show
Lake Valley Fire Department-Fire Fest
Tahoe Resource Conservation District -Autumn Fest
Tahoe Wildlife Care-Cage Building
Gate Keepers Museum-Annual Celebration

Partnerships through contracts:
•
•
•
•
•
•
•
•

CalTrans
California Tahoe Conservancy
United States Forest Service
River Partners
Tahoe Resource Conservation District
State Parks
Bureau of Land Management
Department of Transportation

SUMMARY
The life of a corpsmember and JMCS student is rich and rewarding. The challenges they
confront on a daily basis involve committing to a strict schedule that requires a 12-hour a week
attendance in high school and a 10-hour a day work shift. The hours are grueling, and the
expectations are high. We offer a great deal of opportunity for growth, empowerment, service
and promotion as well as transitional services. JMCS’ partnership with the CCC strengthens our
school and provides resources for our students that prepare them for success in life.
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A Day in the Life of JMCS and the Sacramento Regional Conservation Corps
By Jocelyn Moore, SRCC Site Coordinator
MISSION STATEMENT:
The mission of the Sacramento Regional Conservation Corps (SRCC) is to enrich the lives of
young adults by providing a development program integrating education, job skills training and
work experience on conservation projects and other services that benefit our communities and
the Corpsmembers.
GOALS:
SRCC is an intensive program that helps disadvantaged youth develop the self-confidence, work
skills, and education necessary to take advantage of a second chance to succeed in life. Guided
by adult leaders, who serve as mentors, role models, and technical trainers and supervisors,
SRCC participants work in crews to rebuild or revitalize blighted areas in their communities,
usually areas of low-income.
To accomplish our mission, we emphasize the interdependence of education and work, and
address the individual needs of socially, educationally, and economically disadvantaged youth.
Specifically, we:
•
•

•

•
•

•

Create and promote a safe, healthy, and structured environment for work and learning
Provide education opportunities for students to:
o Earn a High School Diploma in our Charter High School
o Nurture aspirations and provide new opportunities for post-secondary education
Offer high-quality vocational instruction and paid job training in the areas of:
o Environmental conservation projects
o Tree planting
o Construction and rehabilitation of affordable housing
o Recycling and environmental projects
o Service-learning opportunities
Teach work ethic, teamwork, and essential life skills, through mentoring and leadership
training
Encourage healthy life choices through positive role modeling and a variety of personal
development training including conflict resolution, substance abuse prevention, and
responsible driving education
Promote economic self-sufficiency through career assessment, employment development,
job placement and follow-up services

PROGRAM HISTORY:
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The Sacramento Regional Conservation Corps (SRCC) was established in 1984 by the
Sacramento Metropolitan Chamber of Commerce as a private, nonprofit organization serving
young adults in the Sacramento region. The SRCC is governed by a volunteer Board of
Directors which sets long-range plans and goals with the SRCC staff.
The SRCC and the other local conservation corps in California are distinct from the California
Conservation Corps (CCC). Unlike the CCC, a state agency, the SRCC recruits Corpsmembers
only from the Sacramento area and provides paid work-training opportunities primarily in the
Sacramento and surrounding areas. Occasionally SRCC crews may travel to other parts of
California or other parts of the country to assist at major disasters such as earthquakes or floods.
SRCC is Sacramento’s largest educational and job training program for youth and has been
continuously operating for the last 34 years.
PROGRAM COMPONENTS:
Work Training and Education
SRCC offers Corpsmembers comprehensive services with an emphasis on work readiness skills,
education and barrier removal. Principal activities include: 1) Providing paid work experience
while implementing community service and environmental projects; 2) Providing education and
academic support through our on-site charter high school (John Muir Charter Schools) where
Corpsmembers can earn their high school diplomas; 3) Providing case management services to
assist Corpsmembers in removing barriers to their professional, academic and personal success;
and 4) Providing job search training, career counseling, pre-apprenticeship training, job
placement and retention services.
Program Description
The SRCC work training and education program creates a sense of self-worth for its participants
by providing skills training in multiple work projects, completing high school or preparing for
education beyond high school and highlighting the important role that everyone can have on
community development and engagement through conservation projects.
The work skills projects include:
• Recycling: Collections; Routes and Tire Amnesty Events
• Recycling: Sorting
• Recycling: Special Events
• Recycling: Outreach Education; Certified Used Oil Collection Centers, California State
Fair, Capital Air Show
• Facilities Maintenance
• Public Beautification; Removal of Illegal Dumping in Public Places, Homeless Camp
Removal
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•
•
•
•

Vegetation Management: Clearing and Tree Trimming; Fire Fuel Reduction, Invasive
Species, Gas Pipeline Inspection, Levee Inspection
Trail Construction, Open Space Access, Increase Recreational Use Areas, Educational
Use of Watersheds
Emergency Response; Sand Bagging, Storm Drain and Channel Clearing
Greenhouse Gas/Carbon Sequestration; Tree Planting, Habitat Restoration

Corpsmembers develop work and life skills, get an education, and serve their communities.
Additional training such as First Aid/CPR, Forklift and Flagger training are offered to increase
the Corpsmember’s employability.
SRCC Learning Objectives
After completing the program, Corpsmembers will demonstrate that they can:
• Demonstrate the use and understanding of technology and its related productivity in the
program.
• Talk about the nature of the work with members of the public. Uses correct terminology
and depth of details appropriate to the situation and person with whom they are talking.
• Demonstrate pride in the work and the program.
• Understand the value of the skills and knowledge learned in the program and how they
can be transferred to a personal Education and Career Plan
• Use the technology learned in training for on-the-job work tasks.
• Discuss and apply their skills learned in the program with clarity, accuracy, precision,
consistency, relevance, sound evidence, good reasons, depth, breadth, and fairness.
• Make healthy conscious decisions regarding physical well-being and the wellness of
emotional, intellect, social, economic, spiritual and other areas of life.
• Have a role in their community, state and the world; make the world a better place to live.
Is a change agent that acts out against injustice in social, economic, and environmental
sectors.
• Demonstrate a concern for the law and a responsibility for ethical behavior and integrity.
• Responds professionally to authority. This includes asking appropriate questions to
clarify instructions, readily accepting assignments and implementing instructions without
delay.
• Demonstrate teamwork and cooperation as they perform their duties.
• Demonstrate creativity and innovation: conceiving and implementing new ideas at work.
• Demonstrate an understanding of valid and reliable research; through the understanding
and practice of consistency and accuracy.
• Demonstrate an understanding of the interrelated nature of a person’s actions and
regularly make decisions that positively impact other people, organizations, the
workplace, and the environment utilizing new technologies, understandings, procedures,
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and materials; adheres to regulations of construction and is cognizant of the impacts on
the social condition, environment, workplace, and profitability of the organization.
Academic Education Curriculum
SRCC provides a high school diploma program through John Muir Charter Schools for those
participants who have not graduated high school.
Classwork is divided into seven basic subject areas:
• English (both Reading and Writing)
• Life Skills (including PE, Health, and Computer Skills)
• U. S. History, World History, and Economics
• U. S. Government
• Mathematics
• Science
• Electives (including Vocational Education)
The HiSET High School Equivalency Program was offered 4 times during the 2018-19 school
year and students are required to complete coursework to assure their proficiency with
computer/business technology.
Although we find that many Corpsmembers have become discouraged and disengaged from their
coursework, our JMCS teachers are motivated to find creative means of getting them to engage
as they discover new connections to the curriculum and a renewed sense of purpose for
completing their high school diploma. Through many avenues, including field trips to
community colleges, job and career fairs, tours of vocational schools, workshops on completing
the FAFSA, independent exploration, and guest speakers, Corpsmembers explore new
possibilities and set goals for a future that might include advanced vocational training,
community college with a goal of transferring to a university, or employment within a union in
the construction trades.
Students conference regularly one-on-one with their assigned homeroom teacher to make sure
that they are on track and earning the credits they need to fulfill their graduation requirements.
Students also have the opportunity to participate in educational projects and on-location learning
experiences, such as tours of Crocker Art Museum in Sacramento and the Museum of Modern
Art in San Francisco, the very popular monthly bird-watching excursions with members from the
Audubon Society and participation in the Gilder-Lehrman History Institute’s Hamilton program
that culminates in a student trip to experience the Broadway Musical at the Orpheum Theater in
San Francisco. Our January 2020 Hamilton trip was especially memorable as one of our students
was chosen to perform his performance piece (his project on the Boston Massacre) in front of
approximately 2000 other students on the stage of the Orpheum Theater during the morning
program.
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A student vegetable garden project that was revived in 2019 is planned to be expanded this
spring. We are looking forward to the opportunity of seeing what students learn as they use
information they receive from gardening mentors at the Sacramento Food Bank’s Community
Garden and the local Yisrael Family Urban Farm.
As we continue our collaborative work at SRCC to build a climate of inclusive community and
high expectations, we appreciate the support of our JMCS administrative team and the
meaningful professional development opportunities that help us to better resource and prepare
our students for a future where their potential is truly realized.
STUDENT AND STAFF DESCRIPTIONS:
Our Students
Corpsmembers are 18-26 year old low-income young adults who have experienced many
challenging life experiences. Approximately 65% of clients are African American, 15%
Caucasian and 10% Hispanic. 30% are parents, 37% have a criminal background, 52% are
without high school diplomas, and 5% are current or past gang affiliated. It is estimated by
SRCC staff that 15-20% of the youth are homeless and 40% have unstable housing.
Our students arrive with low self-esteem and a lack of basic academic skills, job readiness skills,
work experience and vocational skills. They have a host of legal, childcare, housing, health,
substance abuse and other issues that make it extremely difficult to enter, much less succeed, in
the workforce. The SRCC has many assets; an onsite school, recycling center, and a positive
reputation within the community. It is well understood that the youth are lacking in fundamental
needs like stable housing, mental health or substance abuse support, available childcare, and
funds for food.
A typical day for students at JMCS Sacramento Regional Conservation Corps
Our students are up before dawn to catch a bus and/or the lightrail to our campus in South
Sacramento. This is especially challenging for our parenting students who sometimes have to get
their children to a childcare provider before starting their day with us at 7:00 am.
Students are divided into two teams, each alternating between receiving vocational
training/working two days and spending two full days at school. All students attend a minimum
day of school on Friday.
Team A: Vocational Education M/Tu; Academic Education W/Th
Team B: Vocational Education W/Th; Academic Education M/Tu
Monday - Thursday Schedule
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Teachers:

Nekisha/ Rm. 2

Dave/ Rm. 1

Jocelyn/ Rm.4

7:00 - 7:40

Community Huddle/
Life Skills

Community Huddle/
Life Skills

Community Huddle/
Life Skills

7:40 - 8:00

Breakfast

Breakfast

Breakfast

8:00 - 9:30

ELA Block

Algebra 1:1
Hi-SET prep

Prep/Study Hall

9:30 - 9:40

Break

Break

Break

9:45 - 11:00

Math Foundations

Independent Study 1:1
Algebra

Social Studies

11:00 - 11:30

Homeroom/Study Hall
Focus on SAPs

Homeroom/Study Hall
Focus on SAPs

Homeroom/Study Hall
Focus on SAPs

11:30 - 12:00

Lunch

Lunch

Lunch

12:00 - 2:00
(M/W)
12:00 - 1:30
(Tu/Th)

1:1 Check-ins
Computer Demo
Study Hall

1:1 Check-ins
School Newsletter
Study Hall

1:1 Check-ins
Projects
Study Hall

1:30/2:00 - 3:00

Teacher Prep and Collaboration time
Friday Schedule

7:00 - 8:30
Community Building and Life Skills
Group Workshops focused on Social/Emotional Learning
8:30 - 11:30
Independent Study, Financial and Digital Literacy, Health and Health Professions
On Fridays we have nursing students on campus providing workshops with health professionals
on health-related careers and educating students on health topics of interest (in response to
student surveys). Some Fridays have extended time for vocational training and opportunities for
students to obtain certifications for the construction trades.
Our Teachers
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Our program is staffed with three highly qualified and credentialed teachers. Our Site
Coordinator has a Masters in Secondary Education and holds an English Credential and a
Preliminary Administrative Credential. She has 15 years of teaching experience that has included
7 years of teaching in Brazil, working with EL learners and youth in underserved communities.
In addition to our three teachers, we have an Intake and Retention Specialist who enrolls
students, conducts weekly orientation meetings and four full-days of orientation for new and
prospective students. Our Director of Corpsmember Development is responsible for recruitment,
new corpsmember orientation and SRCC’s Corps-to-Career program. SRCC also provides 8
weeks of Friday “Grad Classes” for Corpsmembers who receive their high school diploma, but
are continuing to work with SRCC. They are given assistance with interviewing, updating their
resume, and other factors that lead to success in the workplace.
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A Day in the Life of JMCS and WINTER YouthBuild
By Laura Veloz, Lead Teacher
MISSION AND VISION STATEMENT:
Mission
WINTER YouthBuild is a non-profit work development program whose mission is to "Train,
educate, and prepare women and youth for transformative careers in the construction industry.”
Vision
WINTER’s vision is to end poverty through offering career options to women and youth that
offer economic self-sufficiency. WINTER will recruit, train, educate, support and mentor youth
& women who are seeking construction careers, with the goal of creating a community of youth
& women, that will not only become economically successful, but will become leaders in the
field, blazing a path out of poverty for low-income communities.
GOALS AND HISTORY:
Goals
WINTER serves low-income families and underserved communities, who have either been
previously left behind or pushed out of the traditional school system without a diploma, or who
are seeking a new career path. An emphasis on maintaining a collaborative hands-on
environment, extreme environment exposure, heavy equipment operation, mental toughness, and
high academic standards are the cornerstones for WINTER’s goals. As part of WINTER training,
students work in and out of the classroom, exercising skills learned on projects at training
facilities, low income homes, and at partner sites.
Students work…
1.
To master kinesthetics and become self-sufficient in handling tools and heavy
machinery
2.
To increase job readiness skill sets by way of BYAG, WRC, OSHA 30,
HAZWOPER, and CPR/First Aid certifications
3.
To attain a high school diploma at the highest level of education
4.
To test into an apprenticeship program at top percentile
5.
To promote conservation awareness and civic engagement through meaningful
community service work and environmental education
History
The YouthBuild model was first started in East Harlem, New York, in 1978 by Dorothy
Stoneman. The program was created to provide education and work experience for at-risk youth
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while simultaneously improving their community. The program’s success led to YouthBuild’s
expansion to over 200 programs nationwide, serving around 10,000 youth each year.
Women in Non-Traditional Employment Roles (WINTER) was Founded by Lynn Shaw, PhD
and former electrician and incorporated as a nonprofit organization in 1996. Based in Los
Angeles, California, the agency has consistently worked with two sectors. WINTER’s most
direct services are provided to economically disadvantaged women who can benefit from
receiving skilled job training and support they need to pursue genuinely gainful employment.
Complementing this work, and ensuring that the job training activities and general education lead
to real opportunities and long-term employment, WINTER works with representatives of maledominated industries.
In the course of WINTER’s 23-year history as a non-profit organization, the agency has
completed projects reflecting $10 million in grants income. In addition to public monies from the
U.S. Department of Labor, and the CA Dept. of Education, among others, WINTER also has
cultivated private funding sources and has delivered programs with the support of several
foundations as well as with pass-through funding administered by area service providers.
PROGRAM, STUDENT AND STAFF DESCRIPTIONS:
Our Program
The following is a sample schedule for an average student effective January 2020:
Monday to
Wednesday
7:30- 8:00 AM
8:00- 9:00 AM
9:05- 10:05 AM
10:05-10:30 AM
10:30- 11:30 AM
11:35- 12:35 PM
12:35- 1:00 PM
1:05- 2:05 PM
2:10- 3:10 PM

Activity

Thursday and
Friday
7:30- 8:00 AM
8:00- 9:00 AM

Activity

Sign-in
Physical Training
Academic Class
Nutrition Break
Academic Class
Academic Class
Lunch Break
Academic Class
MC3 Construction

Sign-in
Academic Class
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9:05- 10:05 AM
10:05-10:30 AM
10:30- 11:30 AM
11:35- 12:35 PM
12:35- 1:00 PM
1:05- 2:05 PM
2:10- 3:10 PM

Academic Class
Nutrition Break
Academic Class
Academic Class
Lunch Break
Hands-on Construction
Hands-on Construction

Our Students
Our members are out-of-school youth between the ages of 18 and 25 years old. Our young adults
often experience an abundance of life barriers which hinder their success in society. Such
barriers include housing difficulties, mental health issues, substance abuse, gang involvement,
criminal records, and little social support. Our members are from low-income households and
often join us with a lack of work experience. Many must overcome these substantial barriers to
find and keep employment.
We strive to empower our members by teaching them the skills that will enable them to succeed.
Life skills and work readiness skills are key components of our program. Our members join our
program with goals of joining an apprenticeship in the trades upon graduation. They have
recommitted themselves to education and their determination is evident.
Our Staff
The WINTER YouthBuild team has two full-time teachers providing academic classes through
John Muir Charter Schools.
Laura Veloz graduated with a Bachelor’s degree in Cognitive Psychology and Criminal Justice
in 2005 before earning a Masters degree in Education in 2009. Laura has worked for John Muir
Charter Schools for over eleven years. She began working as an academic tutor with the Orange
County Conservation Corps until she received her Single Subject Teaching Credential in Science
and began teaching full time. Since then she has worked with other John Muir programs
including the Los Angeles County Sheriff Department’s Education Based Incarceration program
and Stop the Violence of Inglewood. More recently, she has earned her Multiple Subject
Teaching Credential and in 2017 Laura joined WINTER YouthBuild as the lead teacher. Laura is
dedicated to creating positive change in her community. Currently, she is focusing her personal
studies on achieving racial equity in education. Outside her role as an educator, Laura enjoys
being on the water and traveling the world whenever possible.
Joseph Guillen graduated with a Master of Educational Technology Leadership degree with an
emphasis on Instructional Design and Technology in 2019. Joseph has worked with John Muir
Charter School for four years. His teaching practice incorporates a fusion of student-led
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discovery, current based technology integration, and career development skills. He is an active
participant in the makerspace education sphere, and aims to leverage the collaborative work
space to educate, strengthen, and interconnect local communities. On his off-time, Joseph enjoys
rocking out on bass, traveling to new far-off places, and working on hands-on projects.
In addition to our two instructors, we have an experienced full-time case manager and a program
assistant that aid in the everyday operations of the program.
PROGRAM COMPONENTS:
Education
Members spend two-thirds of their day focusing on their academic progress. Dedicated teachers
work closely with the students to meet the goals set forth in their individualized academic plans.
Students enjoy small class sizes, one-on-one and direct instruction. Teachers work tirelessly to
create relevant and engaging curriculum often centered around current social justice issues or
intertwined with construction skills.
Vocational Training
For our students who are interested in working in the construction field as a career choice, or just
as a means of employment while they attend secondary school, our construction training program
offers hands-on experience both in the construction classroom and in real world contexts, such as
homes and community spaces. John Muir Charter Schools and WINTER YouthBuild have
meticulously integrated the MC3 curriculum into the program’s culture, which in turn fosters a
continual flow of learning, in and out of each classroom. Students gain valuable math, written,
and spoken skills which assist in a successful entry process for any of the Apprenticeship
Construction Training Programs.
Work Experience with WINTER YouthBuild
The hours spent on work experience are based on small manageable projects, which typically
utilize materials repurposed from wooden pallets. Projects range from small wooden cubbies to
much larger scale projects such as a skate ramp and community park benches. Project-based
learning begins with a blueprint draft, material selection, and tool collections. Afterwards,
precise measurements and cuts are scrutinized before the assembly stage. Each member sands,
assembles, and stains their own projects.
While hands-on projects are underway, members are also instructed to identify tool names. To
maximize learning outcomes, we include a tool recognition class. Members work collaboratively
to memorize construction tool names and understand each tool’s purpose. Students are then
tested at the end of each tool recognition module with a pass/fail grade. All current members
have successfully passed all tool recognition modules.
Leadership and Community Service
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Staff and members attend San Pedro Farmers Market. Members are responsible for introducing
WINTER Youthbuild to the community and leading free hands-on workshops. The workshops
provide lessons on how to build mini-plant boxes. Afterwards, each guest is encouraged to take
their plant box home, free of charge. Our workshop caught the eye of San Pedro’s community
garden, The Garden Church, and we are now involved in the building of park benches and tables.
We’re off to a great start in our community.
SUPPORT SERVICES:
•

Case Managers: Each member works closely with the case manager on a daily basis.
Case managers assist with legal issues, job placements, attendance issues and other
life hurdles that students may face.

•

Clinical Therapists: The Guidance Center of Long Beach provides us with licensed
clinical therapists. Our members are paired with a therapist and receive quality and
comprehensive mental health care to aid in their success.
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A Day in the Life of JMCS and Riverside Heritage WIOA
By Matt Murdock, Lead Teacher
OUR PROGRAM
The Riverside Heritage WIOA program services students in Riverside, CA and the surrounding
areas. Located within Bryant Park, Riverside Heritage is an indispensable part of the
community. Riverside Heritage is committed to getting students excited about their education
and engaged in their community. Our program provides the opportunity for youth who were not
successful in traditional educational settings to excel and become life-long learners. Our program
fosters a sense of community and belonging by encouraging students to volunteer and play an
active role in their community. Riverside Heritage prepares students for success beyond high
school by integrating vocational skills training into our rigorous educational program.
GOALS AND HISTORY
Goals
The goals of Riverside Heritage are designed to give students the skills and confidence to
succeed in the professional world.
•

•
•

Create educational experiences that are relevant to students’ lives and draw upon their
funds of knowledge while supporting their development of skills in order to promote
learning
Develop career skills that will lead to sustained employment and success in the
professional world
Promote community engagement and action to improve the community and the local area

History
Riverside Heritage opened in 2012 with the goal of providing educational opportunities and
career training to youth who were not successful in a traditional education setting. Working in
coordination with WIOA programs, Riverside Heritage prepares students to succeed in the
professional world. The Workforce Innovation and Opportunity Act (WIOA) was signed into
law on July 22, 2014. WIOA is designed to help job seekers access employment, education,
training, and support services to succeed in the labor market and to match employers with the
skilled workers they need to compete in the global economy.
Riverside Heritage has always centered our program with a strong focus on college and career
readiness skills. Students have the ability to work, volunteer, and participate in internships and
job training programs while they complete their high school credits. Alumni of the program
frequently return to share their school and career experiences, as well as to continue
volunteering.
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PROGRAM, STUDENTS, AND STAFF DESCRIPTIONS
Typical Day
The following is a sample schedule for an average student:

Monday-Friday
Hours

Activity

8:30-12:30

Students participate in academic classes through John Muir Charter
Schools.

1:00-3:00

Students participate in Vocational Education classes that include job
training and skills.
Many of our students work, volunteer, or participate in internships
during this time as well.

Students
Riverside Heritage students come from diverse backgrounds but all share the common goal of
earning their high school diploma and improving their lives:
•
•
•
•
•

Our participants range in age from 16-25
Over 85% of our participants are low-income
Approximately 20% of our participants have children
Approximately 15% of our participants are homeless or unsheltered
Our student population is 87% Latino/a, 9% Caucasian, and 4% African American

Many of our students come to our school when they are 16 or 17 because the traditional school
system is not working for them. They have either fallen behind in credits or have other barriers
that prevent them from being successful. In our program, they find a place where their unique
abilities are assessed, supported, and allowed to thrive.
We also see many students come to our school when they are 24 or 25 because they wish to
finish their credits and earn their high school diploma. These students often have children and
jobs, but know that continuing their education is important. In our program, they find a place
where the educational barriers that prevented them from completing school are removed.
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Due to our focus on community involvement and the sense of community fostered within our
program, we often see brothers, sisters, cousins, and even neighbors of former students come to
finish their education. Many of our students come to us because they have seen the positive
impact in the life of someone close to them and want to experience the same.
Staff
The Riverside Heritage staff is composed of two members, a lead teacher and vocational
education instructor. Our lead teacher holds MAs in English and Teaching, as well as a teaching
credential. Our vocational education instructor has been part of the program since its inception
and is currently working on a BA in Psychology. Both act as case managers and help students
connect with support services and overcome diverse barriers that stand in the way of their career
or educational success.
Education
Riverside Heritage’s education program is designed to support student skills through relevant
educational experiences in order to create life-long learners. Our philosophy is to meet students
where they are. Our teachers design classes and activities that draw on students existing funds of
knowledge in order to present relevant academic content. Our classes combine skills
remediation with grade level content that allow students to fill in any gaps in their learning and
complete high school credits.
Each student’s education is personalized to help them overcome their individual barriers. Upon
entering the program, students are assessed based on academic skills, learning styles, and credits
needed to graduate. Students have conversations with our teachers about these factors and help
to create their individualized Student Achievement Plan (SAP). This SAP becomes a portfolio
of what they have accomplished in the program as well as a road map to graduation. Through
this process students are encouraged to become active participants and advocates for their
education. Throughout the program, students are encouraged to give feedback to teachers about
successes and struggles they are having as they navigate their academic journey.
Technology is a central part of our education program. Many of our students come into the
program with limited technological experience and expertise. All students are provided with a
computer to use during the day and the majority of our classwork is completed on their devices.
This experience is designed to mirror what students would encounter in a professional office
setting. Our teachers provide a broad range of support to ensure that our students are computer
literate and confident that they can be successful in a professional work setting.
Vocational Training
Riverside Heritage is committed to giving our students the career skills required to have
professional success and achieve life-long, sustained employment. Our program models itself
after a workplace and instills professional workplace values in every aspect of our daily routine.
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Our teachers work with students to help them to overcome any barriers they have to achieving
career success. We also focus on team building and volunteerism as a way of teaching personal
responsibility and proper workplace etiquette.
Riverside Heritage students participate in vocational soft skills training including resume
building, job searching, work readiness, computer literacy, and financial literacy. In these
programs students learn valuable skills about how to get, keep, and advance in a job, as well as
how to budget their money. In addition to these, students also participate in programs about goal
setting and personal growth, and physical and emotional health. Together, these programs help
students achieve personal and career success that leads to sustainable life-long employment.
Support Services
All students entering the Riverside Heritage program receive an assessment of services to see
what they currently access and what they may need. The following are support services offered
by some of our partners:
•
•
•
•

Rubidoux Youth Opportunity Center - WIOA organization offering job training and
certifications to all students
Project Bridge - Outreach workers from the City of Riverside offering a connection to
government agencies and services that may be available to students
Department of Rehabilitation - government agency offering job training and placement to
qualifying students
Operation Safe House - Transitional living program and emergency shelter providing
housing to qualifying students

In addition to these services, the Riverside Heritage team is always on the lookout for additional
support services and we are able to put our students in contact with a wide variety of support
options that meet individual needs and help students overcome unique barriers to success and
well-being.
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PREFACE
I. JMCS’ SELF-STUDY PROCESS
Working with Stakeholders
John Muir Charter Schools is a dynamic organization that is constantly seeking to improve
services to our students and collaborating agencies. We do not have a traditional WASC
committee structure due to the geographical limitations that are inherit to the JMCS model.
Although it is structured as one large school with over 500 students, JMCS has classrooms in
more than 30 distinct geographical regions throughout California. Instead of the customary
model of focus groups and home groups, JMCS works closely with all of its stakeholders, such
as students, staff, client agencies and its Board of Directors, to collect, share and analyze data as
well as school needs and progress. For this report, directors played a key role in communicating
with staff, students and client agencies to drive our self-reflection and analysis.
Due to our structure and partnership with client agencies, JMCS has a unique set of stakeholders.
Our stakeholders include the following groups:
•
•
•
•
•

Board members
Client agency partners
Directors
Staff
Students and Families

JMCS Board
In order to keep our board apprised of our progress on our schoolwide goals and action plan,
updates are provided regularly at board meetings. Significant data is shared when appropriate
and every spring the board spends three to four months reviewing, analyzing and probing our
data and progress through our LCAP process. The board reviews our data, goals, analysis for
next steps, student/staff survey results and expenditures. The board has been pleased with the
amount of progress, the positive impact of our many schoolwide changes and the diligence with
which our school treats our internal review processes.
Client Agencies
JMCS’ client agencies generally encompass the role of both parents and community stakeholders
as many students are of majority age and parents and families are not involved in their schooling.
Client agencies directly support students with vocational training and various support programs
as well as work to appoint the members of the JMCS board. NEVCO, CCC, LCC, YB and
WIOA coalitions are tasked with approving and appointing JMCS board members. Additionally,
JMCS participates in and holds membership with the National Corps Network and California
Association of Local Conservation Corps as well as participates in events with the California
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YouthBuild Coalition, Los Angeles YouthBuild Collaborative and the California Workforce
Association (CWA) events in support of YouthBuild and WIOA programs. Through these
regular meetings, JMCS is able to work directly with their stakeholders, present JMCS’ struggles
and successes, give insight on charter school finance, operations and politics, and listen to
stakeholder needs, recommendations and criticisms of how JMCS provides services to students.
This allows JMCS a unique perspective when working with these community stakeholders as
well as helps to ensure positive working relationships.
In order to maintain open communication and consistent programming with our client agency
partners, JMCS directors who oversee our sites frequently conduct all-in site level meetings.
These meetings include the director, teachers, instructional assistants, registrars, case managers
and client agency program staff. In general, these meetings are when common program vision
and goals are identified, program expectations are set and student attendance and discipline
policies are reviewed and clarified. However, these meetings are also times for the directors to
share JMCS updates and schoolwide information. Every year directors work to share our goals
with client agency partners via the topics they discuss at the all-in meetings as well as by
encouraging partner attendance at our in-services and New Teacher Training. Topics such as
connecting vocational education to academics, increasing rigor and opportunities for deeper
learning, implementing and supporting the career pathways framework, and setting and adhering
to program policies have been crucial conversations in these meetings. Through these topics and
during these meetings, our partner agencies are better able to understand JMCS goals, support
our efforts to constantly improve services to students and provide feedback on our programming.
This year we also provided a client agency survey in order to give our partnering agencies a
chance to give us anonymous feedback on our partnerships. While only 40% of partner agencies
responded, the feedback we received was positive and affirmed the quality of JMCS
partnerships.
Directors
The JMCS administrative team regularly conducts all-in director meetings involving directors
from all departments every 4-6 weeks. These meetings focus on department updates, success
stories, areas of concern or need as well as on schoolwide reflections of data, progress and
challenges. We discuss site issues and collaborate to form solutions as well as discuss large
whole-school programmatic issues and visions in order to make consistent decisions that fulfill
our mission statement. In the spring of every year we hold a special data review meeting in
which we review our schoolwide data in depth in order to plan intentional actions and goals for
the coming year. We also discuss areas of alignment between our LCAP and our WASC action
plan to ensure JMCS reporting is accurately aligned and demonstrates our progress towards our
three schoolwide goals.
During our data review meeting all directors attend as well as at least one teacher representative
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from our Teacher Advisory Committee and any other interested board members, client agency
partners or administrative coordinators. Participants gallery walk JMCS student data from the
school year and reflect on the implications of the data as well as the questions it raises. Small
groups are formed to discuss more meaningful data points and probe deeper. The team then
comes back together and reviews each small group's discussions piece by piece. Each group
shares their implications and their questions as well as their thoughts on our next steps. Whole
group discussions ensue and a comprehensive list of our data implications, needs and questions
results. It is imperative to have the differing perspectives of all team members because JMCS has
so many different programs and it can be a challenge to remain up-to-date on all school offerings
and activities that support our goals.
Follow-up meetings are also held to review our schoolwide goals. We work together to identify
the progress we have made towards each goal as well as where we have room for next steps and
whether there is a need for goal modification. We evaluate our progress and directors give
insight into the actions JMCS should take in the coming school year. We end with a general
discussion on our progress and future steps for continuing to meet our goals.
Staff
JMCS gathers staff input throughout the year in various ways. Review of our schoolwide goals is
incorporated into our professional development days and all staff are given a chance to reflect
together on both their site progress and our schoolwide progress towards meeting our goals. At
this year’s Fall 2019 In-Service we began a process of rewriting our schoolwide goals. Staff were
given the opportunity to individually reflect on what our students and staff need from JMCS in
order to be successful before grouping up to create one to two new possible schoolwide goals
that incorporated everyone’s vision. These goals were analyzed for common themes, rewritten as
draft goals and shared again with staff at our December professional development day. During
this time, staff had a chance to provide further input, goals were modified again and then shared
via email with all staff as new, final schoolwide goals.
Staff also have a chance to provide regular input on the next steps our school should be taking.
During professional development days, staff have a chance to review the most salient data that
comes from our administrative data review meeting. A similar format occurs in which staff
gallery walk data, reflect and question what the data tells us, and then have small group and
whole group discussions regarding the implications of the data and next steps.
JMCS also has a teacher advisory committee (TAC) that is designed to represent all of JMCS’
geographical regions as well as each of the four distinctive client agency types. TAC generates
its own agendas and advises JMCS administration and the board on issues deemed to be most
pressing to individual and collective JMCS sites. It is also involved in vetting and piloting
curriculum, providing input and feedback on professional development days, leading
professional development days and advocating for teacher needs as they arise. TAC hosts open
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forum times during their meetings, makes themselves readily available to teachers, meets once a
month, and has regular meetings with the JMCS CEO to ensure active and open communication
between teachers and administration. A TAC representative also shares agenda items and
updates with the JMCS board at its regular monthly meetings.
In addition, email bulletins are sent out bimonthly by the JMCS COO to ensure teachers remain
aware of the work we're doing. The bulletins include important updates and policy reminders that
align with our work towards our goals. Every year we have also asked all staff to complete a
survey and provide input on feelings of safety and job satisfaction. This survey has additional
sections for instructors to provide feedback on their instruction and professional development as
well as for leads to provide site level feedback and input. In these varied ways, JMCS works hard
to ensure teacher voices are heard and teachers remain aware of our school's goals, progress and
areas for growth.
Students and Families
Students (and their parents, when applicable) are extremely important stakeholders at JMCS.
Their success in life is a direct result of our programming, our support and our effectiveness as a
school. Our students are often articulate and clearly able to express their appreciation of or their
frustration with the programs they attend. In gathering student input on our programming and our
progress towards our goals, we often rely on informal conversations with students and parents
around the state. Teachers and directors communicate regularly with students and parents of
minors to assess their progress, their needs and their strengths. These factors directly relate to our
schoolwide progress on our goals. If, for example, a student is struggling with depression and
they are receiving little to no support on site, that is an indicator we need to re-evaluate our
mental health training for staff and increase its effectiveness. If a student is close to graduating
and has already completed dual-enrollment courses in a community college with a firm postgraduation plan in place, that is an indicator we are succeeding in preparing our students to be
college and career ready. At the site level, because JMCS programming is often tied so closely to
client agency programming, it can sometimes be difficult to truly evaluate student reflections on
JMCS' progress towards our goals since the academic and vocational programs are hard to
identify as separate components. It is due to this that we rely primarily on informal student and
parent conversations to gather input and reflect on our progress with students around the state.
Ever year we also request student participation from all sites on our annual school climate
survey. This survey addresses areas of safety, instruction, overall support, progress towards our
schoolwide goals from a student lens, and provides a safe venue for students to share their
thoughts about their JMCS classrooms. The results are overwhelmingly positive and many
students express appreciation at the opportunity to provide feedback. These survey results are
shared in more depth in Chapter Two.

41

John Muir Charter Schools (JMCS) ACS WASC/CDE Self-Study Report

Data-Driven Reflection
JMCS is a data-driven school and regularly collects, uses and shares data in order to monitor the
efficiency of its programs. JMCS collects a wide range of data in various ways:
• Every student’s math and English language arts grade level is assessed upon entry and
every four months thereafter. JMCS tracks site compliance with this policy as well as
student growth within multiple subgroups.
• JMCS requires students who test below grade level eight in basic academic skills to be
enrolled in remediation courses and JMCS measures compliance with this policy as well
as growth data to monitor the effectiveness of enrollments.
• JMCS tracks the number of academic credits students enter with and how many academic
credits students earn while enrolled in JMCS.
• JMCS tracks student attendance rates and student-teacher contact time by site, client
agency type and throughout JMCS.
• JMCS tracks student satisfaction data annually and monitors trends by subgroup as well
as by client agency type.
This data is then assessed by administrators, teachers and the JMCS board. These stakeholders
reflect on the data, plan future actions deemed to be necessary next steps and implement changes
at the appropriate level. The following flowchart explains JMCS’s use of data in greater detail:
ASSESS
Data is collected through a variety of assessments and measures. JMCS collects the following data:
student attendance and contact time data in academic and vocational courses, testing compliance
data, compliance with policies for low-performing students to be enrolled in remediation courses,
entry grade level and growth in mathematics and language arts, average number of student credits
upon entry, credits earned per grading period and ELPAC entry level and growth.

TEACH

REFLECT

JMCS teachers also use data collected
through a variety of assessments in their
daily instruction to determine how best to
support individual student needs.

JMCS analyzes individual student data, site
data, agency data and schoolwide data to guide
instructional programs, professional
development and system-wide measurable
benchmarks for JMCS as a whole.

PLAN
Data is distributed to JMCS sites through bimonthly K12 reports in addition to emails, site visits and
phone calls. JMCS administrative staff discusses site data with each site and provides resources to
staff who need additional assistance in analysis if needed. Teachers also use individual student data
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K12 Reports
JMCS K12 reports are weekly data reports that are provided to all site leads, directors and client
agency partners. Data is provided for multiple areas, including student attendance, testing results
and enrollment trends. The first version of the JMCS K12 report was developed with input from
administration and board members after multiple discussions surrounding our data for consistent
data collection and review. K12 report revisions are ongoing in an effort to continuously ensure
effective data monitoring.
Incorporating the Self-Study Process into Regular School Operations
JMCS works continuously to systematically analyze its operations and determine how to better
incorporate self-analysis, long-term structural planning and student achievement into its daily
operations as educators. A key tool in this process has been JMCS’ professional development
and in-service programs. Unlike most schools, JMCS staff is often isolated at their sites, with
irregular contact between colleagues. Because of this, JMCS’ in-service program is the primary
tool used to incorporate the self-study process into regular daily operations.
In addition to the in-services, during the last WASC cycle, JMCS decided to combine its WASC
action plan goals with its LCAP goals. Three schoolwide goals were approved and action steps
were designed and linked explicitly to JMCS LCAP goals. Through this process, JMCS
successfully incorporated the self-study process and action plan into the total operation and goals
for the school. As LCAP goals are updated, monitored and reviewed every spring, and data is
collected twice a year, this helps to ensure that JMCS’ action plan is also updated, monitored and
reviewed regularly, effectively making it a key tool in the school’s overall operations. In-service
days include time for all school staff to review schoolwide data and draw conclusions, formulate
hypotheses and provide input to support the development of next steps.
Teachers were also invited to participate in our WASC focus group process. These teachers
responded to a short survey regarding their focus area, spoke with others, evaluated evidence and
provided insight to the administrative team on areas of reflection.
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CHAPTER I: PROGRESS REPORT
I.

SIGNIFICANT DEVELOPMENTS SINCE 2014

Nearly six years ago, JMCS received its first six year accreditation status. In the six years since,
JMCS has instituted a number of significant structural changes:
•

The JMCS administrative team was restructured. Six years ago the administrative
team was structured to have a director and a deputy director for each client agency
type. In order to better represent the regional aspect of its school sites, JMCS
restructured its administrative team to better represent geographical locations of sites.
We now have a Chief Executive Officer who oversees all aspects of JMCS in addition
to the daily operations of a few sites in Northern CA. We also have a Chief
Operations Officer who oversees all schoolwide operations as well as the daily
operations of a few sites throughout the state. In addition, we have a Northern
Regional Director and a Southern Regional Director. Our team also includes a
Director of Assessment, Coordinator of Assessment, IT Coordinator, Director of
Curriculum and Professional Development and a Community Resources Coordinator
(this is a one year position funded with Continuous School Improvement funds).

•

New curriculum benchmarks and course outlines are being created and
implemented. Under the guidance of the Director of Curriculum and Professional
Development, JMCS has begun to revise its curriculum benchmarks and course
outlines to align core academic course content with the new Common Core State
Standards and Next Generation Science Standards. New ELA benchmarks are
complete, as well as a new Foundational Math course. New math courses, as well as
Life Science and Earth Science, will be complete by the end of this year.

•

New curriculum has been vetted, piloted and implemented schoolwide. JMCS has
also worked diligently over the past few years to update its curriculum offerings for
students. Multiple new ELA and math programs, including ESL and skills
acceleration curricula, have been implemented in addition to new curricula for social
studies, science, life skills, credit recovery and career pathways courses. Each new
curricula went through a data-driven vetting and piloting process and implementation
has been supported through professional development and the creation of
implementation guides for each curricula. Descriptions of our ELA and math skills
acceleration programs and all other curriculum can be in our JMCS Course
Information Guide. We have also vetted, piloted and adopted three different
curricular programs in alignment with our career pathways programming (see below).
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•

JMCS implemented career pathways programming at all sites. In 2014 JMCS
received a $6,000,000 grant to implement programming in five pathways: agricultural
mechanics, forestry and natural resources, energy and power technology, public and
community health (hospitality, tourism and recreation), and food service and
hospitality. For the first three years of the grant, JMCS had dedicated career pathways
staff to develop and support programming at all sites. These staff included a program
director, pathways specialists and academic coaches. In the last few years, JMCS has
worked to integrate pathways programming into sites’ local operations. Programming
includes building pathway foundations and awareness, which then leads to pathway
exploration, preparation and transition activities and curriculum.

In addition, we have weathered the following significant changes in recent years.
•

Declining enrollment Mid-year in the 2015-2016 school year, JMCS began
experiencing sharp decreases in enrollment. From a high enrollment of over 2,000 at
the end of the 2014-2015 school year, enrollment dropped to just 980 at the start of
the 2016-2017 school year and has continued to decrease ever year. Though we
cannot be certain of all the reasons enrollment declined so rapidly, we have identified
three key areas that contributed to declining enrollment.
1. Elimination of the California High School Exit Exam: Traditionally, many
students who were unable to pass the CAHSEE dropped out or were pushed out of
their traditional high schools. Students would later enroll in a program like JMCS
to finish their diploma while receiving vocational and life skills training. With the
elimination of the CAHSEE, those students who traditionally would not or could
not pass the CAHSEE are now staying enrolled in their traditional high school
setting. Additionally, students who had not passed the CAHSEE but had not
enrolled in a re-entry or recovery program such as JMCS received their diplomas
retroactively, accounting for a multiple year cohort of potential JMCS students no
longer needing a re-entry or recovery program.
2. California has a strong economy and low unemployment rate: When California’s
economy is strong and unemployment is low, young people who are traditionally
more likely to enroll in re-entry or recovery programs like JMCS are able to work
in entry-level, unskilled or low-skilled settings. Historically JMCS enrollment
has been highest when California has a high unemployment rate; when
unemployment is higher, drop-outs have a much more difficult time finding entrylevel, low-skilled or unskilled positions.
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3. There is greater competition for enrolling high school dropouts in academic and
vocational training programs: For several years, there were only three primary
schools, including JMCS, operating in the area of providing academic programs
to young men and women in the California Conservation Corps, Local
Conservation Corps, YouthBuild, Job Corps or WIOA funded programs. Over
the last three years, many vocational and life skills programs have started their
own charter schools and there has been a large increase in independent study
programs moving into this area of education. As a result of these changes, many
programs who would traditionally partner with JMCS for their high school
diploma programs have either started their own charter school or partnered with
an independent study charter school.

JMCS has engaged in a multitude of recruitment strategies in order to increase our student
enrollment, ranging from two full time recruitment positions (2016-17) to working closely with
our partners to develop strong community connections and direct referral sources. We have also
worked to raise awareness in the community regarding our programs in a variety of ways in
addition to revising recruitment materials and working to improve our school branding.
•

Staffing changes As a result of the significant drop in enrollment, JMCS has had to
make budget and position cuts to offset the loss of ADA experienced in the 20152016 and 2016-2017 school years. Following is a list of actions we’ve taken in an
attempt to reduce our losses:
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1. JMCS reduced staffing in our business office and now employs a fiscal analyst,
account analyst, payroll, administrative coordinator and administrative assistant.
2. JMCS eliminated the site-based deputy director positions and returned to a
regional management model. Under this model, there are directors for the
Southern and Northern regions of the state; the CEO also oversees some sites in
northern areas of the state and the COO oversees some sites in the south and
central regions.
3. JMCS eliminated two assistant registrar positions and consolidated those
responsibilities with the Head Registrar and Assistant Registrar. Beginning July
1, 2017 all student records related responsibilities fell under the registrars.
4. JMCS closed its Counseling Services program. The Counseling Services program
was extremely successful in providing additional services for students but was
unsustainable in its costs for providing clinical oversight to counselor trainees
(MFT and LPCC). In the original proposal for starting the Counseling Services
program, JMCS projected decreased attrition and increased ADA as a result of
barrier removal with the hope this would lead to increased revenues in order to
support the Counseling Services program. While we consider the program a
success, this did not materialize to a large enough extent and without increased
revenues, we were forced to close the program and terminate the two counseling
services coordinators.
5. JMCS chose to close its Western Sierra YouthBuild program in Grass Valley and
give up the headquarters facility. For the past three years JMCS has operated a
YouthBuild program at it’s headquarters in Grass Valley. As a result of low
enrollment, the program has suffered significantly in revenues and required
substantial subsidies from the JMCS administrative budget. In closing the
Western Sierra YouthBuild program effective June 30, 2017 and giving up the
headquarters facility, JMCS eliminated four full time positions and moved to a
less expensive office for our business services and administrative offices.
•

Staffing formulas JMCS developed a staffing formula based on the conservative
staffing per ADA levels that each school site can support. The formula takes into
account median teacher and staff salary and benefit costs, per ADA costs for
materials/supplies/equipment, and per FTE professional development costs; the
formula for each JMCS site is based on projected P2 ADA rate for each school year.
In developing the formula, we created a consistent model that creates regular and
sustainable staffing levels at all sites in a model that staff and partner agencies can see
and understand how ADA and enrollment affects staffing at each site.
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JMCS CCC sites have a different staffing formula than other partner agencies, and
outside of minimal costs for copiers, and phone/internet; we are focusing as much
revenue as we possibly can on JMCS teacher and staff salaries.
The staffing formula was developed assuming regular fluctuations in ADA at JMCS
sites. The staffing formula ADA rates are in groupings, generally in sections of 4
ADA. If a site’s ADA grows up or down into a different row, we will make changes,
whether it is adding or reducing staff, after 60 days. For example, if a site’s ADA to
start the 18-19 school year is 18, and the site ADA grows to 22, we would hire a 19
hour per week coach as soon as the site has maintained an ADA in the range of 21-24
for 60 days. Conversely, if a site starts the year at 18 ADA and it then drops to 14,
we would reduce a position to ¾ time if the ADA remains in the 13-16 range for 60
days. Of course in these growth and decline factors, as in all of our budget practices,
we will discuss this with site and partnering agency staff all the way through the
process. We will make accommodations if possible, without the risk of going into
deficit.
As hard as these decisions were, JMCS remains committed to serving our students in the best
way possible. We remain a dedicated and committed team, student-centered and forwardlooking, and are ready to face the challenge of continuing to provide as many highly qualified
services and programs as we can to give our students the chances they deserve.
In addition to the above changes and improvements, JMCS has also reflected on its CA
Dashboard data. As Dashboard Alternative Status School (DASS), Dashboard data captures only
a fraction of JMCS students and is generally not reflective of genuine student achievement and
school performance. For the 2019 Dashboard, ELA and math achievement data was generated by
fewer than 60 students, representing less than 10% of the average daily school-wide attendance
for that school year. Additionally, these students were enrolled on average fewer than 90 school
days before testing, indicating that the performance on the Smarter Balanced test is more about
what students did or did not learn at previous schools than what they have been able to
accomplish while enrolled with JMCS. On the other side of the spectrum is the Graduation Rate
data that for 2019 was generated by 620 students, a number that is almost 100 greater that our
ADA for the 18-19 school year. Historically JMCS has designated 12th graders based on age, not
credit accrual, which meant a significant portion of our students were designated as 12th graders
and thus part of the graduation rate calculation, even though they were not reasonably able to
complete graduation requirements within one school year. This has been adjusted for the current
school year and the school is anticipating a more accurate reflection from this adjusted metric
moving forward. Generally speaking, Dashboard data is not utilized by JMCS for the purposes of
evaluation and program improvement. JMCS engages in detailed data analysis on a regular basis
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as described in our Preface. This allows for more accurate student achievement analysis and we
share our internal data and self-analysis in Chapters Two and Four.
II.

SCHOOLWIDE GROWTH AREAS FOR CONTINUOUS IMPROVEMENT

The following recommendations were provided by our last full self-study visiting team in 2014.
Our mid-cycle visiting committee recommended continued focus on these recommendations in
2017.
1. Need to develop and coordinate a plan that tracks and accounts for the transition of
students from the high school program to college or the workforce
2. The Board, administration and staff need to formulate a long-range plan in the area of
technology that will support instruction and student use
3. Need to enhance the instructional practices of academic classes to ensure that all students
have access to a rigorous curriculum that will prepare them for post high school
opportunities
4. Continue efforts to address Professional Development that is a regular and ongoing
process. The plan should continue to address new teacher training, student remediation,
best practices for at-risk students, and creating a continued culture of success for students
5. Need to create a quantifiable plan that provides more rigor in the academic classes for all
students and opens more opportunities for students to explore
III.

ONGOING FOLLOW-UP PROCESS

Schoolwide Action Plan in Alignment with LCAP
JMCS WASC and LCAP goals are the same, ensuring that all schoolwide actions and progress
towards our goals address our action plan and are reviewed on a regular basis. Data is collected
and progress is reviewed biannually, once in the winter and once in the summer. The schoolwide
action plan is revised and adjusted as data and progress are reviewed in biannual meetings. Our
process for data analysis, revisions and stakeholder input is described in detail in the Preface.
Review of Student/Community Profile and Annual Progress Reports
JMCS reviews data on an ongoing basis through its K12 reports. Administrators and staff review
K12 reports on a bimonthly basis and these reports are shared with our partner agencies as well
as with our board upon request. In addition, every spring the JMCS administrative team, with 1-2
teacher representatives, meets to analyze our school data and identify strengths and areas for

49

growth. These data meetings last a full day and examine multiple data sets, including
disaggregated data representing various student groups and client agency types. JMCS also hosts
a follow-up data meeting to ensure we have solidified next steps and actionable items for the
coming school year to address our growth areas. Through this process, JMCS ensures the action
plan and LCAP goals are reviewed, reflected upon and aligned in order to guide JMCS’
continuous improvement.
IV.

REFLECTION, ANALYSIS ON PROGRESS, SUPPORTING EVIDENCE,
AND IMPACT ON STUDENT LEARNING FOR ACTION PLAN GOALS

Action Plan Section: GOAL ONE
JMCS will provide high quality classroom instruction and curriculum that promotes college
and career readiness with interventions in place to eliminate academic barriers to student
success.
How was this goal determined?
JMCS students enter with significant barriers to earning their high school diploma and successful
entry into the world of work. Entry assessments show that JMCS students enter upon average with
a 6th grade ELA and mathematics level, resulting in significant numbers of students needing
engaging accelerations programs and high quality instruction. All JMCS students have dropped out
of at least one previous school while most have dropped out of multiple schools, unable to meet
graduation requirements. JMCS must provide holistic services to our students to re-engage them in
their education and support the removal of barriers in their lives that prevent them from reaching
their full potential. JMCS entry assessment data and past school performance demonstrate a clear
need for high quality engaging instruction with interventions and strategies to support the removal
of barriers in our students lives.
Updated Identified Need (2018-19):
• 17% of students are ELL
• 7% of students have IEPs or 504s
• While all sites have new curriculum, 34% of sites are not implementing new socially and
emotionally focused curriculum for ELA, math and life skills, and 11% of staff are not
implementing new skills acceleration curriculum
• 36% of site leads do not use K12 Reports to plan instruction and make programmatic and
instructional decisions
• Average ELA grade level at enrollment = 5.6
• Average math grade level at enrollment = 5.6
• 49% of students require ELA remediation upon enrollment
• 48% of students require math remediation upon enrollment
Identified Need (2017-18):
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• 18% of students are ELL
• 13% of students have IEPs or 504s
• While all sites have new curriculum, 35% of sites are not implementing new socially and
emotionally focused curriculum for ELA, math and life skills, and 36% of staff are not
implementing new skills acceleration curriculum
• 29% of site leads do not use K12 Reports to plan instruction and make programmatic and
instructional decisions
• Average ELA grade level at enrollment = 5.4
• Average math grade level at enrollment = 5.5
• 58% of students require ELA remediation
• 59% of students require math remediation
Original Identified Need:
• 11% of credentialed teachers teaching outside of subject area (4/2014)
• Administrators not properly credentialed for their positions (2014)
• Anecdotal evidence of need to widen recruitment pool for filling open positions
• No new curriculum purchases schoolwide since adoption of AGS textbooks
• 3-5% of students are ELL (2014-2106)
• Informal feedback that students are not passing community college placement exams
• Lack of real time data for teachers to use to guide instruction, with the exception of periodic
STAR and TABE scores
• JMCS students enter programs with a significant number of barriers and few protective risk
factors (4/2015)
• 40% decline in ADA (2013-2017)
• 6-10% of students have IEPs or 504s (2014-2016)
• Average ELA grade level gains of 0.7 (2014-2016)
• Average math grade level gains of 1.3 (2014-2016)
• At least 7% of JMCS are identified special education students (2014-2016)
Critical Areas for Follow-Up:
● The board, administration and staff need to formulate a long range plan in the area of
technology that will support instruction and student use. (2)
● Need to enhance the instructional practices of academic classes to ensure that all
students have access to a rigorous curriculum that will prepare them for post high
school opportunities. (3)
● Continue efforts to address Professional Development that is a regular and ongoing
process. The plan should continue to address new teacher training, student
remediation, best practices for at-risk students, and creating a continued culture of
success for students. (4)
● Need to create a quantifiable plan that provides more rigor in the academic classes for
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all students and opens more opportunities for students to explore. (5)
ESLR Correlation: all #1-7
Impact on Student Achievement:
This goal has a direct impact on student learning by aiming to prepare JMCS graduates for lifelong, sustainable employment by giving them the skills and knowledge needed to succeed in
the career or college pathway of their choice. The new CCSS demand critical thinking and
deeper learning, which require high-quality curriculum and instruction in all subject areas. To
date, JMCS teachers report the rigor of their instruction has increased from three years ago as
has their use of new curriculum demanding more critical and complex thinking from students.
Teachers and staff’s ability to support academic barrier removal for students has also
increased. For various reasons, JMCS student achievement data does not demonstrate this
improvement in hard numbers and this is discussed in depth in our Chapter 2 data analysis
section.
Progress and Evidence Related to Goal One:
High Quality Instruction
JMCS has made many gains in increasing the quality of instruction over the past six years,
including working to ensure that all teachers are either fully credentialed or permitted for their
assignment or consent to their assignment through our local assignment option under our
DASS exemption. We have supported teachers through credentialing processes and updating
credentials as needed. In addition, we have worked to increase the amount of direct instruction
teachers are providing. In 2018-19, 74% of teachers reported the rigor of their instruction
increased through the use of the following (20% of teachers were new to JMCS at the time of
the survey):
• Requiring more critical thinking
• Providing students with meaningful feedback
• Using questioning strategies and stems
• Using alternative assessments
• Implementing project-based learning
We have provided professional development and curriculum support on implementing projectbased learning and projects as assessments in order to increase the relevance of content and
application of real-world contexts to student learning. We have also provided multiple
trainings, both at schoolwide in-services and at individual sites, on thematic, instructional
planning focused around life skills and incorporating academic content. In addition, a JMCS
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Instructional Guide was created in order to provide all teachers with a common foundation for
the instructional vision that guides the various ways JMCS teachers teach. We adopted
schoolwide texts that all teachers have, are asked to review and may use for planning purposes,
including The Core Six and Teach Like a Champion. In addition, we have emphasized the
importance of requiring students to do more critical thinking and analysis in their work. Our
Go Deeper with AGS assignment models the level of thinking we expect teachers to require
from their students.
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High Quality Curriculum
In addition to increased instructional expectations, JMCS has also made tremendous gains in
adopting high quality curriculum to supplement our base-level AGS texts. We created a formal
process for vetting and piloting curriculum and through this process, we now offer
supplemental curriculum in ELA, math, science, social studies, life skills and career pathways.
We have replaced all AGS English textbooks with our new ELA curriculum (Scholastic ID,
Reading with Relevance and New Readers Press) and have plans to phase out our math and
science textbooks over the next two years as well. A complete list of the curriculum we now
have available can be found in the appendix pages of our JMCS Course Information Guide.
The implementation of all new curriculum has been supported with the creation of JMCSspecific implementation guides and dedicated professional development time for reviewing
curriculum and sharing best implementation practices amongst staff. In addition to this new
curriculum, CCSS and SBAC-aligned writing prompts are shared monthly with staff in order
to support students’ skill development in writing, reading and critical analysis of texts.
Additionally, new benchmark course outlines (BCOs) have been created for all English and
math courses. Science BCOs and updates to the math BCOs will be complete by the end of
6/2020 and social studies BCOs will be revised in 2020-21.
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Academic Barrier Removal
JMCS has focused specifically on supporting students’ skill growth while also maintaining
high expectations for learning rigorous content. In the past six years, we have created stronger
systems and resources for identifying student skill gaps, providing targeted instruction and
aligning skill needs with available curriculum. We have adopted new skills acceleration
curriculum for both ELA and math that are now in full implementation at all sites, although we
are still in the initial phases of supporting all teachers to fully and properly use the resources
available. We have also improved our data collection processes through the implementation of
K12 reports in order to better track student growth and have improved our systems for
ensuring students are properly enrolled into remedial courses and receiving skills acceleration
instruction. In 2018-19, teachers reported supporting students’ skill gaps in the following
ways:

55

•
•
•
•
•

1:1 instruction
Small group instruction focused on specific skill needs
Whole group instruction focused on specific whole class skill needs
Tutoring
Online tutorials using pilot curriculum (Odysseyware)
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Teacher Comment:
“JMCS has provided a variety of curriculum to reach our diverse student population. The
instruction is rigorous yet allows students to work at a pace that is comfortable for them.
That is what is unique and works well for JMCS students. Students at JMCS are allowed to
fully learn the material before moving on or being pushed on due to a pacing schedule,
which ultimately leaves many behind in a traditional school. There are a variety of
resources available and choices for succeeding such as GED, online courses, and
traditional book learning that lead to student success. JMCS is successful with students that
are below average because we can meet their tutoring needs or take the extra time to teach
them that does not take place at a traditional school.”
Staff Survey Response:
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Student Survey Responses:
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Action Plan Section: GOAL TWO
Ensure all school sites have safe, welcoming and inclusive climates for all staff, students and
families where students can engage in a course of study that offers opportunities to build
academic self-esteem, develop basic job readiness skills, and develop their social and
emotional intelligence as they exit into the world of work.
How was this goal determined?
Many JMCS students come from unstable environments and unsafe neighborhoods. This
information is gathered through our entry level assessments and through intake and ongoing
conversations with students. It is essential for all of our students that each school site and every
JMCS classroom be a safe, structured and welcoming place. JMCS staff surveys have
identified a need for our school staff to be train in trauma-informed care practices and
strategies. Our staff want to be better informed in the topics of mental health and trauma which
impact our students. Many JMCS students have past traumas that impact their ability to engage
in their education and affect their responses to classroom management strategies. After
conducting a safety survey of JMCS school sites, JMCS identified there was also a need for
JMCS administration to facilitate the creation of a school wide safety plan that included input
from client agencies. This was also supported through conversations with JMCS site staff,
students and client agency staff.
Updated Identified Need (2018-19):
• 11% of students enrolled are minors, 40% of sites enroll minors
• 12% of students are homeless
• 16.5% of students are or have been involved in the foster care system
• 17% of students are ELL
• 7% of students have IEPs or 504s
Identified Need (2017-18):
• 17% of students enrolled are minors, 45% of sites enroll minors
• 12% of students are homeless
• 16% of students are or have been involved in the foster care system
• 18% of students are ELL
• 13% of students have IEPs or 504s
• Recent staffing and site changes have resulted in a continued need to support staff well-being
and satisfaction
Original Identified Need:
• No coherent transition plan to gather post-graduation data, resulting in an inability to
effectively track JMCS long-term success
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• No safety plans in place at either school wide or site levels, no staff trainings regarding
school safety
• JMCS students enter programs with a significant number of barriers and few protective risk
factors (4/2015)
• 20% of students enrolled are minors, 24 sites have minors enrolled (12/2016)
• 22% of students self-identified as homeless or foster youth (12/2016)
• 6% of students identified as ELL (2015-2016)
• 6-10% of students have IEPs or 504s (2014-2016)
• Division directors deal with 1-5 issues/month relating to school climate, HR and
student/family/staff concerns (12/2016)

Critical Areas for Follow-Up:
● Need to develop and coordinate a plan that tracks and accounts for the transition of
students from the high school program to college or the work force. (1)
● Need to enhance the instructional practices of academic classes to ensure that all
students have access to a rigorous curriculum that will prepare them for post high
school opportunities. (3)
● Continue efforts to address Professional Development that is regular and ongoing
process. The plan should continue to address new teacher training, student
remediation, best practices for at-risk students, and creating a continued culture of
success for students. (4)
● Need to create a quantifiable plan that provides more rigor in the academic classes for
all students and opens more opportunities for students to explore. (5)
ESLR Correlation: all
Impact on Student Achievement: Self-study findings indicated the need for a schoolwide
safety plan that included site-specific plans for each site as well as all-staff training.
Additionally, with the increase in governmental policies regarding diverse student populations
such as homeless, LGBTQ, migrant and foster youth, JMCS recognized the need to clearly
identify these student subgroups and their specific needs. With the expansion of school
programming, there was also a need to intentionally integrate and train all staff to maintain an
inclusive atmosphere of collaboration. Lastly, new research surrounding 21st century skills,
social-emotional learning and specific industry-identified skills requires that JMCS incorporate
these skill sets into its programming to ensure student success after graduation. Each of these
components of school safety and inclusiveness serves to ensure calm, safe and consistent
learning environments. For our young adults, some of whom have experienced various levels
of trauma, our ability to provide stable classrooms and programming is critical to their ability
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to meet their goals. Our data demonstrates that students feel welcome, safe and a strong sense
of belonging in our programs across the state which may positively impact retention.
Progress and Evidence Related to Goal Two:
School Safety
Since our last full self-study, JMCS has implemented schoolwide safety preparation systems
and expectations. All school sites are required to maintain up-to-date safety binders with
current student rosters, evacuation routes and emergency contact information and procedures.
Sites are also required to complete mandatory safety drills twice a year and compliance is
tracked. Sites must complete two fire drills, evacuation drills, earthquake drills and active
shooter drills each year, once in fall and once in spring. Mandatory training on these
expectations and protocols is completed in-person during schoolwide professional
development days every three years. In addition, we have implemented the use of SafeSchools
online training to ensure all employees receive mandatory safety training on an annual basis.
Staff Survey Responses:
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Student Survey Responses:
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School Climate for Students, Staff and Families
JMCS has worked to improve school climate in all classrooms through the effective
implementation of targeted professional development addressing trauma, race and the
intentional building of school culture, as well as through improving communication and using
Carol Dweck’s research on growth mindset as a foundational component of our teaching and
learning. Professional development has included in-house and external experts providing
training on trauma and its impacts, trauma-informed strategies and the importance of
discussing race as it relates to school and classroom environments. Trauma has also been
included as a part of our new teacher training to ensure all new JMCS staff receive similar
training in this area.
Communication has improved through the development of our teacher advisory committee that
works to advocate for all staff, share site updates with our board and work closely with
administration to address staff needs, provide input on policies and support the vetting and
piloting of new curriculum. We also have streamlined schoolwide communication in the
release of bimonthly bulletins from the COO that address school changes, updates, reminders
and important announcements all in one organized and comprehensive email.
Additionally, growth mindset has become a foundational component of our new teacher
training and our work with students as research demonstrates that students’ and teachers’
approach to learning greatly affects success and motivation. Mindset Monday lessons are
written and shared schoolwide in order to support the discussion of mindset in all classrooms.
Growth mindset also undergirds our new teacher evaluation system and supports schoolwide
goal setting and professional growth for staff, which will be discussed in the updates for Goal
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Three below. Lastly, we have worked to support all teachers of minors in strengthening their
communication and involvement of families in students’ educational experiences.
Staff Survey Responses:
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Student Survey Responses:
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Comprehensive Course of Study
JMCS offers a comprehensive course of study to all students. With the wide variation in local
circumstances and student interests, needs, strengths and challenges, JMCS does not use a
single schoolwide student achievement plan but rather an individualized student achievement
plan (SAP) designed to support each student. The SAP has multiple purposes. It serves as a
tool for tracking student growth and progress, reviewing assessment data, maintaining
consistency across JMCS sites, providing a record of student work and, most importantly,
allowing the student to be involved in maintaining an accurate record of their progress and
growth. Students understand they are an important part of their own success when they are
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closely involved in the tracking and organizing of documents demonstrating their progress and
achievements. This fosters a safe and supportive atmosphere.
In their individual student achievement plans, students have access to a wide variety of course
materials and study options. There are multiple new curricular options, including an online
platform to support all credit recovery subjects for students who prefer online learning, as well
as a strong focus at many sites on supporting students’ social-emotional skills. Socialemotional learning is supported through various ELA and math curricula as well as through
life skills courseware.
In 2014, JMCS was awarded a career pathways grant and was able to implement career
pathways activities, trainings and curriculum in an effort to strengthen our college and career
readiness programming for students. Students now participate in a wide variety of college
readiness activities, such as college tours and dual enrollment classes, as well as gain exposure
to various professions through internships, interviews and job shadows. This programming
enhances the incredible vocational training students already receive through our partnerships
with vocational training partners as our client agencies. In addition, we have various curricula
to support career pathways programming in both academic content and vocational certificates.
Our students often graduate prepared to enter a vocational field in which they have extensive
training and hold certificates that will be helpful for advancement in their field.

Staff Survey Response:

Student Survey Response:
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Action Plan Section: GOAL THREE
Provide professional development for all staff that is a regular and ongoing
process. Professional development will address the areas of academic instruction, mental
health awareness, career development and safe school culture. It will aim to provide wellrounded support and training for all staff in order to create a continued culture of success for
students.
How was this goal determined?
This goal was written as a result of the 2014 WASC Visiting Committee recommendation that
JMCS focus more intentionally on strengthening its internal professional development
offerings. The 2016 midcycle visiting committee was impressed with our progress and
recommended we continue to make professional development a focus of our work as we had
made many positive gains in creating a culture of professional learning at JMCS.
Updated Identified Need (2018-19):
• 6.5% of teachers do not feel connected to the larger JMCS community
• 12.8% of teachers feel this year's professional development has not contributed to
improving their practice
• Informal feedback indicates career pathways data is not being properly entered and
recorded in PowerSchool
• 100% of certificated staff set personal professional development goals based on the
CSTPs and require support for meeting these goals
Identified Need (2017-18):
• 10% of teachers do not feel connected to the larger JMCS community
• 12.5% of teachers feel this year's professional development has not contributed to
improving their practice
• Career pathways is now fully integrated into JMCS programming and teachers and
client agency partners are responsible for program implementation
• 100% of certificated staff set personal professional development goals based on the
CSTPs and require support for meeting these goals
Original Identified Need:
• WASC Critical Area of Need #4 (4/2014)
• JMCS students enter programs with a significant number of barriers and few protective
risk factors (4/2015)
• In-service surveys demonstrating teacher desire for collaboration and resource sharing
(on-going)
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•
•
•
•

New teacher training surveys and TAC feedback demonstrating need to strengthen new
teacher training (6/2015, 8/2015, 8/2016)
Division directors deal with 1-5 issues/month relating to school culture (12/2016)
Approximately 1 out of 4 sites deal with technology issues (12/2016)
Approximately 75% of JMCS teachers are white while 81% of our students are
minorities (2/2017)

Critical Areas for Follow-Up:
● The board, administration and staff need to formulate a long range plan in the area of
technology that will support instruction and student use. (2)
● Need to enhance the instructional practices of academic classes to ensure that all
students have access to a rigorous curriculum that will prepare them for post high
school opportunities. (3)
● Continue efforts to address professional development that is a regular and ongoing
process. The plan should continue to address new teacher training, student
remediation, best practices for at-risk students, and creating a continued culture of
success for students. (4)
● Need to create a quantifiable plan that provides more rigor in the academic classes for
all students and opens more opportunities for students to explore. (5)
ESLR Correlation: all
Impact on Student Achievement: During the last WASC visit for JMCS, professional
development was identified as a critical area of need and the recommendation was made to
ensure professional development was a consistent, ongoing process that incorporated multiple
areas. After that recommendation, JMCS spent time reflecting on how to strengthen their
professional development offerings and systems as well as how to increase teacher voice in
professional development. Additionally, with the expansion of programming for the school,
there became a need for training in diverse areas and for opportunities to build effective
program integration into the schoolwide vision. Anecdotal evidence demonstrates a positive
impact on student achievement with teachers reporting increased rigor in their instruction,
assignments and conversations with students. Data from schoolwide in-services and follow-up
surveys demonstrates a positive correlation between JMCS trainings and actual
implementation of strategies and resources to support high expectations for student work.
More teachers are reporting their students are graduating more highly prepared for their next
steps than they were a few years ago.
Progress and Evidence Related to Goal Three:
Regular, Ongoing Professional Development
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JMCS has maintained a commitment to improving the quantity and quality of its professional
development offerings through retaining a 0.75 FTE Director of Curriculum and Professional
Development whose job it is to plan professional development in alignment with schoolwide
goals and ensure content is engaging and relevant for staff. JMCS offers five full days a year of
professional development. Two days are schoolwide in-service days that occur in either
Northern or Southern California and the remaining three days are held via small working
groups of staff that gather regionally throughout the state; all groups work through the same
content and activities and these groups are teacher-led.
The Director of Curriculum also offers regular book clubs with virtual meetings, curriculum
check in meetings and a Curriculum Corner newsletter that is released six times a year,
focusing on current educational trends, new resources and strategy ideas, curriculum how-tos,
an “ideas from within” section, and a section focused on mental health resources.
Additional professional development offerings include our mentor teacher program in which
all new JMCS teachers have the opportunity to partner with a veteran teacher who supports
them and checks in monthly, our teacher induction partnership with the Sacramento County
Office of Education that allows us to offer our own in-house mentor teachers for induction
candidates, and our formative classroom walkthrough model that guides administrators to
support the quality of instruction through the co-examination of student work alongside
teachers. In particular, this formative walkthrough model has allowed teachers to receive
individual support focused specifically on instruction during site visits as they allow teachers
and administrators to identify successes and challenges in instruction through a studentcentered lens.
Well-rounded Support and Training
As JMCS in-service days are aligned with our schoolwide goals, the content is well-rounded
and varied. The Director of Professional Development plans a three year PD arc that creates
cohesion (rigorous instruction, strengthening school culture and programming through
discussing race). Content at schoolwide in-services generally includes workshops offered by
JMCS staff on the following topics: skills acceleration, writing, curriculum implementation,
rigorous instruction, career pathways, mental health, project-based learning and student
engagement. Content during regional working group days generally adheres to the PD arc for
the year and also includes time for building staff relationships and collaborating on individual
problems of practice. At the beginning of each year, staff also use the CSTPs to reflect on their
practice and set personalized goals for the year, which are reviewed and updated at each PD
day. For teachers participating in the teacher evaluation cycle in any given year, these
personalized goals form the basis for growth that is supported by our administrators.
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Our evaluation model is relatively new and, at the request of our board, was implemented two
years ago. It is a growth-based model developed with feedback from our teacher advisory
committee in which teachers set their own goals and administrators may also set a goal for a
teacher. These goals are based on the teacher’s CSTP self-reflection as well as a thorough
examination of student work and student achievement data. In addition to two formal
evaluations, teachers also receive at least one informal, supportive visit by their administrator
to discuss progress and challenges.
Additionally, JMCS created a revised and updated new teacher training program that is held
every summer for all teachers new to JMCS, including midyear hires from the previous year.
This training models the instructional style we expect from teachers and covers content
ranging from trauma and growth mindset to enrolling students in classes to using available
curriculum, and more.
Fall 2019 In-Service:
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December 2019 Regional Working Group Day:
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2018-19 Staff Survey Responses:
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V.

GROWTH AREAS FOR CONTINUOUS IMPROVEMENT NOT
CURRENTLY IN THE ACTION PLAN
N/A – all growth areas were incorporated into the JMCS 2014-2020 action plan.
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VI.

ACTION PLAN FROM 2016-17
Please see this document for our 2016-17 Action Plan from our last WASC midcycle
visit.
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CHAPTER II: STUDENT/COMMUNITY PROFILE AND
SUPPORTING DATA AND FINDINGS
A. GENERAL BACKGROUND AND HISTORY OF JMCS
History of John Muir Charter Schools
The Nevada County Board of Education approved the John Muir Charter Schools charter in
1998, 1 and the school began offering instruction in 1999. A non-profit public-benefit
corporation, 2 JMCS provides high school education services to participants in 17 California
Conservation Corps sites, eight Local Conservation Corps, six Workforce Innovation and
Opportunity Act programs and four YouthBuild programs at sites around the state. 3
These state, local and federal programs require their participants to work from half-time to fulltime and to attend high school if they do not have their high school diplomas. Serving students
from 16 to 25 years old, 4 the programs combine work experience, vocational and life skills
training and academic instruction (via JMCS). JMCS’ credentialed teachers and aides provide
common core standards-linked curricula in classrooms provided by our collaborating agencies.
JMCS teachers work closely with agency staff to seamlessly integrate the work, life skills,
community service and academic experiences of students. Students receive JMCS credits for
work that they complete in the classroom, on the job and in the community. The JMCS teacher
reviews and approves all JMCS credits, which are reviewed for accuracy by JMCS directors.
JMCS headquarters is located in Nevada County where the Chief Executive Officer and all
business services are located. Other JMCS administrators are spread across the state in San
Diego (Chief Operations Officer, Director of Curriculum and Professional Development), Chico
(Northern Regional Director, Director of Assessment), Rancho Cucamonga (Southern Regional
Director), Valencia (Assessment Coordinator), Sacramento (Information Technology
Coordinator) and Long Beach (Lead Registrar, Community Resources Coordinator). This
geographic diversity allows JMCS management to reach sites quickly and helps to ensure
consistent oversight and support at all sites. JMCS contracts with the Nevada County Office of
Education (NEVCO) to provide special education support for the school. JMCS’ organization
chart is included in the appendix for this Preface.
The California Education Code gives JMCS the explicit authority to receive Proposition 98 high
school funding for exclusively serving the young adults in youth development programs across
the state. The Legislature did so in apparent recognition that state and federal laws require these
programs to provide high school education to their participants.
JMCS charter document is a separate publication available for viewing at www.johnmuircs.com.
JMCS corporate bylaws are a separate publication available for viewing at www.johnmuircs.com.
3
Please see the Appendix for the Preface for a sample of a JMCS MOU with one of these agencies.
1
2
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The JMCS Model: Immersing Students in Education
Most students succeed in JMCS at higher rates than ever before in high school. Based on
discussions with students, teachers and staff of our collaborating agencies, success at JMCS can
be attributed to several important factors. For example:
Students Are Motivated
•

Students have matured. Students frequently say that they have matured significantly
in the time between their prior high school experiences and entering JMCS. They
often attribute their maturation process to experiences in “the real world” that have
shown them the advantages of becoming better educated and of getting a diploma.
Consequently, most JMCS students are better prepared to succeed than they were at
prior schools.

•

JMCS is a school of choice. Many JMCS students tell us that they attended prior
high schools only because they were required or compelled to attend. In contrast, as
young adults, either above or below the age of 18, they sign up for the youth
development programs by choice, often after waiting for an available opening in the
programs. In choosing to apply and join, the prospective student has demonstrated a
potentially higher level of commitment to success than when they attended prior
schools without choice.

Youth Development Programs Are Comprehensive
•

Students receive many services. Our collaborating agencies employ an average of
three staff members at the school sites for every one JMCS teacher. For every student,
there is an average of fourteen client agency staff (including volunteers, crew
supervisors and program and case managers). The CCC sites spend, on average, over
$30,000 per participant (not including JMCS services) to provide a wide array of
services not typically found in high schools. While the types of services vary slightly
among JMCS’ collaborating agencies, they generally include:
o Case management
o Counseling
o Mentoring
o Post-program scholarships
o Health insurance (California Conservation Corps)
o Room and board (seven California Conservation Corps residential sites)
o Transportation (bus passes, van rides, etc.)
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•

Students receive vocational training and certifications. While on the job, JMCS
students typically work on small crews (8 to 15 students) with one or more highly
skilled and experienced crew supervisors. As part of their jobs, students receive
comprehensive training in many areas and may earn certifications that enhance their
resumes (e.g., fork-life operation, tool use and maintenance, class B vehicle licenses,
construction trades, hazardous materials handling, firefighting, etc.). Students
frequently refer to these trainings and certifications as a key reason for their increased
motivation and performance both on the job and in the classroom. (Most certifications
are dependent on participants performing well in all aspects of their jobs, schooling
and civic life.)

•

Students receive wrap-around services including life skills education, barrier
reductions and job readiness training. JMCS students receive life skills education
through both JMCS and collaborating agencies curricula. Some collaborating
agencies provide mental health and academic counseling services to students as part
of their regular day-to-day program, helping students overcome barriers such as
transportation, childcare, hunger, homelessness, drug and alcohol abuse, criminal
backgrounds, and lapses in educational services. Through job readiness training,
JMCS and its collaborating agencies help students prepare for entry into the
workforce, with training in interview skills, applications and resumes, appropriate
dress, appropriate language and the importance of attendance and timeliness.

•

Students are respected and have opportunities to lead. JMCS and its collaborating
agencies treat students as adults and equal partners in their educational program.
JMCS is a program of choice and we respect the choices our students make to enter a
program in order to better themselves and serve their communities. Principles of
respect, responsibility and leadership are central tenants in JMCS and every one of its
collaborating agencies and are clearly stated in JMCS’ student and staff
commitments, as well as the general principals of school conduct as described in
JMCS’ Student Achievement Plan. JMCS students, few of whom were in leadership
positions in prior schools, are encouraged and expected to learn and use leadership
and teamwork skills. When asked, students usually proudly say how much they
respect their mentors and peers and how much they are respected by them.

•

The programs immerse students in learning. Many JMCS students have not had the
family and community support that students often need to succeed in school. The
youth development programs are structured, supportive and nurturing from sun up to
sun down (and around the clock in the residential programs). Students often tell us
that they thrive because of this structure and support.
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•

The programs employ effective discipline matrices. JMCS’ collaborating agencies
expect respect and personal and group responsibility among participants. Typically, if
a participant does not respect others or follow rules, program staff and peers will
counsel them immediately. The agencies typically place participants on performance
contracts if they violate rules and will release them for repeated or serious violations.
JMCS teachers follow the discipline matrices and refer serious discipline matters to
agency colleagues.

•

Students work for pay. Most of JMCS’ collaborating agencies provide half-time to
full-time paying jobs or stipends to participants, which is key to their financial
security and an incentive for them to perform well. Often, there are additional
financial incentives such as bus passes, gift certificates, food or scholarships upon
graduation.

•

JMCS assesses each student on entry. JMCS and its collaborating agencies assess
students when they enter their programs using either the Renaissance Star or TABE
tests. Teachers use these online, standardized tests and other assessments to identify
each student’s particular interests, strengths and challenges – personally, socially and
academically. JMCS then builds an individual student achievement plan (SAP) to
meet each student’s needs.

•

Instruction is very personalized. Data driven instruction is at the core of JMCS’
individualized learning model. Assessing students’ individual academic needs is
essential to the success of JMCS students, but when speaking with students about
their experiences at JMCS, one also hears that:
o JMCS teachers know and care for them, often for the first time in their
educational careers.
o JMCS classes are small and personalized and JMCS teachers respond quickly
to specific questions. Teachers help students understand school work as well
as guide them through vocational training, life skills and barrier removal
services.
o JMCS students cooperate with one another at work, in the community and in
classrooms. JMCS classrooms are safe learning environments.

JMCS teachers perform duties well beyond those of a traditional classroom teacher. The
teachers often serve as the main point of contact for students during their non-vocational time
and are well-attuned to each student’s needs, challenges and internal struggles. They are often
the ones who recognize a problem, work with the student early enough to address it and refer the
student to an appropriate resource. In some instances, teachers also work as counselors,
registrars, secretaries and attendance specialists for their site, in addition to coordinating the
educational program and being the immediate partner for the client agency. Because of the small
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and intimate settings in which JMCS classes are taught, there is a high level of personal
knowledge about each student and their needs. However, the capacity of JMCS to educate
students can only be assessed by viewing JMCS in a context well beyond its own resources and
staff. It is only through the combined resources, commitments and skills of JMCS staff and the
youth development programs we serve that together we are able to provide transformational
experiences to students.
I.

Community
a. JMCS School Community

The median age of JMCS students is approximately 21 years old. The following charts show the
distribution of students by age for 2018-19 as well as the median ages of students since 2016.

<

+
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Students enroll in JMCS having dropped out of 1-5 prior high schools, generally. They bring, on
average, 92 high school credits from prior schools.
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Most JMCS students enter in need of not only significant academic skills recovery, but also with
severe credit deficits. Because of JMCS’ unique educational and vocational training
methodologies, students can earn up to 60 credits per year while they are enrolled with JMCS.
b. Family/community trends: As JMCS has 35 distinct locations and partnerships
across California, we do not have a single local school community. The data above,
however, demonstrates our student trends across the state.
c. State/federal program mandates: None
d. Parent/community organizations: Please refer to Section B – School Program Data:
JMCS’ Collaborating Youth Development Programs for information on the various
community organizations, state agencies and federal agencies with whom JMCS
maintains partnerships.
e. Community foundation programs: None
f. School/business relationships: None
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II.

Staff Description
COUNTS
COUNT
NATIONAL BOARD CERTIFIED
ADVANCED DEGREES

CREDENTIALED
STAFF

2016-17

2017-2018

2018-2019

2019-2020

132

103

83

71

-

-

-

-

n/a

n/a

n/a

n/a

5

2

2

CLAD, BTSA, OTHER INDUCTION PROGRAMS
CURRENTLY IN INTERN PROGRAMS

1

-

-

1

ESEA PARAPROFESSIONALS (# & ASST)

-

-

-

-

*see below

*see below

*see below

*see below

92.0%%

94.9%

95.3%

97.8%

TEACHING OUTSIDE OF CREDENTIALED AREA*
ATTENDANCE RATE

*JMCS has Dashboard Alternative School Status (DASS), and with this status, JMCS is eligible under the
CEC Section 44865 Local Assignment Option to assign teachers any subject area as long as they have a
current California teaching credential and sign a consent form stating they will voluntarily teach outside of their
subject area. In 2017-2018 JMCS had 22 teachers under this option, 18 in 2018-2019, and 15 in 2019-2020.
CREDENTIALED ETHNICITY

2016-17

2017-2018

2018-2019

2019-2020

WHITE

95

72

4

42

HISPANIC

14

10

10

13

FILIPINO

1

1

1

1

10

7

7

6

ASIAN

1

1

-

-

AMERICAN INDIAN

2

4

6

3

CHINESE

0

0

0

0

KOREAN

1

1

0

0

VIETNAMESE

3

2

1

1

SAMOAN

0

0

0

0

MULTIPLE

5

5

4

5

2016-17

2017-2018

2018-2019

2019-2020

MALE

50

43

32

30

FEMALE

82

60

51

41

COUNT

2016-17

2017-2018

2018-2019

2019-2020

112

67

29

24

2016-17

2017-2018

2018-2019

2019-2020

WHITE

56

26

13

10

HISPANIC

26

19

7

5

-

-

0

-

AFRICAN AMERICAN

CREDENTIALED
STAFF

CREDENTIALED GENDER

CLASSIFIED
CLASSIFIED ETHNICITY

CLASSIFIED
ETHNICITY

FILIPINO
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AFRICAN AMERICAN

11

10

3

4

ASIAN

0

0

-

-

AMERICAN INDIAN

5

3

1

1

CHINESE

1

0

0

-

KOREAN

1

1

0

-

VIETNAMESE

1

1

1

1

SAMOAN

0

1

1

1

MULTIPLE

11

6

3

2

2016-17

2017-2018

2018-2019

2019-2020

MALE

32

20

7

6

FEMALE

80

47

22

18

CLASSIFIED GENDER

III.

School Purpose and WASC Accreditation History for School
a. Schoolwide purpose: JMCS Vision, Mission and Expected Student Learning
Outcomes (ESLRs)

JMCS seeks to develop literate, educated thinkers and achievers who:
• Respect themselves
• Respect others
• Pursue knowledge
• Apply facts and theories to solve problems
• Participate productively in the economy and their communities
• Become motivated and able to learn for a lifetime
JMCS will pursue this vision with a philosophy of:
• Hiring, supporting and continuously training a high-quality faculty and administration
• Working cooperatively with our staff, our students and our client agencies
• Tailoring education programs to meet each student’s needs
• Assessing students on an ongoing basis
• Holding ourselves accountable for producing positive outcomes
To achieve our objectives, JMCS will:
• Market our school as broadly as possible to attract talented faculty and staff
• Create program-improvement teams among our staff, our students and our client agencies
• Develop individual learning programs for each of our students
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•
•

Employ innovative real-time assessment instruments to measure student needs and
progress
Monitor our success in improving student competencies – awarding achievement and
correcting deficiencies

The mission of JMCS is to meet the unique educational, social and emotional needs of our
diverse student population in safe and nurturing environments that foster personal, professional
and academic growth. Through collaboration with our partner agencies and relevant, rigorous
instruction toward a high school diploma, students gain the skills to achieve lifelong, sustainable
employment and become proactive members of their communities.
ESLR 1: Students Read and Write Effectively
Pursuant to state standards, JMCS will prepare its students to:
• Read actively and derive meaning from written words
• Read for a variety of purposes
• Write using grammatically acceptable English
• Adjust tone and style of writing for purpose and audience
• Support statements using documented facts, theories and opinions
• Separate fact from opinion
• Reach conclusions logically based on sufficient evidence
• State key points clearly and succinctly
• Organize ideas in a variety of ways
ESLR 2: Students Obtain Key Life Skills
Students will take courses in health, physical education, life skills, community responsibility and
computers. In these courses, students will:
• Take personal responsibility for lifelong wellness
• Improve personal fitness
• Learn about employment and college options
• Build skills as employees, consumers and financial managers
• Demonstrate involvement in his or her community
• Learn about environmental responsibility
• Enhance computer skills
ESLR 3: Students Appreciate History, Geography and Current Events
In completing courses in world history, United States history, and economics, students will be
able to:
• Show understanding of history and identify relationships between past and present events
and evaluate causes and effects
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•
•
•
•
•

Compare people, places and events through history, identifying similarities and
differences
Describe events and situations in political, economic, social and intellectual terms
Project future events using evidence from the past and present
Apply physical and cultural geography to his or her understanding of societies
Follow and analyze current events around the world and in their communities

ESLR 4: Students Understand Government Processes
Students will use a wide range of texts, news media, field trips and student-government
experiences to:
• Compare and contrast different political systems in the world
• Understand the formation of the United States and its Constitution
• Appreciate the balance of powers and the role of each branch of government
• Study the role of government in society
• Learn about their privileges and responsibilities in society
ESLR 5: Students Understand and Apply Mathematical Concepts
Students will learn principles and applications of basic math, algebra, geometry and statistics.
They will:
• Demonstrate knowledge of basic math principles
• Use math to solve common and abstract problems
• Explore ways in which math is used in business, industry, science and daily life
ESLR 6: Students Apply Scientific Concepts and Skills
Students study life and physical sciences. Students will:
• Observe, measure, compare, order and categorize characteristics or behaviors
• Draw inferences about unknowns from information around them
• Understand the use of the scientific method
• Recognize the inter-relationships among the scientific themes (energy, interactions,
patterns and change) and their application to the four spheres (lithosphere, hydrosphere,
atmosphere and exosphere).
• Study the effects of the sciences, technologies and societies on one another and on the
environment.
ESLR 7: Students Realize Their Own Special Interests and Talents
JMCS, in collaboration with its client agencies, will expose students to various academic,
vocational, cultural and social opportunities. JMCS will assist students in identifying their interests
and the skills they need to develop to pursue them. JMCS will help students to prepare for
education and work after they graduate from or leave our school.
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b. ACS WASC Accreditation History

October 2005
June 2006

2005-2006 School Year
Initial application for WASC candidacy
Three-year accreditation approved

April 2008
July 2008

2007-2008 School Year
Three-year visit
Three-year accreditation approved

March 2011
July 2011

2010-2011 School Year
Three-year visit
One-year accreditation approved

April 2012
May 2012

2011-2012 School Year
One-year visit
Two-year accreditation approved

April 2014
July 2014

2013-2014 School Year
Two-year visit
Six-year accreditation approval

April 2017

2016-2017 School Year
Two-day mid-cycle visit

April 2020
April 2020

2019-2020 School Year
Pending six-year visit
Pending six-year accreditation approval

c. Revisions/ refinements to ESLRs: None
IV.

LCAP Identified Needs & Description of Goals, Actions and Services
a. Parent/Community Input: Our process for gathering LCAP stakeholder input is
described in detail in the Preface.
b. Identified Needs & Goals: Based on local performance indicators, JMCS
identified the following areas for improvement for the 19-20 school year:
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•

NEED #1:
Improve targeted skills acceleration math instruction and implementation of
JUMP curriculum

•

NEED #2:
Improve the identification of SPED/504 students and students in need of
remediation instruction as well as increase enrollments in remedial courses

•

NEED #3:
Improve first day of work training to ensure teachers receive reminders on
policies, expectations and best practices

•

NEED #4:
Complete revisions of math and science course offerings and benchmark
course outlines to ensure alignment with CCSS math and NGSS

These needs are in alignment with the schoolwide goals that JMCS has had in place for the past
three years:
•

GOAL #1: JMCS will provide high quality classroom instruction and
curriculum that promotes college and career readiness with interventions in
place to eliminate academic barriers to student success.

•

GOAL #2: Ensure all school sites have safe, welcoming and inclusive
climates for all students, their families and staff where students can engage in
a course of study that offers opportunities to build academic self-esteem,
develop basic job readiness skills, and develop their social and emotional
intelligence as they exit into the world of work.

•

GOAL #3: Provide professional development for all staff that is a regular and
ongoing process. Professional development will address the areas of academic
instruction, mental health awareness, career development and safe school
culture. It will aim to provide well-rounded support and training for all staff in
order to create a continued culture of success for students.

c. Metrics: JMCS uses a variety of metrics to determine progress towards our
identified needs. These metrics include the use of internal assessment data
(TABE, RenSTAR), schoolwide surveys, informal classroom observations,
PowerSchool data, curriculum purchase records, teacher credential and induction
data, technology use data and IEP service records. State assessment metrics are
generally not used with JMCS’ self-analysis process due to the unique population
we serve and our school model.
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B. SCHOOL PROGRAM DATA – DESCRIPTION OF PROGRAMS
I.

General Education Program

JMCS specializes in serving the educational needs of young men and women, most between the
ages of 16 and 25, who are seeking the success that has so often eluded them in school and in
life. Students succeed in JMCS because they are immersed in education through the
collaborations between JMCS and the youth development programs it serves. Through these
collaborations, students can earn a living, while learning life, leadership, vocational and
academic skills. These programs also allow students to give to their communities, and in so
doing, help them to better appreciate that they have much to offer.
JMCS’ Collaborating Youth Development Programs
The California Conservation Corps, Local Conservation Corps, YouthBuild and Workforce
Innovation and Opportunity Act programs provide a wide range of services to young adults, most
of whom are between 16 and 25 years old. The appendix includes a list of all agencies served by
JMCS.
California Conservation Corps: www.ccc.ca.gov
Governor Jerry Brown and the California Legislature created the California Conservation Corps
(CCC) in 1976. A state department, the CCC operates seven residential and 14 non-residential
centers across California, serving approximately 1,200 participants at any one time between 18
and 25 years old. Corpsmembers sign up for one year in the Corps, but may leave at any time.
(Some earn the opportunity to extend their stay beyond one year.) Approximately 40 percent of
Corpsmembers enroll in the Corps without a high school diploma, but the CCC does not recruit
exclusively for either high school graduates or non-high school graduates. JMCS provides high
school services at 18 CCC centers, while Urban Corps San Diego Charter School provides high
school services at the remaining three. JMCS partners with the following CCC sites: Camarillo,
Ventura Training Center, Chico, Delta, Fortuna, Fresno, Los Angeles, Monterey Bay, Napa,
Norwalk, Placer, Pomona, Redding, Sacramento, San Luis Obispo, Siskiyou, Tahoe and Ukiah.
The CCC receives most of its funding from the state general fund and reimbursements it receives
from public agencies to which its crews provide services, such as natural resources enhancement,
forest fire and flood response, park maintenance, fisheries enhancement, facilities construction,
energy efficiency upgrades, etc.
California Public Resources Code states, in part:
14000. (a) The Legislature hereby finds and declares that every
California youth should be encouraged to reach his or her full potential,
but that many youths require guidance and support to reach their goals
and make positive changes in their lives.
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(b) The Legislature finds and declares that conserving or
developing natural resources, and enhancing and maintaining
environmentally important lands and waters through the use of
California's young women and men, is beneficial not only to the youth
of the state by providing them with educational and work opportunities,
but also is beneficial for the state's economy and its environment.
(c) The Legislature further finds and declares that the California
Conservation Corps continues to offer California a unique opportunity to
meet both the goal of increasing understanding and appreciation of the
environment and the goal of helping youths become productive adults.
(d) The Legislature therefore reaffirms its intent that the corps'
mission includes increasing awareness of and improving our natural
resources, but more importantly, includes instilling basic skills and a
healthy work ethic in California youth, building their character, selfesteem, and self-discipline, and establishing within them a strong sense
of civic responsibility and understanding of the value of a day's work for
a day's wages.
(e) It is the further intent of the Legislature that corpsmembers
graduate from the corps with good work habits, positive attitudes, and
broadened professional horizons. It is the intent of the Legislature that
the corps blend academic and job skills training with personal growth
opportunities in order to develop productive youths who can make
substantial contributions as California workers and citizens.
14401. The corps shall develop procedures for recruiting high
school dropouts from the neighborhoods in which these programs are
located.
14402. The corps shall give priority to providing an educational
component for corpsmembers who have not completed high school. The
component shall be equal in content to a high school curriculum and
provide course credits leading to a high school diploma or its
equivalent, such as a California high school equivalency certificate.
“John Muir Charter Schools and the California Conservation Corps”, prepared by the Tahoe
Conservation Corps teacher Anna Pizelo and included at the end of the Preface, provides an
example of life, work and school in a conservation corps served by JMCS.
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Local Conservation Corps: (sample local corps website) http://saccorps.org/
There are thirteen local Conservation Corps in California. JMCS provides the high school
services in five of these programs, encompassing eight school sites: Conservation Corps North
Bay (San Rafael, Cotati, and Santa Rosa), Sacramento Regional Conservation Corps, Urban
Conservation Corps Inland Empire (San Bernardino and Indio), San Francisco Conservation
Corps and Sequoia Conservation Corps (Tulare County). Local Corps receive most of their
funding from the California Department of Conservation’s Recycling Program and public
agencies to which they provide services.
California’s Public Resources Code states, in part:
14507.5. (a) "Community Conservation Corps" means a
nonprofit public benefit corporation formed or operating pursuant to Part
2 (commencing with Section 5110) of Division 2 of Title 1 of the
Corporations Code, or an agency operated by a city, county, or city and
county, that is certified by the California Conservation Corps as meeting
all of the following criteria:
(1) The corps is organized in the form of supervised work
crews and selects young men and women for participation on the basis
of motivation for hard work, personal development, and public service,
without regard to their prior employment or educational background,
and consistent with Section 14402. Participation shall be for a period of
one year, and may be extended.
(2) The corps' program is based upon a highly disciplined work
experience, includes an educational component, and is designed to
develop corpsmembers' character and civic consciousness through
rigorous work on public projects. The educational component of the
corps' program includes enrollment in a vocational education program,
public or charter high school, or postsecondary community college.
(3) The corps compensates corpsmembers at not less than the
federal minimum wage, and provides corpsmembers assistance in
obtaining permanent employment following their participation in the
corps program.
(4) The corps engages in recycling and litter abatement
projects as well as projects that accomplish the conservationist and other
purposes described in subdivisions (a) to (h), inclusive, of Section
14300, and that assist agencies of local government and other nonprofit
community organizations in developing, rehabilitating, and restoring
parklands, recreational facilities, and other community resources.
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(5) The corps consists of an average annual enrollment of not
less than 50 corpsmembers between 18 and 25 years of age. In
determining the average annual enrollment of a community conservation
corps for the purposes of subdivision (a) of Section 14581, the
California Conservation Corps shall not include special corpsmembers,
as described in Section 14303, who are employed by a community
conservation corps.
“John Muir Charter Schools and the Sacramento Regional Conservation Corps”, prepared by
Sacramento Regional Conservation Corps site coordinator Jocelyn Moore and included at the
end of the Preface, provides an example of life, work and school in a local corps served by
JMCS.
YouthBuild5: www.youthbuild.org
YouthBuild began in 1978 in East Harlem, New York, when community activist Dorothy
Stoneman and neighborhood young people teamed up to revitalize their community and lead a
movement towards improving the lives and communities of young, low-income adults.
YouthBuild USA now provides leadership and guidance to YouthBuild affiliate programs across
the United States and in several other nations. There are over thirty YouthBuild programs in
California. JMCS provides high school services to three of them: Volunteers of America Los
Angeles (VOALA) YouthBuild in Arleta/San Fernando Valley, Women in Non-Traditional
Employment Roles (WINTER) in San Pedro and Venice Community Housing Corporation
(VCHC) YouthBuild in Venice.
In YouthBuild programs, young people ages 16–24 work toward their GED or high school
diploma while learning construction skills by building affordable housing for people
experiencing homelessness or with low incomes. Strong emphasis is placed on leadership
development and community service.
All YouthBuild students qualify as low-income and many have had experience with foster care,
juvenile justice, welfare and homelessness. Participants spend six to 24 months in the full-time
program, dividing their time between the construction site and high school. Community and
faith-based nonprofit organizations sponsor most programs, although some are sponsored by
public agencies. Each YouthBuild program raises private and public funds to support itself.
Primary support comes from the U.S. Department of Labor through a dedicated and highly
competitive federal grant program.
To use the YouthBuild name and qualify as a YouthBuild affiliate, YouthBuild programs must
provide:

5

Information about YouthBuild was taken from the YouthBuild USA website at www.youthbuild.org.
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•

High School. Participants attend high school full-time on alternate weeks,
studying for their GED and/or high school diploma. Classes are small, allowing
one-on-one attention to students.

•

Community Service Programs. Participants build housing for homeless and other
low-income people, providing a valuable and visible commodity for their hardpressed communities.

•

Job Training and Pre-apprenticeship Programs. Participants receive close
supervision and training in construction skills full-time on alternate weeks from
qualified instructors.

•

Leadership Development and Civic Engagement Programs. Participants share in
the governance of their own programs through elected policy committees and
participate actively in community affairs, learning the values and the lifelong
commitment needed to be effective and ethical community leaders.

•

Youth Development Programs. The young adults participate in personal
counseling, peer support groups and life planning processes that assist them in
healing from past hurts, overcoming negative habits and attitudes, and pursuing
achievable goals that will help them establish a productive life.

•

Long-Term Mini-Communities. YouthBuild provides an environment in which
young people make new friends committed to positive lifestyles and can pursue
cultural and recreational activities together. Participants can continue to
participate for years through the YouthBuild Alumni Association.

“John Muir Charter Schools and WINTER YouthBuild”, prepared by WINTER YouthBuild
teacher Laura Veloz and included at the end of the Preface, provides an example of life, work
and school in a YouthBuild served by JMCS.

Workforce Innovation and Opportunity Act:
https://www.doleta.gov/wioa/
JMCS provides high school services to five Workforce Innovation and Opportunity Act (WIOA)
Programs in California that are located mainly throughout the greater Los Angeles area and
central California. These programs, like other WIOA programs, are funded by the Department
of Labor to provide life, job, vocational and academic skills to its young adult participants.
The federal Workforce Innovation and Opportunity Act was signed into law on July 22, 2014,
replacing the Workforce Investment Act (WIA) from 1998. WIOA is designed to help job
seekers access employment, education, training, and support services to succeed in the labor
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market and to match employers with the skilled workers they need to compete in the global
economy. Congress passed the act by a wide bipartisan majority; it is the first legislative reform
of the public workforce system in 15 years. This act requires that local Workforce Investment
Boards establish Youth Councils to coordinate and oversee WIOA youth services. Services are
targeted to low-income youth, ages 14 through 21, who face one or more challenges as defined in
the law to successful workforce entry. WIOA requires that programs like those JMCS serves
contain the following ten components:
1. Tutoring, study skills training and instruction leading to completion of secondary
school, including dropout-prevention strategies
2. Alternative secondary school services
3. Summer employment linked to academic and occupational learning
4. Paid and unpaid work experience including internships and job shadowing
5. Occupational skills training
6. Leadership development which may include community service and peer-centered
activities encouraging responsibility
7. Supportive services
8. Adult mentoring during program participation and at least 12 months subsequently
9. At least a 12-month follow-up upon program completion, and
10. Guidance and counseling including drug and alcohol abuse counseling and referral
“John Muir Charter Schools and Riverside WIOA”, prepared by Riverside WIOA teacher Matt
Murdock and included at the end of the Preface, provides an example of life, work and school in
a WIOA program served by JMCS.

II.

College and Career Readiness Programs

Career Pathways
In July 2014, JMCS received a $6 million Career Pathways Trust Grant to strengthen the school
to career pipeline and promote regional economic growth. It was one of the largest grants in the
state. JMCS no longer receives grant funding but is continuing to operate the program through
integrated site support with this vision statement: “Every John Muir Charter Schools student and
graduate will achieve sustainable lifelong employment matching his or her needs, interests and
skills.”
In implementing career pathways programming initially, JMCS increased staffing at the state,
regional, and site levels. With the loss of grant funds and decreased revenue from ADA, the
Career Pathways program is now supported solely at the individual site level. Academic
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teachers, classified instructors and partner agency staff engage students in career readiness
programming consistent with the Career Pathways program.
JMCS career pathways is focused on providing six pathways within four industry sectors:
Agriculture and Natural Resources, Energy and Utilities, Health Science and Medical
Technology and Hospitality, Retail and Tourism. These industry sectors were chosen based on
economic and labor indicators for CA. Table 1 displays the number of sites offering each
pathway as of fall 2019.
Table 1. Number of Sites Offering Each Pathway, Fall 2019

Industry Sector

Pathway

Number of Sites

Agriculture & Natural Resources

Agriculture Mechanics

10

Agriculture & Natural Resources

Forestry & Natural Resources

25

Energy & Utilities

Energy & Power Technology

18

Health Science & Medical Technology

Community & Public Health

9

Hospitality, Retail & Tourism

Hospitality, Recreation, &
Tourism

8

Hospitality, Retail & Tourism

Foodservice & Hospitality

18

Each pathway provides an opportunity for knowledge and skill development. JMCS has
developed a 5-phase framework to guide the implementation of each pathway at the site
level. This framework, adapted from ConnectEd’s Work-based Learning Continuum, illustrates
a student’s progression through a pathway beginning with general learning about work
(Foundations) and moving to more specific learning about industry sectors and pathways
(Industry Sector Awareness, Pathway Exploration, Pathway Preparation). The final phase
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prepares students for post-graduation training, education, and employment (Transition). Figure 1
demonstrates the Career Pathways Framework.
Figure 1. Career Pathways Framework

Ideally, students move through the framework sequentially and the learning from each phase
prepares students for success in subsequent phases. In practice, however, students often
participate in phase activities concurrently due to the unique nature of JMCS structure and
average 1-year enrollment period.
A pathway is defined by the state as two or more sequential academic and technical courses
augmented with experiential and work-based learning activities. JMCS has created a process for
vetting, piloting and implementing all academic and technical courses that we find potentially
valuable in order to ensure accessibility for students with a range of academic skills. We also
work to ensure flexibility in implementation given the variety of school schedules at each site
and the varying amount of teacher-student contact hours. Experiential and work-based learning
activities include, but are not limited to, industry and college tours, guest speakers, panels and
workshops, career and resource fairs, job shadows, informational and mock interviews, preapprenticeships, apprenticeships and internships. Table 2 displays the courses, certifications and
trainings that are being piloted and/or are available to all sites that offer each pathway.
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Table 2. Summary of Career Pathways Courses, Certifications, & Trainings by Pathway
Pathway

Course, Certification & Training Title (Phase)
•

All

•
•

Agriculture Mechanics

•
•

Forestry & Natural
Resources

•

Energy & Power
Technology

•

Community & Public
Health

•

•

•

•
•

Hospitality, Recreation, &
Tourism

•

Foodservice & Hospitality

•

•

•
•

My Career & Education Pathway (MyCEP) (All phases)
Bring Your A Game (F)
Future is Now (F, ISA)
Education and the Environment Initiative (PE)
OSHA-10-AG (PP)
Education and the Environment Initiative (PE)
OSHA-10-AG (PP)
Strategic Energy Innovations Solar Certificate (PE)
GRID Alternatives Solar Training (PP)
CPR/First Aid (ISA)
HASPI Human Biology (PE)
CPR/Basic Life Support Certification (PP)
Work Readiness Certification (PE)
National Retail Federation Customer Services and Sales
Certification (PP)
1

Work Readiness Certification (PE)
National Retail Federation Customer Services and Sales
Certification (PP)
ServSafe or Food Handlers Certification (PP)
1

Note: = The LA Chamber of Commerce’s Work Readiness Certificate is available for sites in
Los Angeles. F = Foundation. ISA= Industry Sector Awareness. PE = Pathway Exploration. PP
= Pathways Preparation.
1

To summarize our career pathways program, we’d like to highlight the numerous opportunities
our students now have available to them that they did not have during our last WASC visit. As a
recipient of the Career Pathways Trust Grant, we were able to create staff positions specifically
dedicated towards increasing our schoolwide career and college pathways for students and had
funding available to provide our students with multiple off-site and on-site exploration
opportunities that didn’t exist a few years ago. We now have a strong framework to guide our
students through the five phases from enrollment to pathway preparation so that they graduate
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JMCS with concrete goals and skills to support them in their next steps. The connection between
academics and vocational training is stronger and continues to be strengthened. Over the next
few years, our goals are to continue to improve data collection and increase the feasibility and
amount of participation in work-based learning opportunities for all sites.
Concurrent Enrollment
Many JMCS sites offer students a number of opportunities for concurrent enrollment with local
community colleges. Availability and programming is determined at each individual site. Some
JMCS students working with the CCC concurrently enroll in a cooperative work experience
course and earn college credits for a portion of their hours working with the CCC. At several
locations near a college campus, students are allowed flexible scheduling to attend college
courses. A few JMCS sites have collaborated with their local college to offer a college class at
the site. Sometimes these are non-credit vocational training courses, as in the case of agriculture
career training at Rancho Cielo. Other times these courses are offered outside of the JMCS
school hours for additional college credits, as occurs at our GEMA WIOA site. All JMCS
students are encouraged to pursue some form of post-secondary learning and we are working to
expand and strengthen the connections to community colleges to support this goal.
a. Types of Instruction and Learning Opportunities
JMCS provides three main types of instruction at all sites: skills acceleration, direct instruction
and credit recovery support.
Skills Acceleration: Skills acceleration consists of small group or 1:1 lessons that are specifically
targeted to students’ individual math and ELA skill gaps. Lessons are planned using RenSTAR
or TABE scores and identified gap areas and students are placed into groups based on similar
skill needs. This instruction is highly scaffolded and there is both an ELA and a math curriculum
to support skills acceleration instruction.
Direct Instruction: The JMCS direct instruction model follows a traditional classroom teaching
model in which the teacher plans a lesson and students say/do/make/write the content as they
learn. These lessons are focused on a single subject that is applicable to multiple students in the
class. They are interactive and conducted in a whole group or small group setting. JMCS has
various curricula to support direct instruction lessons. At some sites, teachers will plan crosscurricular units to support credit needs across various subjects so that all students may participate
in instruction. These units often go deeper than a traditional lesson and are project-oriented in
their assessment of knowledge.
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Credit Recovery: During credit recovery students work on individual credit needs while the
teacher provides 1:1 support as needed. It is minimally interactive and students are often working
on many different subjects during this time. This work is done using either our online credit
recovery program or credit recovery textbooks with projects often used as supplemental
assessments.
b. Curriculum
All JMCS sites have the following curriculum with implementation guides on-site:
Math
•

Other
•

JUMP Math
o Teacher Binders
Grades 4.1 - 8.2
o Student Assessment and
Practice Books
Grades 4.1 - 8.2

English
• New Readers Press
o Challenger Levels 5-8
o Endeavor Levels 4-8
o English - No Problem!
Levels 1-4
o GED Test Resource Book
o HiSET Exam Resource Books
o Teaching Adults ESL
Resource Book
•

Scholastic ID
o ID Anthologies
o 10 copies of 8 novels
o Teacher Resource CD
o ID Professional Guide

•

Reading with Relevance
o Teacher’s Guides & student
books for a variety of titles (12 titles per site)
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AGS Textbooks and Teacher’s
Editions
o Biology
o Earth Science
o Basic Math Skills
o Pre-Algebra
o Algebra
o Geometry
o Economics
o US Government
o US History
o World History
o Life Skills Health

One page descriptions of all curriculum can be found in the JMCS Course Information Guide.
c. Course Support for College and Career Readiness: Through its career pathways
programming, JMCS offers the following career pathways bridge courses,
designed to align academic content with career pathway skills and knowledge:
CA Education and the Environment Initiative: The California Education and the Environment
Initiative (EEI) is part of statewide effort to ensure all California K- 12 students are
environmentally literate and can help shape a prosperous and sustainable world. The EEI was
signed into law in 2003 and mandated the creation of a standards-based curriculum to bring
education about the environment into California’s K-12 schools. The EEI Curriculum consists of
85 state-adopted and approved science and history-social science units that complement existing
instructional materials, allowing teachers to substitute EEI lessons for portions of their current
textbooks. This curriculum is aligned with our Agriculture and Natural Resources pathway.
HASPI Human Biology: This is a direct instruction life science course that focuses on Human
Biology. Labs are self-contained and do not require special facilities; all materials are prepackaged and mailed directly to you. HASPI satisfies NGSS as well as some CA health
standards and prepares students for careers in the health industry (EMT, nursing, phlebotomy,
CNA, etc…). This curriculum is aligned with our Public and Community Health (Health and
Medical Technology) pathway.
Strategic Energy Innovations: This Energy Education course covers energy fundamentals, energy
auditing, and solar design and installation. The curriculum contains content for five interactive
modules, designed to take a minimum 16 hours of instruction, plus at least one solar installation
in the field, with the option for extension through many optional activities and assignments. This
curriculum is aligned with our Energy and Utilities pathway.
Additionally, JMCS has two internally designed curricula designed to support general college
and career preparation: The Future Is Now and MyCEP. These curricula are described in depth in
the curriculum descriptions in the appendix for this chapter.
d. Equal Access, Counseling, College & Career Preparedness, Health Services:
Please see Section A, “The JMCS Model: Immersing Students in Education” for a
detailed description of student support services offered by JMCS partner agencies.
e. Partnerships: Please see Section 1 of this section titled “General Education
Program” for a detailed description of JMCS partnerships.
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III.

Online Instruction

JMCS does not offer online instruction. JMCS sites are all classroom-based and students attend
in person daily. In order to support instruction, JMCS staff use a variety of online and computerbased programs to: 1) support students who need to increase their basic skills; 2) support
students who need to prepare for an exam; 3) enhance core academic instruction; and 4) provide
options for credit recovery curriculum. All sites have access to the following online curricula:
All Subjects
• Odysseyware (online credit recovery)
o Core academic subjects
o Skills acceleration
o CTE courses
o Electives
English
• JMCS Original ELA Curriculum
• Monthly Writing Prompts *available
on the JMCS Dashboard
• Newsela
Math
•
•

Life Skills/Other
• Computer and PE Demonstrations
*available on the JMCS Dashboard
• Driversed.com
• The Future Is Now
• Khan Academy
• Marijuana Education Initiative
• Mindset Monthly lessons
• MC3 (Multi-Craft Core Curriculum)
• MyCEP
• React to Film
• Rosetta Stone *email the JMCS
Director of Assessment for access
information

Mathalicious
Eureka Math

Social Studies & Science
• The DBQ Project
• Education and the Environment
Initiative
• HASPI Medical Biology
• Strategic Energy Innovations (SEI)

One page descriptions of all curriculum can be found in the appendix for this chapter.
In addition, there are many other curriculum sites available to the general public that JMCS
teachers are encouraged to use. Some of these can be found in the Favorite JMCS Resources
LiveBinder: http://www.livebinders.com/play/play?id=1652703 (Access Key: JMCS Favorites).
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IV.

Support Programs, Actions & Services

The JMCS student body is comprised of 96% unduplicated students and 18% English language
learners. Our programs, actions and services are therefore fully designed to meet the needs of all
foster, homeless and low-income youth as they are the majority of the JMCS student body.
In order to fully support our ELL students, JMCS has a dedicated ESL course and curriculum as
well as an ELL manual that details out the JMCS policy and procedures for effectively serving
English learners.
JMCS measures EL student progress through multiple measures, at the schoolwide level and
with individual student progress at the site level. We measure this progress as compared to
homeless student populations, foster youth student populations, and all other students (excluding
EL, foster and homeless) as a single population. Lead teachers at each JMCS site are responsible
for monitoring individual student progress for all students using a Student Achievement Plan
(JMCS Policy 5203). This applies for all EL students as well. This individual student progress
monitoring takes on different shapes depending on the individual preferences of the teachers at
the site and the needs of that location. Some examples of local individual progress monitoring
include, goal setting worksheets, credit tracking worksheets, student work samples and records
of basic skills assessments (STAR testing).
The nature of John Muir Charter Schools classrooms is one of coordinated and targeted support
for all learners, including English learners as well as students with low academic skill levels and
all students identified as unduplicated. We support our students through small class sizes,
personalized academic learning plans, one-to-one instruction and small group instruction. These
instructional methods serve to provide interventions for all students throughout all core content
areas, including English learners.
•

Small class sizes: JMCS class sizes range from 5 - 20 and our schools maintain a ratio of
1 teacher for every 15-20 students. When class sizes rise above this number, coaches,
instructional aides and/or additional teachers are hired to support students.

•

Personalized academic learning plans: Upon enrollment every student reviews their ELA
and math skill levels, credit needs and graduation plans with their teacher. Together the
student and teacher create a Student Achievement Plan in which they set learning goals,
reflect on progress and maintain evidence of student learning. These SAPs are reviewed
on a regular basis and are officially updated every grading period with the student’s most
recent skill levels, credit acquisition and revised plans and learning goals.

•

Data driven instruction: JMCS collects data on math and English skill levels on a regular
basis. All students test within 30 days of enrollment and every four months thereafter.
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Instructors are able to use this data to identify skill gaps, plan instruction and monitor
student growth.
•

1:1 instruction: Due to the nature of our small class sizes and personalized learning plans,
teachers are able to provide one-to-one support for students with a high level of need.
Sites with coaches and/or instructional aides use these positions to tutor students in areas
of need, including language acquisition and subject area comprehension.

•

Small group instruction: In addition to 1:1 instruction, staff also work with students in
small groups based on skill needs. Teachers, coaches and aides are trained in running
small groups, giving mini-lessons and tracking student progress daily in order to adjust
groups and instruction as needed. Small groups occur as frequently as needed in order to
support student learning.

V.

Services for Students with Special Learning Needs

JMCS participates in the Nevada County Superintendent of Schools (NCSOS) district SELPA
and NCSOS provides SPED services directly to JMCS sites. The SPED teachers serving JMCS
students are direct employees of NCSOS. Through this partnership, JMCS offers pull out classes,
in classroom services, small group and individual services, consultations with students
specifically or general education teachers, general education accommodations only, or all or
none of the above. In 2019-2020 JMCS is piloting an on-line one-on-one SPED service for hard
to reach and hard to serve centers. All student goals are determined on assessed needs, classroom
performance, and graduation requirements.
C. DEMOGRAPHIC DATA
I.

Socioeconomic status
a. Parent Education Level

2016-17
31 – Graduate School/Post Graduate Training 612 – High School Graduate
254 – College Graduate
880 – Not a High School Graduate
217 – Some College (including AA degree)
210 – Declined to State/Unknown
2017-18
25 – Graduate School/Post Graduate Training 535 – High School Graduate
179 – College Graduate
777 – Not a High School Graduate
173 – Some College (including AA degree)
179 – Declined to State/Unknown
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2018-19
19 – Graduate School/Post Graduate Training 489 – High School Graduate
193 – College Graduate
721 – Not a High School Graduate
163 – Some College (including AA degree)
222 – Declined to State/Unknown
b. Free and Reduced Lunch
In the 2019-20 school year, currently 82% of JMCS students qualify for free (70%) or reduced
(12.1%) lunch. Although JMCS does not participate in the federal free and reduced lunch
program, a majority of JMCS students meet the qualifying income standards for that program. In
the 2019-20 school year, JMCS has begun to provide free lunch for any student that is interested
at all sites.

II.

Student Enrollment
a. Grade level

Nearly all JMCS students have traditionally enrolled as 12th graders to their majority age. In
order to comply with recent changes in state graduation rate tracking, however, in the 2019-20
school year students will be enrolled as either 10th, 11th or 12th graders depending on their credit
needs and their ability to graduate within one year.
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Grade Upon
Enrollment

2016-17
(based on age)

2017-18
(based on age)

2018-19
(based on age)

9

0

0

0

0

10

0

0

0

130

11

491

404

259

357

12

2,563

1,957

1,550

503

b. Gender

110

2019-20
(based on credits)

c. Ethnicity

d. Primary languages other than English

e. Title I: JMCS is not considered a Title 1 school.
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f. Special needs
School Year

# of SPED Students
(IEP & 504)
189
209
182

2016-17
2017-18
2018-19
III.

% of Total
Enrollment
5.6%
8.8%
10%

Language Proficiency Numbers

EL
IFEP
RFEP
ELPAC

2016-17
272 (14%)
113 (6%)
330 (17%)
n/a

2017-18
286 (17%)
89 (5%)
280 (16%)
n/a

2018-19
184 (14%)
60 (5%)
194 (15%)
183 (14%)

D. ADDRESSING THE EIGHT STATE PRIORITIES
1. LCFF Priority 1 – Basics (Teachers, Instructional Materials, Facilities)
a. Teacher Credentials

112

The majority of JMCS teachers are fully credentialed for their position. JMCS has Dashboard
Alternative School Status (DASS), and with this status, JMCS is eligible under the CEC Section
44865 Local Assignment Option to assign teachers any subject area as long as they have a
current California teaching credential and sign a consent form stating they will voluntarily teach
outside of their subject area. In 2017-2018 JMCS had 22 teachers under this option, 18 in 20182019, and 15 in 2019-2020.
b. Additional Qualifications
National Board
Certified
0

•

Teaching Outside
Credential Area
15*
*See “Teacher
Credentials”

Interns

Advanced Degrees

1

JMCS does not
collect this data.

Internal Professional Development Programs/Activities

JMCS
IN-SERVICES
2017-18

9/2017
90/93
97%

12/2017
54/59
92%

2/2018
54/59
92%

5/2018
51/59
86%

JMCS
IN-SERVICES
2018-19

9/2018
73/74
99%

12/2018
52/52
100%

3/2019
50/52
96%

5/2019
52/52
100%

JMCS
IN-SERVICES
2019-20

9/2019
67/69
97%

12/2019
50/53
94%

2/2020

5/2020

n/a

n/a

•

External Professional Development Programs/Activities
Date
9/2017
9/2018

10/2019

Training
Youth Mental Health First Aid
Odysseyware Curriculum
The DBQ Project Curriculum
Courageous Conversations About Race
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# Attendees
20 attendees
20 attendees
73 attendees
7 attendees

•

Teacher Induction Participation

School Year
2017-18
2018-19
2019-20

Number of Participating
Teachers
5
3
2

Number of Support
Providers
5
3
2

c. Access to Instructional Materials
100% of students have access to standards-aligned instructional materials. While JMCS does not
have a traditional Board of Trustees resolution stating this expectation, it is written into our
annual board-approved LCAP that all sites maintain full access to standards-aligned instructional
materials and this is reviewed every year for accuracy.
d. School Facilities
JMCS works in partnership with its collaborating agencies to ensure that all students are
provided with a safe and clean educational environment. 100% of our school facilities are safe,
clean and functional. JMCS administrative staff conducts regular visits to sites and classrooms to
check for safety, cleanliness and comfortable environments.
JMCS courses do not meet A-G standards and our graduates are eligible only for community
colleges upon graduating at JMCS. Therefore, JMCS classrooms do not maintain science
facilities. However, our Human Biology curriculum does include mobile labs that teachers may
use in their existing classroom space.
2. LCFF Priority 2 – Implementation of Academic Standards
The following Dashboard data demonstrates JMCS’ self-reflection on the implementation of
academic standards across content areas:
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All instructional materials go through a vetting process with both administrators and teaching
staff. After an initial vetting process, curriculum is then piloted for a minimum of 6 months in
order to determine effectiveness for JMCS students. If pilot data demonstrates effectiveness, the
curriculum is then adopted as an instructional option.
As of 2019-20, JMCS has full CCSS-aligned benchmark course outlines for all English courses
and one Foundational Math course. The remaining math course outlines are CCSS-aligned and in
draft stages with planned rollout for 2020-21. NGSS-aligned science course outlines are also in
progress and will be implemented as a schoolwide pilot in 2020-21. History-Social Science
revisions will begin in 2020-21.
3. LCFF Priority 3 – Parent Engagement
While the majority of JMCS students are over age 18 and family involvement is minimal, we do
work with families who wish to be engaged and we actively reach out to families of our minor
students. 99% of staff report consistently communicating with families of minors through
meetings, open door policies, orientations, progress reports/report cards, phone calls, invitations
to volunteer in classrooms, invitations to school events and emails/texts. JMCS will be focusing
on ways to become more culturally responsive to student and family needs through its
professional development for the 19-20 school year.
Additionally, JMCS also considers its client agency partners as “families” due to the majority of
students being over age 18 and family engagement being inconsistent across our sites. We work
closely with our client agency partners through on-site meetings, phone calls and emails when
making programming decisions in order to best meet our students' needs.
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4. LCFF Priority 4 – Performance on Standardized Tests
a. CAASP Data
•

Participation Rate & Scores

CAASP 2016-17
MATH
# students tested/total
enrollment
% of JMCS student
population who tested
Average length of
enrollment before
testing
# and % who exceeded
the standard
# and % who met the
standard
# and % who nearly
met the standard
# and % who did not
meet the standard

167/1105
15%
83 days

0
2 (1%)
3 (2%)
162 (97%)

ELA
# students tested/total
enrollment
% of JMCS student
population who tested
Average length of
enrollment before
testing
# and % who exceeded
the standard
# and % who met the
standard
# and % who nearly
met the standard
# and % who did not
meet the standard

170/1105
16%
83 days

2 (1%)
7 (4%)
34 (20%)
127 (75%)

CAASP 2017-18
MATH
# students tested/total
enrollment
% of JMCS student
population who tested
Average length of
enrollment before
testing
# and % who exceeded
the standard
# and % who met the
standard
# and % who nearly
met the standard
# and % who did not
meet the standard

144/2361
6%
26 days
0
0
5 (3%)
139 (97%)

ELA
# students tested/total
enrollment
% of JMCS student
population who tested
Average length of
enrollment before
testing
# and % who exceeded
the standard
# and % who met the
standard
# and % who nearly
met the standard
# and % who did not
meet the standard
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148/2361
6%
26 days
1 (1%)
6 (4%)
30 (20%)
111 (75%)

•

Disaggregated Data
2016-17 CAASP ELA
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2016-17 CAASP Math
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2017-18 CAASP ELA

119

2017-18 CAASP Math
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•

Performance Categories
2016-17 ELA

2016-17 Math
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2017-18 ELA

2017-18 Math

b. CCI Data: All JMCS students are engaged in career readiness training as part
of our Career Pathways programming in partnership with our client agency
partners. Currently, the state definition for college and career readiness is focused
on either four-year college readiness metrics and/or CTE course offerings. As
JMCS does not offer A-G or IB courses and CTE courses are not financially
viable, this indicator does not accurately reflect the extensive career readiness
work of JMCS and our partner programs.
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2018-19 CCI

2017-18 CCI

c. SAT/ACT Data: JMCS does not collect this data as our programs prepare
students for community college, additional vocational training or the workforce.
Students do not need SAT or ACT scores to enter into any of those three areas.
JMCS is not UC/CSU A-G compliant and does not plan to become so at this time.
d. AP/IB Data: JMCS does not offer AP or IB courses as it is not an A-G
compliant school.
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e. EL Data
2016-17 ELL

2017-18 ELL
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i. RFEP
SCHOOL YEAR

# ELLs RFEP

% ELLs RFEP

2016-17

25

13%

2017-18

45

15%

2018-19

0

0%

ii. ELPAC
2016-17 (CELDT)
Overall:
Performance Level
Number Percentage
Level 5
27
9%
Level 4
79
27%
Level 3
91
31%
Level 2
41
14%
Level 1
55
19%
Total # of students tested
293
Oral Language:
Performance Level
Number Percentage
Level 5
57
19%
Level 4
90
31%
Level 3
76
26%
Level 2
19
6%
Level 1
51
17%
Total # of students tested
293
Written Language:
Performance Level
Number Percentage
Level 5
51
17%
Level 4
86
29%
Level 3
47
16%
Level 2
49
17%
Level 1
60
20%
Total # of students tested
293
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2017-18 (ELPAC)
Overall:
Performance Level
Level 4
Level 3
Level 2
Level 1
Total # of students
tested

Number Percentage
29
15.34%
65
34.39%
52
27.51%
43
22.75%
189

Oral Language:
Performance Level
Level 4
Level 3
Level 2
Level 1
Total # of students
tested

Number Percentage
70
37.04%
64
33.86%
16
8.47%
39
20.63%
189

Written Language:
Performance Level
Level 4
Level 3
Level 2
Level 1
Total # of students
tested

Number Percentage
7
3.70%
34
17.99%
66
34.92%
82
43.39%
189
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2018-19 (ELPAC)
Overall:
Performance Level
Number Percentage
Level 4
8
6.56%
Level 3
28
22.95%
Level 2
45
36.89%
Level 1
41
33.61%
Total # of students tested
122
Oral Language:
Performance Level
Number Percentage
Level 4
15
12.30%
Level 3
46
37.70%
Level 2
23
18.85%
Level 1
38
31.15%
Total # of students tested
122
Written Language:
Performance Level
Number Percentage
Level 4
3
2.46%
Level 3
14
11.48%
Level 2
50
40.98%
Level 1
55
45.08%
Total # of students tested
122

f. Other local assessments
JMCS continues to implement increasingly more useful and robust measures of student progress.
JMCS works closely with its collaborating agencies to assess students in many ways, such as on
the Renaissance Star (RenSTAR) and the Test of Adult Basic Education (TABE). We test all
students at the time of enrollment and retest them every three months thereafter to measure their
progress and our effectiveness in supporting students to increase their level of basic skills.
JMCS students enroll in our school with many academic challenges. As the data below
demonstrates, students enroll with an average of a 5th grade skill level for ELA and math. JMCS
emphasizes the importance of diagnosing individual student needs and tailoring instruction to
meet each student’s strengths, challenges and interests.
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*Data disaggregated by student subgroups is included in Section E: Schoolwide Learner
Outcomes.

JMCS students make grade level increases in ELA and math as measured by subsequent
RenSTAR and TABE tests. The following tables demonstrate that students have averaged an
increase of 0.9 grade levels in ELA and 1.1 grade levels in math over the past three years.
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5. LCFF Priority 5 – Pupil Engagement
a. Graduation Rate

CA Dashboard Data
Although JMCS does not meet the state’s indicator for success on its graduation rate, it is
important to remember that JMCS serves students who have already dropped out of high school
and any graduate is a positive success rate for both our school and our society. In the past few
years, JMCS has maintained a 40% graduation rate; an alternate explanation is that of those who
have previously dropped out of high school and subsequently enrolled in JMCS, 40% of them
achieve their high school diploma. JMCS is continuously working to increase the number of
graduates in an effort to ensure constant school improvement.
While 60% of JMCS students do not receive their diplomas in the time they are enrolled in
JMCS, most do improve their work, social, academic and life skills significantly. The chart
above shows the number of students that have graduated from JMCS since 2016.
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2018-19 Grad Rate

131

132

2017-18 Grad Rate
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JMCS Has Graduated over 10,500 Students Since Inception
People frequently cite graduation rate and dropout rate data when evaluating high schools. Many
disagree, though, on the appropriate methods for calculating these values for traditional high
schools, in large part because it is very difficult for schools and the state to track each student’s
path through their high school years. It is difficult, for example, to know whether a student has
dropped out of school or has transferred to another school immediately or some time later.
While calculating graduation and dropout rates accurately and consistently among traditional
schools is difficult, it is virtually meaningless to do so for dropout-recovery high schools. This is
because dropout-recovery schools specialize and often exclusively serve students that have
already dropped out at least once. The probabilities that returning dropouts will drop out of
school again is grossly higher than the probability of all other students, on average, dropping out
a first time.
Calculating graduation rates and dropout rates for JMCS is even more meaningless because, per
restrictions in state law, JMCS exclusively serves youth development programs that enroll
students almost exclusively for a maximum of one year. These local, state and federal programs
are required by laws and government funders to provide high school education to their
participants. Participants enroll in these programs and in JMCS with, on average, approximately
half of the necessary credits to graduate and with academic and life challenges that exceed, on
average, their peers in more traditional schools.
While many JMCS students do not graduate because of these extraordinary factors, over 10,500
students have graduated since the school’s inception in 1999. Few if any students leave JMCS,
however, for reasons related to school or their performance in it. Almost always when a student
leaves before earning a diploma, they have done so because:
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•

They have finished their one year of participation in the youth development program
JMCS serves and they entered with too few credits to graduate within the one year
time period.

•

They were dismissed from the youth development program for matters unrelated to
their performance in JMCS. Programs often dismiss participants for violating
program or work rules. Participants also frequently obtain other employment or
move. Under state law, JMCS may not continue to enroll students that are not part of
the programs it serves.

JMCS data also shows that our students improve their academic knowledge and skills (as well as
job and life skills) significantly in the time they are participating in their programs and attending
our programs, even if many do not ultimately graduate. JMCS provides evidence of this
throughout this report.
* To help students recapture lost academic opportunities, consistent with academic standards,
JMCS recognizes passing GED, HiSET and TASC (up to 12/2019) scores as demonstration of
proficiency in the subjects covered. Students may demonstrate proficiency for up to a total of 85
credits of U.S. History (10), World History (10), Economics (5), English (30), Math (10) and
Science (20). In this way, JMCS creates powerful incentives for students lacking credits to
continue with their education. While working on their coursework, JMCS encourages and helps
students to challenge one of these exams along the way. For students who pass an exam but
leave our client agencies before obtaining a diploma, they nevertheless have their high school
equivalency certificate for their resumes. More importantly, they have improved their academic
skills significantly in preparation for the exam. JMCS encourages students to continue on to a
diploma if and when they receive the GED.
b. Chronic Absenteeism: JMCS does not have a chronic absenteeism indicator on
the CA School Dashboard. Additionally, this is not a valid measure for JMCS as
our charter allows us to serve only students who are concurrently enrolled in our
partner agencies. If students do not maintain adequate attendance, they are
dropped from our partner agency and are no longer a JMCS student.
c. Dropout Rate: Please refer to our “Graduation Rate” explanation for this
information.
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d. Average Daily Attendance

2016-17
2017-18
2018-19

Average
Enrollment
1086
883
677

Average Daily
Attendance
862
697
532

ADA %
79%
79%
79%

e. Other local survey data: Every spring since 2018 JMCS surveys students and
gathers meaningful data regarding student engagement. We have over a 90%
student response rate on these surveys ensuring our data is accurate and
representative of the JMCS student body.
2018-19 Student Responses
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2017-18 Student Responses
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6. LCFF Priority 6 – School Climate
a. Suspension and Expulsion Rate; Disciplinary Referrals
Pupil Suspension and Expulsion
Each JMCS site develops and maintains a comprehensive set of student discipline procedures
containing the JMCS code of conduct as stated in the JMCS Student Achievement Plan. These
procedures are printed and distributed as part of the school’s student handbook and clearly
describe the JMCS’ expectations regarding attendance, mutual respect, substance abuse,
violence, safety, and work habits. Each student is required to verify that they have reviewed and
understood the procedures prior to enrollment. All JMCS sites provide all students with an
opportunity for due process and conform to applicable federal law regarding students with
exceptional needs. JMCS notifies the Nevada County Superintendent of all suspensions and
expulsions and includes the suspension and expulsion dates in its annual performance report to
the Nevada County Superintendent of Schools.
A JMCS student may face suspension from class for the following infractions:
• Insubordination: Students found to be using behaviors or actions in defiance of direct
instruction from JMCS staff or actions found to be in violation of the Student Code of
Conduct may be suspended for 1-5 days.
• Drug and Alcohol Use: Students found under the influence of drugs or alcohol on school
premises or at school-related activities may be suspended for 1-5 days.
• Bullying and/or Harassment: Students found to be bullying, harassing or otherwise
treating students, staff or others in a disrespectful or aggressive manner may be
suspended for 1-5 days.
A JMCS student may face expulsion for the following infractions:
• Violence on campus or at a school affiliated event towards other students, staff or others.
• Possession of a weapon or use of any item as a weapon on campus or at a school
affiliated event.
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•
•

Possession of drugs, alcohol or a weapon on campus or at a school affiliated event.
Multiple (more than three) documented offenses in which a disciplinary suspension has
occurred.

A student that has been suspended or expelled from JMCS may return provided:
• The student petitions, on a form approved by the Board of Directors, the host agency and
JMCS for reinstatement into both the client agency’s and JMCS’ program. Students and
parents may appeal suspensions and expulsions at the site level, administrative level,
JMCS governing board level, and to the Nevada County Board of Education.
• JMCS or the Nevada County Board of Education approve the student’s petition based on
strong evidence that the student is willing and able to comply with all rules and
regulations of the client agency and the school, that they are committed to success at
work and in the classroom, and that they understand the reasons for the suspension or
expulsion.
JMCS follows all applicable state and federal laws regarding suspension and expulsion
proceeding for special education services, including the student’s right to manifestation
determination. A student that is currently receiving special education services and has been
suspended or expelled from JMCS site will qualify for:
• An intervention and revisiting of the IEP to ensure appropriate services and
accommodations are being provided for the student
• Continuing special education services off-site at a location mutually agreed upon by the
student, parent, JMCS administration and the Nevada County Superintendent of Schools
special education provider.
JMCS Dashboard Suspension and Expulsion Data

Because of JMCS’ unique charter structure, we report few, if any suspensions and expulsions
each year. JMCS may not enroll any student who is not enrolled in one of our partner agencies
(California Conservation Corps, Certified Local Conservation Corps, YouthBuild, or WIOA
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funded programs), and indeed is obligated to serve any student receiving services from one of
our partners. In almost all cases, our partner agencies control recruitment and enrollment into
their programs, and thus into JMCS. Equally, our partner agencies control how and when
students are separated from their programs for cause, and if or when a participant may re-enroll
and receive services from their programs. When a student drops from JMCS, we generally learn
of their separation from services with our partnering agency only after it happens, and as they are
no longer receiving services from our partnering agency, JMCS may not continue serving them
as students and they are dropped from JMCS enrollment.
b. School Climate Surveys: Please refer below to “f. Other local measures” for
school climate survey data.
c. Student participation in co- and extra-curricular activities
Client Agency Type
CCC

Local Corps
YouthBuild
WIOA

General Activities
Public Service Conservation Work
Environmental Awareness
Volunteerism
Recycling and Litter Abatement
Conservation and Rehabilitation of
Community Resources
Construction training
Volunteerism
General job readiness
Local internships

f. Other local measures including surveys of pupils, parents, and teachers on
the sense of safety and school connectedness.
JMCS classrooms are small and relationships between teachers and students are at
the heart of what we do. Students often feel safe and cared for in our classrooms
in ways they have not before experienced in school. Students also often spend
many hours outside of the classroom working together, helping to contribute to
strong relationships.
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Student Perception Data: Safety and Connectedness
2018-19
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Student Perception Data: Safety and Connectedness
2017-18
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Staff Perception Data: Safety and Connectedness
2018-19
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Staff Perception Data: Safety and Connectedness
2017-18
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7. LCFF Priority 7 – Access to a Broad Course of Study
a. College and Career Indicator (CCI) and other local measures: All JMCS
students are engaged in career readiness programs with our client agency partners.
Please reference the Career Pathways section earlier in this chapter for
information on the ways in which JMCS students are prepared for careers and
community colleges.
b. UC A-G Requirements: Not applicable for JMCS as we do not offer A-G
courses.
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8. LCFF Priority 8 – Other Pupil Outcomes
a. School Budget and Expenditures per Pupil:

P2 ADA

JMCS Budget Details 2016-2019
2016/2017 2017/2018 2018/2019
891.12
718.55
547.79

Funding Rates (per
ADA):
LCFF
Lottery Unrestricted
Lottery Restricted

2016/2017 2017/2018 2018/2019
11,524.09 11,747.44 12,317.75
148.32
158.26
169.80
49.81
62.12
73.19

Other State Funding:
2016/2017 2017/2018 2018/2019
Mandate Block Grant
289,047.00 170,526.00 164,848.00
College Readiness BG
209,520.00
0.00
0.00
Charter Facility Funding 662,317.00 967,886.00 545,968.00
Carreer Pathways Trust
Grant
2,678,171.00 125,873.00
0.00
CEPDBG
0.00
0.00 5,080.00
Prop 39 Energy Funds
0.00
0.00 368,408.00
State Testing
611.00
910.00
0.00
STRS On-Behalf
408,862.00 440,079.00 586,835.00
PERS On-Behalf
0.00
0.00 99,440.00
State Testing
611.00
910.00
0.00
Other Local Funding:
Misc Local
Expenditures/pupil
(ADA)

2016/2017 2017/2018 2018/2019
110,056.00 221,602.00 98,487.00

2016/2017 2017/2018 2018/2019
17,674.16 13,427.44 13,397.18

b. Other pupil outcomes as described in Education Code or by local districts:
Not applicable.

9. LCFF Priorities 9 and 10 (County Office Schools only): Not applicable for JMCS
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E. SCHOOLWIDE LEARNER OUTCOMES
In measuring student success for meeting JMCS ESLRs, we chose to focus on ESLRs #1 and #5:
ELA and math. JMCS examined RenSTAR and TABE grade level increases for all students as
well as course enrollment data. In looking at this data, we determined a need to disaggregate the
growth by race, number of transfer credits, grade level upon enrollment as well as SPED and EL
status in order to better understand the experience of all of our student subgroups.
It is important for us to remember that when analyzing this data, we are looking at different
students every year, so year-to-year analysis does not represent the same student population. It is
also important to remember that the variations we see in our data are minimal. While visually, a
0.1 grade level difference is easily apparent, in reality that constitutes minimal variation in
student skills.
With this in mind, JMCS came to the following conclusions when analyzing this data:
1. Our lowest skill level groups show the strongest gains in ELA and math.
We have had an intense focus on serving this group for the past three years and our data
shows this has been successful.
2. Our highest skill level groups show the weakest gains in ELA and math.
This is possibly because they do not need English or math credits and do not do this work
on a daily basis.
3. Our homeless, ELL and SPED populations consistently perform lower than schoolwide
averages.
This is consistent with past years’ data. These groups are historically the hardest groups
to serve and require a dedicated focus on strengthening their achievement rates.
4. Our foster youth population consistently performs higher than the schoolwide average in
ELA.
This is a positive trend we wish to see continue.
5. The number of transfer credits does not show a strong correlation with skill growth in
math. In ELA, those students who transfer in with more credits show stronger growth.
It is possible that those who arrive with more credits originally stayed in school longer
and therefore remember at a faster rate than their peers.
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6. Our mid-level credit group for students transferring to JMCS gain skills at a slower rate
than their peers.
This is possibly because they do not need English or math credits so they do not do that
work on a daily basis, but they do not remember skills at the same rate as students who
arrive with more credits.
7. Hispanic/Latinx students consistently perform lower than the schoolwide average in
math.
We speculate this may be due to math vocabulary and/or math instruction that is not
culturally responsive.
8. White students graduate at a higher rate than other races.
This is in line with national data and JMCS has begun to focus professional development
on examining race in schools and culturally responsive teaching.
ESLR #1: STUDENTS READ AND WRITE EFFECTIVELY
ELA Growth – Disaggregated by Grade Equivalency Upon Enrollment
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ELA Growth – Disaggregated by Student Demographics
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ELA Growth – Disaggregated by Number of Transfer Credits
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ESLR #5: STUDENTS UNDERSTAND AND APPLY MATHEMATICAL CONCEPTS
Math Growth – Disaggregated by Grade Equivalency Upon Enrollment
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Math Growth – Disaggregated by Student Demographics
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Math Growth – Disaggregated by Number of Transfer Credits
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F. PERCEPTION DATA
JMCS stakeholders view our school extremely positively. Below is data from our last annual
stakeholder surveys with perceptions and comments.
Student Survey 2018-19
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•
•

“It’s an amazing school for those who needs a second chance at life.”
“Keep up the good work. We all need a little help now and then.”
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•
•
•

“JMCS is a great program that people with our needs and education level can
take advantage of.”
“It’s a wonderful second chance to put our affairs in order.”
“How I used to be in high school before I went to JMCS, I wasn't doing good and
now with JMCS it's really helped me out a lot. JMCS has made feel like I could
really graduate and do better things with my life.”

Staff Survey 2018-19
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•

•

“JMCS is a wonderful place to work with a fabulous team of thoughtful, caring, and
passionate staff. JMCS always seeks out new curriculum and ideas that lead to the
success of its students. It is a safe and inviting place to learn and grow.”
“JMCS has provided a variety of curriculum to reach our diverse student population. The
instruction is rigorous yet allows students to work at a pace that is comfortable for them.
That is what is unique and works well for JMCS students. Students at JMCS are allowed
to fully learn the material before moving on or being pushed on due to a pacing schedule,
which ultimately leaves many behind in a traditional school. There are a variety of
resources available and choices for succeeding such as GED, online courses, and
traditional book learning that lead to student success. JMCS is successful with students
that are below average because we can meet their tutoring needs or take the extra time to
teach them that does not take place at a traditional school.”
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Client Agency Partner Survey 2018-19

•
•
•
•

“We have a committed teacher who has already created a positive environment for
students and an individual approach to their education goals.”
“JMCS responds to issues with urgency, and works closely with the partner agency on
solutions.”
“I love that JMCS values overlap with the values of the YouthBuild model.”
“Most Corpsmembers have caught a contagious spark for learning!”
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Friends and Family Survey 2018-19
*This survey was piloted with a small set of sites. Many responses were on paper. Electronic
responses are shown here.
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•
•
•
•

“I’m very thankful for the school to have helped my son.”
“It changed my son’s life for the best. I’m grateful for the school and how much it helped
my son.”
“Overall excellent. Gave my son the push and opportunity he needed to complete his high
school.”
“Great program for students that didn’t do well in the traditional high school setting.”

G. SUMMARY OF PROFILE
1. What are the implications of the data with respect to student performance?
Who are JMCS students?
In analyzing JMCS student demographics data, we find that our average student population has
not changed over the years. The data demonstrates consistency in the various categories and
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shows that JMCS continues to serve the same student population year after year. The median
age of JMCS students is 20-21 years old. On average, they have dropped out of at least one
other high school prior to enrolling in JMCS and enroll with an average of 100 credits
completed. The majority of JMCS students are male and the predominant ethnicity is
Hispanic/Latino. JMCS also serves many black and white students, with the smallest percentage
of students identifying themselves as Asian, Alaska Native/American Indian and Native
Hawaiian/other Pacific Islander. JMCS’ special education population has increased slightly and
now comprises 5-10% of our student body, while English learners make up approximately 1020% of total student enrollment on any given year. Almost all students are low-income and
every year, the majority of students state that their parents’ highest level of education is “not a
high school graduate”.
How are JMCS students performing?
Our student assessment data clearly indicates that students enroll in JMCS, on average, with very
low reading and math skills and with less than half of their necessary high school credits. Based
on assessments of students when they enroll, the average reading and math levels are at a 5th
grade skill level. JMCS data shows that students increase, on average, one grade level in reading
and math during their time with JMCS. JMCS generally does not enroll students for longer than
one year due to the conditions of the client agency programs with which JMCS partners.
JMCS recognizes that it is extremely difficult to gather meaningful student performance data due
to the unique structure of our school. Ongoing enrollment, continuous drops and re-enrollments
of single students and the impact of partner agency programming and student work commitments
all have an impact on accurately measuring student academic progress. However, JMCS
regularly reviews student level data and because our basic student demographics have not
changed over the past three years, it is possible to draw some conclusions in regards to our
overall student outcomes.
In reviewing our data from 2016-2018, we draw the following conclusions:
•

Teacher retention impacts student performance. In the past three years, as JMCS has
undergone drastic changes to its enrollment and subsequent size of programming, we
have seen higher levels of teacher turnover and new hires in our classrooms. In the 201819 school year, between 20-40% of our teachers were new to our school community.

•

Although new skills acceleration curriculum has been implemented, it will take time
to see the full effects. Over the past three years, new skills acceleration curriculum for
both ELA and math, as well as new ESL curriculum, has been vetted, piloted and adopted
for all sites. While initial pilot data showed significant student growth using the
curriculum, our implementation student growth data is lower. This is indicative of the
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growing pains that come from changing materials and supporting the implementation of
new instructional resources in the geographically challenging landscape of JMCS sites.
•

Our focus on skills acceleration programming for our lowest students has been
effective. During our last full self-study in 2014, JMCS realized our lowest performing
students, those initially testing below a 6th grade level in ELA and math, were not making
the same skill gains as our mid and higher level groups. We committed to improving
course enrollment, instructional strategies and curriculum to better skills acceleration
support for this subgroup. We see now, six years later, that this group now demonstrates
the greatest gains and has either kept up with or outperformed other subgroups and our
schoolwide community over the past three years.

•

While our focus on our lowest performing students has been successful, our higher
level students are falling behind in their skill growth data. Students initially testing
above 9th grade for ELA and math are not making gains at the same pace as other
subgroups. This leads to important questions that are detailed below and demonstrates a
need for higher level curriculum and instructional materials to better support this group.

•

Our SPED population has increased. During our mid-cycle self-study, we identified a
need to improve our identification of SPED students and streamline our processes for
properly meeting these students’ needs. As a result, we have seen a steady increase in our
SPED population over the past three years. While we believe this is partly due to our
increased vigilance and improved systems for identifying these students, we also believe
we are enrolling more SPED students in general due to CA’s strong economy. With a
strong economy, students who are high-functioning are able to gain and maintain decent
employment on a regular basis. This results in lower-functioning students, and those with
more barriers who may struggle to gain or maintain employment, to enroll in school in
lieu of working, thereby comprising a greater percentage of a school’s student body,
which is what we believe we are experiencing.

•

Our ELL population is not making gains at the same rate as other subgroups. ELLs
consistently comprise 10-20% of our student body and we have not given this group the
instructional attention they require, specifically in ELA. While we have strengthened our
processes for identifying, enrolling and supporting ELLs over the past three years, we
have not dedicated enough time to professional development related to English language
programming for this group. Similarly, we have adopted an ESL curriculum but need to
devote more time to its effective implementation.

•

Our Hispanic/Latinx population consistently performs lower in math than other
races. White students consistently graduate at higher rates than other races. While
these two data points may seem separate, JMCS believes it is important to identify racial
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gaps in our student achievement data and in addressing racial gaps in one area, we can
impact achievement in multiple areas. Math vocabulary may be impacting our
Hispanic/Latinx performance in math and there is also a strong argument for
strengthening culturally responsive teaching practices and curriculum in order to better
support students of color in math. JMCS has begun addressing race and cultural
responsiveness this year and will continue to do so in the coming years.
•

Testing buy-in, compliance and relevance remain challenges for JMCS. Our testing
compliance rates have remained steady at 60-65% for pre- and post-testing. Additionally,
we know through informal conversations that student and teacher buy-in to performing
accurately on skills tests remains a challenge and a barrier to gaining accurate student
performance data. We also realize RenSTAR and TABE skills tests now reflect Common
Core State Standards, which many of our students have not fully experienced in school.
Our own math curriculum is also not yet fully CCSS compliant; this leads to cognitive
dissonance between student skills and testing formats, possibly also hindering testing
results.

•

We need to increase and improve the use of K12 data reports. All JMCS lead teachers
receive bimonthly K12 data reports that include student achievement data on math and
ELA skill growth. Our directors need to support teachers in correctly understanding this
student growth data and identify teachers with poor overall gains in student skills for
targeted instructional support.

2. Select two to three major preliminary student learner needs based on the data.
Based on our data review, we have identified three major preliminary student learner needs
which are reflected in our schoolwide action plan and LCAP for this school year.
•

Increase the availability of ELA curriculum & improve instruction to better support and
challenge higher skilled students

•

Improve English language programming and instruction to better support our ELL
population

•

Continue to focus on improving course enrollment, instructional strategies and
curriculum to support all students’ skills acceleration needs and specifically, math
instruction for Hispanic/Latinx students

3. List important questions that have been raised by the analysis of student
performance, demographics, and perception data.
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Throughout our data review, the following significant questions were raised and resulted in
further data disaggregation:
•

What does our achievement data look like if we disaggregate by race?
Follow-up: Why are white students graduating at a higher rate than other races and what
steps do we take to address this?
Follow-up: Why are our Hispanic/Latinx students showing less growth in math than
other races and how do we address this?

•

What does our achievement data look like if we disaggregate by number of transfer
credits upon enrollment?

•

What does our achievement data look like if we disaggregate data between veteran vs.
new teachers?

•

What is it like to be a high performing student at JMCS?

•

What changes do we need to make to better support skill growth for mid and higher level
students?

•

How do we improve support for algebra in order to support the growth of our mid-level
performance group?

•

How do we institutionalize an approach to skills acceleration?

•

What does national data tell us about testing best practices for reengaging underserved
youth and how might we modify our testing practices as a result?

•

With limited professional development time, how do we find a balance between writing
instruction, math instruction, curriculum implementation and other priorities, such as
positive school culture and culturally responsive instruction?

•

How has the drop in enrollment affected student growth averages?

•

What is the effect of 20-40% of new teachers over the last two years?
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CHAPTER III: SELF-STUDY FINDINGS

CATEGORY A: ORGANIZATION: VISION AND PURPOSE,
GOVERNANCE, LEADERSHIP AND STAFF, AND RESOURCES
*For any prompt addressing online instruction, JMCS explains that we do not offer online
instruction. All instruction occurs in person in classrooms across the state. We do use online
curriculum, however, and this is sometimes addressed and explored in prompts relating to online
instruction.
Indicators with Prompts
A1.

Vision and Purpose Criterion

The school has a clearly stated vision and mission (purpose) based on its student needs, current
educational research, current educational research, the district Local Control and Accountability
Plan (LCAP), and the belief that all students can achieve at high academic levels. Supported by
the governing board and the district LCAP, the school’s purpose is defined further by schoolwide
learner outcomes and the academic standards.

Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of
what students should know and demonstrate; it is based upon high-quality standards and is
congruent with research, practices, the student/community profile data, and a belief that all
students can learn and be college and career ready, and aligned with district goals for students.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has
been impacted by pertinent student/community profile data, the district LCAP, identified future
global competencies, current educational research and an overall belief that all students can
learn and be college and career ready.
FINDINGS
As a charter school, JMCS must renew its
charter every five year. Through this process
we are able to reflect on our schoolwide
learning outcomes, our data, our goals and
current educational trends as they support
JMCS. We go through a process of receiving
stakeholder input to ensure our charter
documents accurately reflect our student

SUPPORTING EVIDENCE
•
•
•
•
•
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JMCS Charter Renewal
JMCS Mission Statement revisions
RWG Agenda – schoolwide goal
review
Equity Team Meeting – data analysis
activity
3.2020 RWG Agenda

population and our vision for the school and
these documents are approved by our
chartering entity (Nevada County Board of
Education), ensuring oversight and
accountability. Our most recent renewal
occurred earlier this year in spring 2019 and is
effective through 2024.
To ensure that the mission and goals are
aligned with future global competencies, and to
promote the belief that all students can learn
and be college and career ready, JMCS staff
engages in periodic review of current student
achievement data disaggregated by student
race/ethnicity and student sub-groups.
Discussion and current reading materials
related to issues in education that most affect
our student population are built into
schoolwide PD.
Subsequent to our findings during the most
recent data review with the leadership team
and equity group, the decision has been to
emphasize practices and set goals that address
equity and access to education and career
beyond our doors.
As an alternative school that serves a majority
population of students of color, it became
evident that to ensure success of all of our
students we would need to build out our goals
from the premise that inequity exists along
racial lines and we must intentionally interrupt
and redirect through specific directives. The
schoolwide goals reflect our intention to
prepare students for future endeavors in
supporting their community, in the workforce,
or continuing their education.
In the next few years JMCS will work towards
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embedding practice to promote equity
throughout our school culture, from how we
interview and who we hire, to the curriculum,
assessments, and values we employ in the
classroom.
Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders
in the development and periodic refinement of the vision, mission, and schoolwide learner
outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the
entire school, the district board, business, and the community in the development and periodic
refinement of the vision, mission, and schoolwide learner outcomes.
FINDINGS
During the 2017-2018 school year, JMCS
began a process to update our mission
statement to better reflect our program
structure and collective goals as an institution.
Through a series of group meetings and
surveys reaching out to stakeholders (such as
our partnering agency staff), JMCS drafted,
revised, and finally presented a new mission
statement to the school community in spring of
2018. Stakeholders were invited to comment in
the initial brainstorming phase as well as
throughout each phase of revisions.

SUPPORTING EVIDENCE

Similarly, the process of developing our
schoolwide LCAP goals was shared with the
entire school community. Time was set aside
during PD events and follow-up surveys were
sent to partnering agencies to develop and
share our goals for the 2019-2020 LCAP and
beyond. JMCS was able to make some
meaningful revisions and think deeply about
the impact of our wording throughout this
process.
JMCS has utilized the above process to update
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•

Mission Statement

•

2019-20 Revised Schoolwide Goals

our mission and goals, and we will begin to
update our schoolwide learning outcomes
before our next charter renewal in a similar
fashion. JMCS aims to keep up with current
skill needs for educational settings and the
workforce, and our growth areas will need to
ensure students have skills in technology,
communication, media, as well as community
and global geo-political and economic
awareness.

Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community
demonstrate understanding of and commitment to the vision, mission, the schoolwide learner
outcomes, and the district LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other
members of the school’s community understand and are committed to the school’s vision,
mission, and schoolwide learner outcomes.
FINDINGS
SUPPORTING EVIDENCE
JMCS’ stakeholders have a strong commitment
• JMCS Governing Documents
to its vision, mission and academic
programming. When JMCS initially contracts
with a new partner, they are provided with
JMCS’ charter and bylaws that clearly outline
the vision, mission and diploma requirements
of the school. A partnership memorandum of
understanding is entered into with a full
understanding of what JMCS expects of its
students as well as the purpose of the school.
Each JMCS client agency has a similar vision
and mission, thereby strengthening their
commitment to meeting the school’s purpose.
In our recent schoolwide goal revision process,
we received the following comments
demonstrating stakeholder commitment from
our partner agencies regarding our proposed
new goals:
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•

•
•
•

This goal supports our own goal for
pathways to college and career
readiness.
This is of primary importance to our
site as well.
JMCS is a good partner in our efforts
in this regard.
This is a high priority for our site.
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A2.

Governance Criterion

The governing board (a) has policies and bylaws and the school’s purpose is aligned with them
to support the achievement of the schoolwide learner outcomes, academic standards, and collegeand career-readiness standards based on data-driven instructional decisions for the school; (b)
delegates implementation of these policies to the professional staff; and (c) monitors results
regularly and approves the single schoolwide action plan and its relationship to the Local Control
and Accountability Plan.
Indicators with Prompts
Understanding the Role of the Governing Board and District Administration
A2.1. Indicator: The school community understands the governing authority’s role, including
how stakeholders can be involved.
A2.1. Prompt: To what degree does the community understand the governing authority’s role,
including how stakeholders participate in the school’s governance.
FINDINGS
SUPPORTING EVIDENCE
JMCS asks its stakeholders to participate in the
• JMCS Governing Documents
school’s governance in a variety of ways:
• JMCS Website: Board Meetings and
1. The JMCS Governing Board is
Agendas
appointed by our 5 primary
• JMCS Bulletins
stakeholders; the California
Conservation Corps, Certified Local
• JMCS MOU Template
Conservation Corps, YouthBuild
programs, WIOA funded programs, and
the Nevada County Board of
Education. Each stakeholder group, or
client agency type, selects a
representative to be appointed to
the governing board.
2. JMCS board meetings comply with all
Brown Act and open meeting rules, are
open to the public, and may be attended
by anyone. The executive director of
the Sacramento Regional Conservation
Corps is a frequent client agency
attendee at JMCS board meetings
representing the interests of JMCS’s
Local Conservation Corps collaborating
agencies. The California Conservation

177

Corps liaison to JMCS is also a regular
attendee at board meetings.
3. JMCS Teachers are made aware of all
board decisions and changes to school
policies and procedures through regular
emails, school wide bulletins, and
announcements during in-services and
regional working groups. Board
agendas, full board packets, and
meeting minutes are always posted on
the JMCS website in the timelines
stipulated under California law. JMCS
staff are notified via email when a
board packet has been posted.
4. The JMCS teacher advisory committee
(TAC) provides feedback and
suggestions for professional
development and communicates staff
needs to JMCS administration. TAC
has a standing invitation to send a
representative to all JMCS board
meetings and presents to the JMCS
Governing Board every other month.
5. Client agencies independently set up
student leadership committees that give
students a say in the management of the
program. JMCS teachers are included
in this communication and process.
When JMCS forms a new partnership, the
partner agency is provided a copy of the JMCS
non-profit bylaws, and all partners are made
aware of the role and composition of the JMCS
board. Through this process, also referenced in
MOUs with partnering agencies, the
importance of stakeholder involvement and the
role of the governing board are clearly
explained.
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Relationship between Governing Board and School
A2.2. Indicator: The school’s stakeholders understand the relationship between the governing
board’s decisions, expectations, and initiatives that guide the work of the school.
A2.2. Prompt: Provide examples of how stakeholders understand the relationship between the
governing board’s decisions, expectations and initiatives that guide the work of the school.
FINDINGS
The mission and vision of JMCS is fully
supported by its board, administration, staff
and partnering agencies. Every facet of JMCS
is devoted to meeting its students’ needs, from
its vision to its mission statement to its
decision making at all levels. This cohesion
and shared vision amongst all stakeholders
contributes to the endeavors of JMCS being
successful.

SUPPORTING EVIDENCE
•
•

Stakeholders are continually part of decisionmaking relating to school direction and
climate. Since each site offers a slightly
different partner/school relationship it is
necessary to be proactive and keep all parties
informed of decisions that affect policy or
operations. Each site has a director or
education liaison that works to put into practice
school policies and initiatives, as well as
collect and review data regarding student
success to their organization and leadership.
Stakeholder groups are made aware of
communication channels within JMCS to
utilize for making suggestions, giving input on
outcomes and operations, and maintaining an
effective learning environment. This includes
access to the JMCS board personnel contact
information, agendas for upcoming board
meetings (posted on the JMCS public
website), contact information for
administrative personnel responsible for
specific oversight, JMCS business services, as
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JMCS Partner Agency MOU Template
JMCS Board Agenda

well as the CEO and COO if they wish to voice
a suggestion or concern.

Uniform Complaint Procedures
A2.3. Indicator: The school leadership understands and utilizes the Uniform Complaint
Procedures from the district.
A2.3. Prompt: Evaluate the degree to which the school leadership ensures understanding and
use of the district’s Uniform Complaint Procedures. (Priority 1).
FINDINGS
JMCS has an effective complaint and conflict
resolution procedure that is provided for both
employees and students.

SUPPORTING EVIDENCE
•
•

All new employees are provided with a digital
copy of the JMCS Employee Handbook and
complete an online training to highlight certain
aspects of the handbook such as the Complaint
Procedure outlined on pages 47-48. In
addition, School Policy 4105 is available
through the JMCS intra-net, and contains the
Internal Complaint Review process and the
Internal Complaint Form. Forms can be
submitted directly to the CEO or COO, except
when the complaint is against these directors,
in which case the complaint may be filed
directly with the board president.
The JMCS website includes a comments and
suggestions section which is sent directly to the
CEO when a comment is submitted. This link
is easily accessible and in the past has been
used by students who wish to communicate a
concern about a teacher.
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Policy 4105 - JMCS Internal Complaint
Review
JMCS Employee Handbook

A3.
Leadership: Data-Informed Decision-Making and Ongoing Improvement
Criterion
Based on multiple sources of data, the school leadership, parent/community, and staff make
decisions and initiate activities that focus on all students achieving the schoolwide learner
outcomes, academic standards, and college- and career-readiness standards. The school
leadership and staff annually monitor and refine the schoolwide action plan and make
recommendations to modify the LCAP as needed.
Indicators with Prompts
Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous
improvement cycle that a) assesses data to determine student needs, b) collaboratively
determines and implements strategies and actions and c) monitors results and impact on student
success.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning
process to ensure that it is broad-based, collaborative and fosters the commitment of the
stakeholders.
FINDINGS
SUPPORTING EVIDENCE
JMCS has an extremely effective planning
• Sample K12 Reports Folder
process that is data-based and continuously
• CCC Pre-Corps Student Program &
reviewed at all levels. JMCS’ CEO, at the
Flowchart
direction of the JMCS Board, collects and
• LCAP Data Meeting Agenda 2019
analyzes data in several key areas to develop
• JMCS Data Tracker 2018-19
and implement the focus areas of JMCS’
instructional program. JMCS collects and
analyzes the following information on a site by
site basis:
• Student entry academic grade level in
English Language Arts and
mathematics as measured by the
RenSTAR or TABE test
• Student academic grade level growth
over time in English Language Arts and
mathematics as measured by the
RenSTAR or TABE test
• Enrollment in skills acceleration
courses based on entry academic grade
level in English Language Arts and
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•
•
•
•
•

mathematics
RenSTAR/TABE testing participation
rates
ELPAC testing for entry level and
growth in English language proficiency
Student time in class and in vocational
training
Career pathways activities and path
completion
Student attendance rates

After collecting and analyzing the student data,
the analysis is presented to the JMCS board at
least twice annually. The data is then
distributed to individual sites and JMCS client
agencies as necessary. JMCS administration
works with individual sites to ensure that
appropriate resources and professional
development are provided for teachers in need
and schoolwide professional development
agendas are set to support student
needs. JMCS also employs two managers to
oversee JMCS’s assessment process and assist
teachers in using data to inform instructional
strategies.
At the site level, JMCS teachers are extremely
adept at using student achievement data to plan
their academic program. In addition to
receiving data from JMCS administration,
JMCS teachers know their students’ strengths
and weaknesses intimately and use both formal
and informal assessments to gauge each
student’s progress and review their academic
plan. The SAP is a key tool for teachers and
students when creating individualized learning
plans. Student achievement information is also
shared continuously by teachers with their
client agencies.
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In addition to the above mentioned data, JMCS
is also adept at providing administrative
support and training for new sites that are
developing their program structure. When a
new site is opened, administration often plays a
key role in assisting with program
development and policy creation. JMCS works
with multiple partner agencies to assist
expanding programs to include longer
introductory programs focusing on academic,
life, vocational education, and life skills
coursework prior to enrollment in the paid jobs
provided in their full programs. Through these
programs, often referred to as “academies”,
students are offered the opportunity to gain
academic skills and to better prepare
themselves for success prior to the more
demanding schedule of work and school.
Enrollment and attrition data shows that
students who enroll and participate regularly in
academy programs stay longer in JMCS and
partner agency programs as well as succeeding
at higher rates. JMCS will continue to work
with its collaborating agencies to retain
participants as long as possible and to develop
new preparation programs for students.

School Action Plan Correlated to Student Learning
A3.2. Indicator: The school’s action plan is directly correlated to and driven by the analysis of
student achievement data and other data and aligned with district LCAP.
A3.2. Prompt: How do staff ensure that the school action plan is directly linked to and driven by
the analysis of student achievement of the major learner and college- and career-readiness
needs, and the California School Dashboard indicators?
FINDINGS
JMCS’ action plan is aligned with our school’s
LCAP goals and charter priority goals. These
documents are derived from careful and
consistent review of student achievement

SUPPORTING EVIDENCE
•
•
•
•
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JMCS Action Plan
LCAP Input
Admin Data Review Notes
LCAP Student Data Goal #1, Goal #2,

data. These goals, and hence the action plan,
are reviewed at least twice annually at board
meetings. In this way, JMCS ensures that its
action plan reflects the school’s vision and
ESLRs and that progress is updated every few
months.

Goal #3

Each goal serves to improve the achievement
levels of all JMCS students as they work
towards meeting JMCS’s academic and career
readiness goals. As data is analyzed every
quarter, this analysis is related back to both the
school action plan progress updates and the
board goals.
As an alternative school our measures of
success are not reflected on the CA Dept. of Ed
Dashboard in the same way as a traditional
school. JMCS is working to identify criterion
markers for student success in order to provide
evidence of school effectiveness more in line
with our stated mission and goals. These will
include gathering data about student skill
growth while enrolled, certifications awarded,
internships and other career opportunities,
tracking student entrance into the workforce
after graduation, and qualitative data from
students on how well they feel our school
meets their needs for their future.

Collective Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making,
responsibility, and self-reflection on actions and accountability for implementing practices,
programs, actions, and services that support student learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in
shared decision-making, responsibility, and self-reflection on actions and accountability to
support student learning throughout all programs.
FINDINGS

SUPPORTING EVIDENCE

184

JMCS strives to build staff capacity and
engage the entire school community in
supporting students. As part of the professional
development cycle every year teachers are
asked to collaborate on defining school goals
and vision, this is done as both a group activity
and an individual task. During our periodic PD
days the entire school brainstorms on how to
address school improvement through surveys,
which are shared school wide as focus areas
emerge. Additionally, individuals are asked to
reflect on their practice and identify specific
and measurable areas to grow within that
practice. This information is shared with their
immediate supervisor, and during classroom
formative walkthroughs or formal observations
those goals come into play. As teachers work
out their personal goals, they are tasked with
identifying how they fit in to the larger picture
of school-wide goals as well as the CSTPs.
Supervisors work with teachers to address
areas that need growth, but also to enhance
areas of strength so that students will benefit. It
is important for buy-in that teachers are asked
to choose their own goals and have voice in
what growth looks like. This promotes
supported, reflective practice that ultimately
has a positive effect on student learning.

•
•
•
•

JMCS’s small school site structure and each
teacher’s responsibility to their site and client
agency requires that teachers set goals that are
immediately and locally responsive to
needs. Since JMCS collects and analyzes
performance data on a site-by-site basis, it is
clear when teachers are effectively supporting
their students as well as when teachers need
extra support.
JMCS also uses many collegial strategies to
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Fall In-Service RWG Agenda (Yearly
Goal-Setting Activity)
In-Service Survey 2019
New Teacher Training Agenda
LCAP Input

enable teachers be reflective as well as support
one another:
1. JMCS holds several in-services that are
planned and organized by JMCS’s
Director of PD based on survey
responses from staff on what they
would like to have offered, as well as
larger topics in education such as
equity and the achievement gap. Once
these needs are determined, sessions
topics are determined, using both
internal staff as expert presenters and
external professionals as visiting
presenters. Post-in-service surveys are
sent out to gain feedback on the
effectiveness and usefulness of the
sessions. This feedback is evaluated
and used to determine the future course
of in-services. By organizing JMCS’
internal professional development in
this way, JMCS ensures that teaching
staff has a shared responsibility and a
direct impact on actions for supporting
student learning.
2. JMCS uses teacher working groups,
coordinated by region, to allow teachers
time to discuss best practices, need for
support and curriculum ideas. These
working groups are led by a JMCS staff
member who facilitates the group’s
communication throughout the year on
various tasks.
3. JMCS conducts a yearly on-boarding
for new teachers. This is a carefully
crafted three-day training that
introduces the unique mission and
operations of JMCS. Participants
include all admin staff, current
teachers, registrars, and a board
member when available.
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4. JMCS’s Induction and New Teacher

Mentor programs match successful
veteran teachers as mentors with new
teachers or experienced teachers new to
JMCS, in an effort to increase teacher
collaboration and support.

Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication,
planning, and resolving differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication,
planning, and resolving differences among the staff or administration.
FINDINGS
Due to the inherent nature of JMCS, most
communication among staff takes place
through email. JMCS has a policy that all staff
must check their email at least once per day
and respond accordingly. Staff also uses
features such as Google Hangout, Zoom
Meetings, and Google Docs in order to
facilitate rapid and effective
communication. The JMCS “Dashboard” and
intranet provides for “any time” access to all
school digital resources. JMCS also ensures
consistent communication across the school
through our in-services, regional working
groups as well as through site visits performed
by the administrative team. This team holds
monthly meetings alternating in person or as
conference calls in order to discuss pressing
issues, upcoming changes and general updates.
JMCS also has a bi-weekly bulletin that
provides updates and information on a variety
of topics, and has greatly reduced the number
of emails from individuals that need to go out
the entire school (registrars, testing, policy
updates).

SUPPORTING EVIDENCE
• Bi-Weekly Bulletin
• Screen printout of Dashboard home
page
• JMCS’ Email Policy
• Action Plan Goal #3
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JMCS utilizes local management staff where
available to resolve conflicts when possible. If
conflicts need administrative support the
Regional Directors, CEO, or COO are all
available to provide necessary leadership to
sites, including addressing more serious issues
that warrant investigation or some other
follow-up.
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A4.

Staff: Qualified and Professional Development Criterion

Qualified staff and leadership facilitate achievement of the student academic standards and the
schoolwide learner outcomes through a system of preparation, induction, and ongoing
professional development. There is a systematic approach to continuous improvement through
professional development based on student performance data, student needs, and research.
Indicators with Prompts
Qualifications and Preparation of Staff
A4.1. Indicator: The school has confidence in district procedures to ensure that staff members
are qualified based on staff background, training, and preparation. The processes to assign staff
members and provide appropriate orientation for all assignments maximizes the expertise of the
staff members in relation to impact on quality student learning.
A4.1. Prompt: Evaluate the effectiveness of district and school procedures to ensure all staff
members in all programs, including online instruction, are qualified for their responsibilities.
Evaluate the effectiveness of the process to assign staff members and provide an appropriate
orientation process, including online instruction and focused programs, maximizes the expertise
of all staff members in relation to impact on quality student learning.
FINDINGS
JMCS seeks to find the most qualified teachers
and values teachers with subject-matter
expertise and multiple credentials or
experience teaching various subject
matters. Past teaching experience is highly
considered when hiring a new teacher.
Teachers with multiple subject credentials are
valuable within the JMCS structure because of
their experience planning and teaching all
subject matters in addition to their training in
best practices for teaching basic skills and
basic skill remediation.

SUPPORTING EVIDENCE
•

Credential Master List

•

SCOE Induction Website

•

JMCS Mentor Teacher List

All JMCS teachers are either fully
credentialed, enrolled in an intern program, or
properly permitted for the assignment, which
includes Provisional Internship Permits and
Short Term Staff Permits that allows qualified
individuals to be the teacher of record while
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meeting requirements for entrance into a
teacher preparation program. Those working
for JMCS with a permit are fully supported and
coached by their director as well as mentored
by veteran teachers.
JMCS has a staff person overseeing the
credentialing aspect of hirees, along with
support from the HR analyst at Nevada County
Office of Education (NEVCO). JMCS hires
and approves all new hires in accordance with
state law, and is responsible for reviewing and
confirming candidates’ past teaching
experiences, colleges attended and student
teaching experiences where applicable.
JMCS also partners with the Sacramento
County Office of Education to allow all
preliminary credential holders to participate in
the two year Teacher Induction program where
they receive one-on-one support from an
experienced mentor. Participating teachers are
required to plan, teach, assess and reflect on
their teaching practice. They do so in a
structured manner, planning units of inquiry
they implement in the classroom as they
progress as professionals in the
field. Induction is aligned with the California
Standards for the Teaching Profession (CSTP)
and all support providers are trained as mentors
and are experienced teachers who are
considered experts in their fields.

Professional Development and Learning
A4.2. Indicator: The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic, collegeand career-readiness standards, and the schoolwide learner outcomes.
A4.2. Prompt: Determine the effectiveness of the professional development support, time and
resources to the teacher and staff needs. Comment on the effectiveness of the process in place to
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assess the measurable effects of professional development on teacher practice and the impact it
has on student performance.
FINDINGS
SUPPORTING EVIDENCE
JMCS dedicates five days every school year to
• JMCS In-Service Website
professional development for all JMCS
• JMCS In-Service Agenda Fall 2019
teachers and classified staff. This takes the
• In-Service PPT (Staff Led activity:
form of one all-school in-service, which is
Engaging Students in Dialogue)
carried out over two days in the fall. There is
• In-Service PPT (Staff Led Activity:
an additional opportunity during this time to
Classroom Management and Student
attend an optional third day if participants wish
Motivation)
to arrive early. The other three days are spread
throughout the year, in December, March, and
May. In the 2019-2020 school year, JMCS’ fall
in-service received very positive feedback
from staff about the extra 3rd day of training
and we’re considering continuing this practice
for upcoming school years, pending financial
review. These in-services allow teachers time
to work together, review schoolwide changes
to policies, procedures and curriculum and to
engage in focused trainings together as a staff.
JMCS uses its own teachers as in-service
presenters and planners. A select group of
teachers who have demonstrated their expertise
in the classroom over time, or who have
training in specialized curricular areas, are
invited to form the in-service committee and/or
participate as presenters at annual inservices. These teacher-led professional
development activities have been very
successful as demonstrated on post-in-service
surveys, and lead directly back to classroom
activities that support student learning.
JMCS administration also maintains regular
contact with all sites and spends time during
each site visit discussing the academic program
and ways they can support teachers with their
instruction.
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A4.2. Additional Online Instruction Prompt: Evaluate the processes and procedures for
involving online staff members in professional development activities that enhance the use of
technology in the delivery of instruction and support student learning.
FINDINGS
JMCS does not offer online instruction.

SUPPORTING EVIDENCE
N/A

Measurable Effect of Professional Development on Student Learning
A4.3. Indicator: There are effective processes in place to assess the measurable effect of
professional development on teacher practice and the impact it has on student performance.
A4.3. Prompt: Evaluate the measureable effects of professional development/learning activities,
including coaching and mentoring, on student learning.
FINDINGS
SUPPORTING EVIDENCE
JMCS has committed to instructional support
• Formative Walkthrough form
for effective teaching as evidenced by the
• Direct Instruction Video
numerous instruction-related workshops during
• In-Service Responses
the all-school in-service and the regional
working groups. What is offered, and in some
• Student GL Growth / Remediation
cases emphasized, is driven by student
achievement data as well as surveys among
staff on what they feel their instructional needs
are. Feedback from the most recent all school
in-service and regional working group
meetings indicate that teachers feel that their
time is well spent and that their participation
would result in better student learning.
Student growth data indicates that professional
development aimed at a particular area of need
results in positive results. An example of this is
for students enrolled in remediation. JMCS
staff identified a need for better remediation
for math and ELA for lower performing
students. To address this, new curriculum was
piloted and chosen, and subsequent
instructional training was administered in the
effective use of those materials. Student
growth data indicates a positive impact with
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higher student scores after implementation than
in previous years.
JMCS’s unique geographic structure poses
some challenges to traditional models of
mentoring and coaching because most teachers
are the only JMCS staff at their site. As
mentioned, JMCS directors are tasked with site
visits which include formative walkthroughs in
order to support teaching. Teachers new to
JMCS are put into contact with a veteran
teacher, and this resource for new teachers
includes teaching support and coaching as
much as is possible over the phone or internet.
Best practices have been videoed and shared
schoolwide to promote more collaboration
among teaching staff.
The formative walkthrough is designed as an
instructional coaching model that looks at
classroom activities and provides immediate
feedback on student success. The formative
walkthrough process allows for teachers to
state their goals for instruction and provide
evidence based on student work on whether
they were successful.

Supervision and Evaluation
A4.4. Indicator: The school implements effective supervision and evaluation procedures in
order to promote professional growth of staff.
A4.4. Prompt: How effective are the school’s supervision and evaluation procedures?
FINDINGS
SUPPORTING EVIDENCE
JMCS has implemented a teacher self• Fall Initial Observation Form
evaluation process that takes place at the
• Teacher Self-Evaluation Form
beginning of the school year and revisited later
• Teacher Evaluation Tracking Form
for reflection. Teachers are asked to complete a
self-evaluation using the California Standards
for the Teaching Profession as a lens to assess
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their teaching practices. This document is then
used to guide coaching during formative
walkthroughs and observations by their
administrator. Teachers are encouraged to
discuss their findings and reflections in an
ongoing process of instructional
improvement. The purpose of the evaluation
and the subsequent meetings is to provide
teachers with the chance to reflect on their
instructional strengths and challenges and to
have the opportunity to seek support and/or
develop professional goals for themselves. In
this way, JMCS supports teachers while
allowing them to develop their own
professional development pathway. JMCS
administration also participates in the selfevaluation and meets as a team to discuss their
results.
JMCS has instituted an official evaluation
procedure that includes a formal
observation twice yearly for teachers on a
rotating cycle. Veteran teachers with two or
more years at JMCS engage in the formal
observation process every other year.
Administrators use this opportunity to support
teachers’ classroom effectiveness as well as to
provide standard documentation regarding
expectations and standards for teaching
practices.
A4.4. Additional Online Instruction Prompt: How effective is the school’s supervision and
evaluation procedures in order to promote professional growth of online instructional staff,
including their technological competencies and use of technology within the curriculum, and
their fulfilling requirements for quality student-teacher interaction?
FINDINGS
JMCS does not offer online instruction.

SUPPORTING EVIDENCE
N/A
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Communication and Understanding of School Policies and Procedures
A4.5. Indicator: The school implements a clear system to communicate administrator and
faculty written policies, procedures, and handbooks that define responsibilities, operational
practices, decision-making processes, and relationships of leadership and staff.
A4.5. Prompt: Evaluate the system used to communicate administrator and faculty written
policies, charts, pacing guides and handbooks that define responsibilities, operational practices,
decision-making processes, and relationships of leadership and staff. Determine the degree of
clarity and understanding of these by administration and faculty.
FINDINGS
JMCS has very clear policies, instructional
guides and handbooks that are written and
revised by administrators and distributed to
all staff as necessary. Most of these
documents are also available on JMCS’s
intranet, and in some cases hard copies are
distributed. These resources include the
following:

SUPPORTING EVIDENCE

-Course Information Guide
-Instructional Guide
-Employee Handbook
-Benchmark Course Outline (BCO)
-504 & ELL Manual
JMCS also enters into MOUs
(Memorandum of Understanding) with each
of its client agencies ensuring proper
delegation of roles and responsibilities
within the partnership.
As JMCS teachers are located throughout
the state and daily support and oversight are
not as simple as in a traditional school
structure, JMCS provides multiple trainings
and in-service opportunities for all teachers
in regards to the above documents. JMCS
administration continuously reviews and
refines the process for the distribution of
handbooks and information and is
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•

JMCS Course Information Guide &
BCOs

•

JMCS Employee Handbook

•

504 Manual & ELL Manual

•

Policies Page (JMCS Intranet)

•

JMCS MOU Template

considering ways to consolidate all of the
above listed documents into a single binder.
In addition, site visits by administrators are
commonly focused on reviewing proper
policies, procedures and new documents in
order to ensure staff familiarity with the
workings of JMCS. Because most teachers
do not have experience handling the
administrative duties that they are required
to perform with JMCS, it takes time for new
hires to learn their new duties and
functions.
JMCS has recently introduced a required
online training through SafeSchools which
reviews with all new employees the
Employee Handbook and Code of Ethics.
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A5.

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) and LCAP to support students
in accomplishing the schoolwide learner outcomes, academic standards, and college- and careerreadiness standards.
Indicators with Prompts
Resource Allocation Decisions
A5.1. Indicator: The school leadership and staff are involved in the resource allocation
decisions. There is a relationship between the decisions about resource allocations, the district’s
LCAP and the school action plan, the school’s vision, mission, the schoolwide learner outcomes,
major student learner needs, academic standards, and college- and career-readiness standards.
A5.1. Prompt: Determine the extent to which leadership and staff are involved in the resource
allocation decisions. Evaluate the extent to which the resources are allocated to meet the
school’s vision, mission, the schoolwide learner outcomes, the critical student learning needs,
the student needs identified in the district LCAP and the school plan,, the academic standards,
and the college- and career-readiness standards.
FINDINGS
JMCS’s resources are consistently allocated to
assist students in meeting their academic goals
and needs. There is also a high level of
involvement of JMCS staff when deciding on
resource allocations because each site has a
high level of autonomy when making
purchasing decisions. Following is a
description of JMCS’s monthly budget
process:
1. Monthly site budgets list expenditures
by category
2. JMCS’s COO calculates a site’s current
ADA and projected ADA based on the
site’s enrollment, attendance rate and
current ADA
3. JMCS business services projects
revenue and expenditures for the site
based on the site’s expenditures to-date
and updates current available balances
4. JMCS’s CEO approves each site’s

SUPPORTING EVIDENCE
•
•
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Sample Site Budgets Folder
Sample ADA Projections and Reports

budget and may make recommended
changes
5. The monthly budget is distributed to all
administration
6. With available funds, teachers may
order resources they deem necessary
for student support and the orders go
through administration for approval
7. Sites have discretionary funds to spend
through the curriculum budget and IT
budget on an as needed/requested basis
JMCS teachers are encouraged to make
curriculum and learning material requests
directly to their administrator. JMCS finds this
to be an extremely efficient and effective
process and encourages its teachers to spend
available funds to support and enhance
instruction. JMCS administration also
identifies new technology and resources such
as ChromeBooks, and uses administrative line
items to place pilot programs across the
state. If the pilots are successful, the
technology or resource is promoted schoolwide
and sites’ budgets are used to purchase
materials.
Practices
A5.2. Indicator: There are district processes and practices in place for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting
practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district
practices for developing an annual budget, conducting an annual audit, and conducting quality
business and accounting practices, including protections against mishandling of institutional
funds. (Note: Some of this may be more district-based than school-based.)
FINDINGS
JMCS maintains a transparent and open
budgeting process that is inclusive of the
JMCS board, JMCS staff and client agencies.

SUPPORTING EVIDENCE
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•

Sample Site Budgets Folder

•

JMCS Governing Documents Folder

•

JMCS has an in-house business office that
works closely with JMCS managers, lead
teachers and collaborating agency directors to
develop and manage JMCS site budgets.
JMCS’ Accounting Analyst produces budget
updates in Excel spreadsheets that are
distributed electronically to managers and site
leaders.
JMCS also works closely with the Nevada
County Office of Education (NEVCO) to
ensure its annual budget, and required reports
are completed transparently, correctly, and on
time. JMCS, NEVCO, and our partnering
agencies work together in the following
manner:
1. JMCS administration, partner agencies,
and NEVCO review budgets,
enrollment, attendance rates and total
ADA for current and previous years for
scheduled interim reports.
2. JMCS administration works with
teachers’ partner agency staff at each
site to discuss projected ADA levels
and to assess and include proposed
changes to program structure including
changes in staffing levels, professional
development, and materials and
supplies expenditures.
3. JMCS teachers complete an annual
inventory process on an individual site
basis.
4. Using the above information, JMCS
staff and our partner agencies build a
complete projected budget for each site
which is reviewed by NEVCO.
5. JMCS’ governing board reviews and
approves the projected budgets.
6. JMCS’ governing board reviews and
approves the 1 -3 interim reports as
st

rd
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well as the unaudited and audited
actuals reports.
Facilities Conducive to Learning
A5.3. Indicator: The school’s facilities are safe, functional, well-maintained, and adequate to
meet the students’ learning needs and support the educational program (i.e., accomplish the
vision, mission, and the schoolwide learner outcomes).
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a
learning environment to meet the educational health and safety needs of students.
FINDINGS
JMCS’ collaborating agencies provide most of
the school classroom spaces and furnishings,
so JMCS’ capital requirements are lower than
in traditional programs, allowing JMCS to
focus its resources on instructional costs.

SUPPORTING EVIDENCE
• Lease agreement & second
amendment with City of Riverside

Although JMCS’ partnering agencies provide
the classroom space, JMCS administration
monitors compliance for the school, as well as
for the agencies themselves through lease
agreements and documentation for written
lease reimbursements that JMCS provides
when the site’s budget allows. All partnering
agencies are required to comply with state and
federal ADA laws and equal access mandates.
JMCS is confident, therefore, that its facilities
fully meet student needs and are upheld to high
standards.
Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate
instructional materials and equipment, such as textbooks, other printed materials, instructional
technology, manipulatives, and laboratory materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and
maintaining adequate instructional material, resources and technology.
FINDINGS
JMCS closely monitors educational resources

SUPPORTING EVIDENCE
• Inventory Manager: screenshot of
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at its sites and requires each site to maintain
adequate supplies of books, computers and
other educational materials. The director of
Curriculum and Professional Development
sends out announcements when new
curriculum is available so that teachers can
make requests based on their enrollment and
student needs and interests.

•
•
•
•
•

JMCS’ teachers and staff conduct periodic
inventories of textbooks assuring that each
JMCS site has the appropriate type and
quantity of textbooks. Teachers are encouraged
to request texts from excess inventory kept at
headquarters in Nevada City.
Many JMCS curricular resources are available
to all JMCS sites via the Internet, including for
example:
• Odysseyware: online credit
recovery curriculum
• Mathalicious: high school gradelevel math curriculum
• Rosetta Stone: language acquisition
• JMCS Computer & PE
Demonstrations: approved skill
demonstrations
• The DBQ Project: online social
studies and language arts resource
Teachers and students may use these resources
simply by requesting accounts or signing on to
JMCS’ account. Teachers and students may
obtain training on these resources at any time
from JMCS’ Director of Curriculum and
Professional Development as well as during inservices and regional working groups or by
accessing instructional guides.
Teachers order classroom supplies directly
through JMCS’ Office Depot account. Once

201

Dashboard home page showing
inventory link
Sample site inventory form: CCNB
Odysseyware curriculum catalog
Quick Reference Curriculum - ELA &
Math
JMCS Computer & PE Demo
JMCS Tech Plan 2018

the teacher submits an order, it is sent to JMCS
administration for approval and final
processing. Upon receiving the order, teachers
must provide proof of receipt before payment
can take place. In this fashion, the process for
ordering materials is extremely quick and
streamlined.
The JMCS online Dashboard provides a
streamlined inventory process. The Dashboard
website purchase order system automates all
purchases via purchase order as the link on the
website links directly to JMCS’s Office Depot
login page. When a purchase order is initiated,
it goes through an approval process and, once
the items are delivered, those items are
automatically added to that site’s inventory
listing. All JMCS sites are required to submit
an annual inventory report which is then
reviewed by administration.
JMCS administration will often identify sites
to run pilots of new technologies, such as the
use of Odysseyware curriculum or
SmartBoards in order to evaluate the tool’s
effectiveness in the classroom. When the pilot
is successful, ADA levels can support funding
and teachers become properly trained, the
technology will be placed in the classroom on
a site-by-site basis. All JMCS classrooms, are
provided with a baseline amount of basic
technological resources based on the site’s
projected ADA. Teachers have direct access to
JMCS’ IT Director when they are in need of
support and generally receive extremely
prompt responses.
Resources for Personnel
A5.5. Indicator: Resources are available and used to enable the hiring, nurturing, and ongoing
professional development of a well-qualified personnel for all programs.
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A5.5. Prompt: Determine if the resources are available and used to enable the hiring, nurturing
and ongoing professional development of a well-qualified personnel for all programs.
FINDINGS
SUPPORTING EVIDENCE
JMCS places a strong emphasis on attracting,
• New Teacher Training Agenda 2019
hiring and retaining well-qualified
• New Teacher Training Feedback 2019
staff. Recruitment of staff is conducted
• Building Culture Activity - NTT 2019
through EdJoin, Indeed, Craigslist, and through
outreach to universities. JMCS pays
competitive salaries and provides medical,
dental and vision plans to staff that are
employed at least half-time. JMCS employs
all staff through “at-will” contracts and
employees are not unionized.
JMCS has an annual “New Teacher Training”
in order to fully on-board new staff in
preparation for the school year, allocating
significant resources for a three-day training.
New staff are gathered in a single location to
create community and collaboration before
returning off to their respective sites.
Administration carefully plans out activities
that cover a variety of topics, including
creating a culture in the classroom, working
with the partnering agency, curriculum and
instruction, assessments, administrative
processes, and more. During this time mentors
are identified for each new person to further
support the success and effectiveness of
teachers new to JMCS.
As has been discussed, JMCS devotes
monetary funds to schoolwide professional
development on a regular basis and also uses
school funds to support its Teacher Induction
program and individual teacher professional
development opportunities.
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Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the
Local Control Accountability Plan (LCAP) with site resource decisions ensures the availability
and coordination of appropriate funds to support students’ achievement of the schoolwide learner
outcomes, major student learner needs, academic standards, college- and career-readiness
indicators and standards, and schoolwide learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.
FINDINGS
JMCS focuses on long-range planning through
its strongly linked LCAP, WASC, and Charter
priority goals. JMCS achieves specific and
detailed multi-year planning through the
creation and progression of its action
plan. Starting in spring of 2014 JMCS
identified nine measurable LCAP goals based
on the template that year, and initiated the
LCAP plan in SY 2014-2015. Every year since
JMCS has updated goals and submitted annual
LCAP reports to the state. This year, JMCS
will develop a six year strategic plan that will
incorporate both the LCAP goals and the
WASC action plan. With these planning
processes in place, JMCS effectively ensures
proper review of allocations and a strong
commitment to student success.

SUPPORTING EVIDENCE

Since 2014, JMCS has consolidated our goals
to three major goals, one of which is to
“provide engaging, high quality, culturally
responsive classroom instruction and
curriculum that meaningfully incorporates
current technology”. This goal purposefully
commits resources that are central to student
success.
For financial health, JMCS allocates its funds
and overhead costs to site budgets on a perADA basis. JMCS uses a formulaic budget and
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•

Proposed Schoolwide (LCAP) Goals

•

Sample Budget Reports

•

Sample Staffing Formula

staffing process that ensures each site has equal
per/ADA access to staffing and fiscal
resources, and in some cases rolls unspent
allocations within site budgets from one year to
the next allowing for better long-term site
planning. JMCS holds 10% of each site budget
in reserve for economic uncertainties. JMCS
strive to hold a total budget reserve of 25%30% to allow for normal fluctuations in ADA
common to drop-out recovery programs.
The JMCS board and administrative team
closely monitor enrollment, ADA, staffing
against available funding. Each spring ADA
projections are used to inform staffing for the
following school year. To aid in this process,
JMCS instituted a staffing formula based on
ADA to guide staffing decisions that will meet
the needs of the students at the site as well as
maintain fiscal viability.
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A6.

Resources Criterion [Charter Schools only]

The governing authority and the school leadership execute responsible resource planning for the
future. The school has developed policies, procedures, and internal controls for managing the
financial operations that meet state laws, generally accepted practices, and ethical standards. The
school is fiscally solvent and uses sound and ethical accounting practices (budgeting/monitoring,
internal controls, audits, fiscal health, and reporting).
Indicators with Prompts
Long-range Financial (and Other Resources) Plan and Stakeholder Involvement
A6.1. Indicator: The school regularly involves stakeholders in the review of its long-range
plan/capital needs (and other resources) in relation to the school’s vision, mission, and
schoolwide learner outcomes. Decisions about resource allocation are directly related to the
school’s vision, mission, and schoolwide learner outcomes.
A6.1. Prompt: Evaluate the effectiveness of how the school regularly reviews its long-range
plan/capital needs (and other resources) and makes decisions about resource allocations.
FINDINGS
The process JMCS uses to review its long
range plans is described above in A5.6. JMCS
is confident its process is effective because of
its extensive inventory, and carefully
monitored fiscal balances from year to year
and the manner in which it controls site
budgets. JMCS maintains site-level inventory
as well as school-wide available inventory at
the main office in Nevada City. This allows
sites in need to request materials that are
already purchased but not in use when
possible.

SUPPORTING EVIDENCE
•

Proposed Schoolwide (LCAP) Goals

•

Sample Budget Reports

•

Sample Staffing Formula

Regular Accounting and External Audit Procedures
A6.2. Indicator: The school has written policy that defines internal controls, contracts, regular
accounting, and external audit procedures.
A6.2. Prompt: Comment on the effectiveness of the accounting procedures and review process
to determine if they meet the generally accepted principles of accounting and audit procedures
and education code for charter schools.
FINDINGS
JMCS engages an external auditor to audit its

SUPPORTING EVIDENCE
• 2018-19 Audit Report
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financial statements each fiscal year. The
external auditor, Crowe LLP, is responsible for
conducting the audit in accordance with
auditing standards generally accepted in the
United States of America and, specifically, the
standards applicable to financial audits
contained in the Government Auditing
Standards and the California Schools Auditing
Guide. An audit includes assessing the
accounting principles used and significant
estimates made by management, testing of
internal controls and compliance, and obtaining
reasonable assurance that the financial
statements are free of material misstatement.
The management of JMCS has ensured that the
design, implementation, and maintenance of all
accounting procedures and records support the
accurate preparation of the financial statements
in accordance with accounting principles
required by and generally accepted in
California schools.

Processes for Implementation of Financial Practices
A6.3. Indicator: The school employs accountability measures to assure that personnel follow
fiscal policies and procedures.
A6.3. Prompt: Evaluate the effectiveness of the school’s processes and protections for the
following: 1) who is authorized to sign contracts, write checks, and release institutional funds;
2) the monitoring of payroll information; 3) the review of bank reconciliations and
deposits/withdrawals of all school financial accounts; and 4) the policies and procedures for the
use of credit cards and other lines of credit.
FINDINGS
JMCS is fiscally sound with more than
adequate checks and balances for the
expenditure of public funds:
1. JMCS’ CEO or his/her designee is
granted the authority by the JMCS
board to negotiate salaries and sign
contracts for all employees. The JMCS

SUPPORTING EVIDENCE
•
•
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Policy for Corp Card Use
Capital Expenditure Policy

governing board approves all hires and
terminations monthly. Only the CEO
or his/her designee and the JMCS
Fiscal Analyst or her/his designee has
check signing and funds release
authority. Signature approval is
required for the release of all school
funds.
2. Payroll information is completed and
monitored as part of JMCS’s in-house
business services.
3. All purchases are reviewed and
approved by the CEO, the COO, or
their designee. The JMCS board also
reviews all expenses at each monthly
meeting. Finally, JMCS’s outside
auditors annually review all aspects of
JMCS’s financial operations and use of
public funds.
4. There is a clear Corp Card policy for
the use of credit cards through
JMCS. Policy 6010, available on the
JMCS intranet, informs all staff of Corp
Card holders’ responsibilities.
Budgeting Process — Transparency
A6.4. Indicator: The school develops and monitors its annual budgeting process to ensure
transparency and stakeholder involvement.
A6.4. Prompt: Evaluate the effectiveness of the school’s procedures to develop and monitor its
annual budgeting process to ensure transparency and stakeholder involvement.
FINDINGS
JMCS ensures transparency in its budget by
complying fully with the Brown Act and
respecting the public’s right to attend and
observe meetings in which budget information
and processes are discussed. This is evidenced
by members of the public who have attended
JMCS board meetings, as well as the financial
items that are included in all JMCS board

SUPPORTING EVIDENCE
•
•
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Board Agenda (w/ Expenditures)
Capital Expenditure Policy

meeting agendas which are made publicly
available on the JMCS website. In addition,
because JMCS’s board includes one
representative from every client agency, this
ensures that JMCS’s stakeholders are aware of
and in approval of all financial decisions.
Lastly, the manner in which JMCS conducts its
individual site budgets guarantees that
teachers, client agencies and others are fully
aware of their financial standing.
Adequate Compensation, Staffing, Reserves
A6.5. Indicator: The school governing body provides adequate compensation to faculty,
administrators, and staff; adequate staffing for the school’s program; and reasonable
accumulation of reserves.
A6.5. Prompt: To what extent does the school’s governing body provide adequate compensation
to faculty, administrators, and staff; adequate staffing for the school’s program; and reasonable
accumulation of reserves?
FINDINGS
JMCS feels it provides fully adequate
compensation to faculty, administrators and
staff, as well as providing adequate staffing for
its various programs. JMCS carefully monitors
expenditures and has a minimum 10% funding
reserve, though most years it is substantially
higher.
JMCS salaries are based on an average of the
total statewide local school districts where
JMCS has school sites, keeping JMCS
certificated salaries comparable to local
schools in the geographic regions of our sites.
With recent COLA allocations and
restructuring of work calendars, teaching staff
has been allocated income increases across the
board in 2016-2017 and 2018-2019. Starting in
2020, teachers may ask and apply for raises
upon showing evidence of merit.
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SUPPORTING EVIDENCE
•

Certificated Staff Salary Schedule

•

Sample Staffing Formula

•

Bulletin Announcing COLA 19/20

•

Merit-Based Pay Increase

To ensure appropriate staffing, JMCS uses
ADA to determine the number of teachers
necessary for a site. This formula allows for
approximately one teacher for every 16-20
ADA. In this way, JMCS maintains small
class sizes and also assures appropriate use of
finances.
In most cases, reserve funds are rolled over
every year within an individual site budget,
though JMCS administration may sweep
reserves at the end of the fiscal year to boost
reserves for the entire school budget.. This
allows sites to plan long-term as well as shortterm and provides valuable information for
future program planning.
Marketing Strategies
A6.6. Indicator: The school has marketing strategies to support the implementation of the
developmental program, including research and information to help develop future planning.
A6.6. Prompt: Evaluate the effectiveness of the school’s marketing strategies to support the
implementation of the developmental program, including research and information to help
develop future planning.
FINDINGS
As the economy improved post-recession
JMCS programming partners began to
experience declining enrollment as target youth
were able to find jobs even without a high
school diploma or adequate job training. In
2017, JMCS dedicated two full time
administrative staff in the form of a Director
and Deputy Director of Outreach and
Partnerships. In coordination with our partners’
recruitment efforts JMCS began doing
outreach through a variety of media channels,
including print and poster promotion, social
media and internet, as well as attending
conferences and events. While the economic
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•
•
•

SUPPORTING EVIDENCE
JMCS Recruitment Spreadsheet 2019
JMCS Recruitment Action Plan 2017
JMCS Recruitment Detail 2017

forces that caused the downturn in enrollment
are still in effect, JMCS consolidated and
discontinued those staff positions and has
rolled recruitment and outreach into all
administrators’ duties, as well as asked teacher
and site staff to provide local contacts and
follow up with continued outreach efforts.
In addition, JMCS administrative staff attend
conferences and seminars as presenters and/or
a vendor in California and across the nation in
an effort to promote the program as widely as
possible. Through these appearances, JMCS
gains recognition across the country and
gathers information to help it develop future
plans for the school.
Informing the Public and Appropriate Authorities
A6.7. Indicator: The governing authorities and school leaders inform the public and appropriate
governmental authorities about the financial needs of the organization.
A6.7. Prompt: Evaluate the effectiveness of the processes for the governing authorities and
school leaders for informing the public and appropriate governmental authorities about the
financial needs of the organization.
FINDINGS
JMCS is confident that its financial needs are
shared openly and effectively. This occurs
through its open board meetings, client agency
representative board members, budget
autonomy for each site and through the
availability of JMCS’ audit reports. These
reports are open documents and are available
upon request.

SUPPORTING EVIDENCE

211

•

Sample Budget Reports

•

JMCS Board Agenda

ACS WASC Category A. Organization: Vision and Purpose, Governance,
Leadership, Staff, and Resources: Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category A are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified major student learner
needs)
JMCS is committed to being a data-driven school and is focused on improving its ability to
ensure success for all students by using data to make decisions, involving key stakeholders,
providing training and support to teachers, and continually reflecting on its practices. In this
way, JMCS identified its critical learner needs. Because of its small school atmosphere, every
staff member works hard to fulfill their duties and often goes beyond expectations in order to
support students. JMCS prides itself on hiring teachers who are dedicated to helping their
students achieve success, who are adept at diagnosing individual strengths and weaknesses, and
who are creative with their planning and ability to guide students towards meeting the standards
and ESLRs in addition to assisting students increase their basic skill levels and become
productive members of their community. All of JMCS’s resources, human, material, physical
and financial, are dedicated to helping students achieve their goals.
JMCS’ annual all-school in-service, three Regional Working days and New Teacher Training,
which are data-driven and research-based, provide staff with the skills and knowledge to
effectively address critical learner needs. During these events staff are exposed to relevant
educational resources, experts in the profession, lesson ideas and workshops, effective practices
for addressing social-emotional learning, and use of technology. These trainings and guest
speakers are provided by well-vetted sources in the field of education and offer updates on
current education research.
JMCS is confident that it effectively uses long-range planning for resource allocation
decisions. When preparing for future financial decisions, JMCS reviews past attendance and
ADA rates, as well as current enrollment, attendance, ADA rates, ADA, revenues and
expenditures. It also considers inflation and the state of the economy at both the state and
national levels for predictions regarding revenue limits from state resources.

Prioritize the areas of strength and growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Strength
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•
•
•

•
•
•

•
•

JMCS’ use of data is consistent, on-going and detailed
The JMCS board and JMCS administration have a strong, professional relationship and
work together as an effective team
JMCS teachers are dynamic educators and life-long learners who consistently grow as
educators because of the necessity of teaching across the curriculum and reaching all
students
JMCS teachers have consistent and direct access to JMCS administration which ensures a
high level of collegiality and support across the school
There is strong collaboration between the JMCS board, JMCS administration, lead
teachers and client agency directors in determining budgetary expenses
JMCS’s structure of delegating budget authority and responsibility to the Regional
Directors and site staff results in budget decisions that closely reflect students’ and
teachers’ needs
JMCS has focused to maintain sound fiscal policies
JMCS internal structure of spending checks ensure fiscally sound and ethical accounting
practices

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and
Resources: Areas of Growth
• Investigate ability to provide wrap-around services (transportation, housing, childcare,
food, mental health)
• Increase community partnerships and family engagement
• Improve connections amongst staff
• Improve use of technology in a meaningful way
• Increase access to board meetings through use of virtual technology
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CATEGORY B: STANDARDS-BASED STUDENT LEARNING:
CURRICULUM
*For any prompt addressing online instruction, JMCS explains that we do not offer online
instruction. All instruction occurs in person in classrooms across the state. We do use online
curriculum, however, and this is sometimes addressed and explored in prompts relating to online
instruction.
B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the schoolwide learner outcomes, academic standards, and the
college- and career-readiness standards in order to meet graduation requirements.

Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school provides an effective, rigorous, relevant and coherent curriculum
based on current educational research and thinking that supports the academic standards.
B1.1. Prompt: Evaluate how effectively the school uses current educational research related to
the curricular areas to implement the curriculum and instructional program for students.
FINDINGS

EVIDENCE
•
•
•
•
•

As JMCS maintains a fully staffed Director of
Curriculum and Professional Development
position, this criteria is a strength for our
school. This position is dedicated to staying
current with educational trends and bringing
new research to JMCS staff during
professional development days and
administrative meetings. Professional
development days center on both national
trends and practices in curriculum and
instruction as well as on internal best practices
our staff knows in order to best serve our
unique student population. All new curriculum
that is brought to the school undergoes a
thorough vetting process that incorporates
reflections on the extent to which curriculum
meets current skill needs, standards and
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Curriculum Corner
Mindset Monthly
Equity Exploration
Curriculum vetting and piloting process
Fall 2019 in-service agenda

recommendations from reputable educational
organizations.
JMCS has also committed funds to ensuring
administrators can access charter school
conferences, educational conferences and other
professional development opportunities in
order to stay current with larger trends.
In addition, JMCS teachers stay up-to-date
with current research by participating in JMCS
professional development days as well as by
receiving emails from administrators that
highlight new teaching techniques and
information related to our student population.
The Director of Professional Development
emails regular bulletins to staff that focus on
new trends, grab bag strategies, thoughtprovoking articles and videos and more
(Curriculum Corner, Mindset Monthly, Equity
Exploration). Many teachers are also involved
in external professional development
opportunities such as continuing education
classes or masters/PhD programs and they are
encouraged to share their research and insights
at in-services.
Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and career-readiness
indicators or standards for each subject area, course, and/or program that meet or exceed
graduation requirements.
B1.2. Prompt: Determine the extent to which there are defined academic standards and collegeand career-readiness standards for each subject area, course, and/or program that meet state or
national/international standards, meet or exceed graduation requirements, and, where
applicable, expectations within courses that meet the UC “a-g” requirements. (This includes
examination of the annual submission of course syllabus approval to UC for all AP courses.
Verify that the facility requirements for "wet labs" are met for all lab science courses.)
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FINDINGS

EVIDENCE
•
•

JMCS curriculum is aligned with our
benchmark course outlines (BCOs) for each of
our core academic courses. All BCOs are
board-approved and create alignment between
JMCS ESLRs, state content standards and
JMCS curriculum. This ensures that all
curriculum is standards-based and linked
directly to our ESLRs. Teachers and students
use the BCOs to determine appropriate units of
study that meet student credit needs and
interests.
With changes in CA standards in the past few
years, JMCS is working to revise all BCOs to
align with these changes. All ELA courses are
now aligned to CCSS and most math courses
are aligned to CCSS. In 2020-21 we will be
piloting a new Applied Math course that is in
the final stages of development and by 20212022 all math courses will be in full alignment
with CCSS. Social studies courses are in
alignment with current CA standards and we
have plans in 2020-21 to revise the curricular
options for these BCOs. New science BCOs
that are in alignment with NGSS are in
development and will be ready for piloting in
the 2020-21 school year.
In addition to our BCOs, our charter and all
instructional documents clearly define our
schoolwide ESLRs. For each ESLR, JMCS
describes in detail what each student must do
to demonstrate mastery.
JMCS prepares students for community
college, additional vocational training or the
workforce. Because of this, JMCS is not
UC/CSU A-G compliant and does not plan to
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JMCS Benchmark Course Outlines
ESLRs in Course Information Guide
(pages 11-37)

become so at this time.

B1.2. Additional Online Instruction Prompts: Evaluate the extent to which the online
curriculum/courses consistently meet state academic standards.
FINDINGS

EVIDENCE

JMCS does not offer online instruction but we
do offer various online curricular resources that
teachers may use with students in class. Each
of these online curriculum (listed below) is in
full alignment with CA standards and was
thoroughly vetted and piloted before adoption.
The standards drive all curricular choices
JMCS makes.

•
•

Odysseyware CA course offerings
The DBQ Project

JMCS offers the following online instructional
resources:
•
•

Odysseyware (credit recovery and skills
acceleration)
The DBQ Project (social studies)

Congruence with Student Learner Outcomes and Standards
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the
schoolwide learner outcomes, academic standards, and the college- and career-readiness
indicators or standards.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the
actual concepts and skills taught, the schoolwide learner outcomes, academic standards, and the
college- and career-readiness indicators or standards.
FINDINGS

EVIDENCE
•
•

JMCS is confident that teachers plan lessons
and teach concepts and skills that meet all
academic standards and ESLRs. Due to
JMCS’ use of clear benchmark course outlines
for all academic courses, we are able to ensure
consistency between material taught, skills
learned, our ESLRs and CA standards. All

•
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JMCS Benchmark Course Outlines
JMCS Curriculum Offerings in the
Course Information Guide (pages 5574)
Sample Student Achievement Plan:
Section 4 - student work cover sheets

teachers are required to use the standardsaligned BCOs when lesson planning and site
visits by JMCS administration confirm that
lessons taught and credits awarded match
appropriate California standards. In addition,
because JMCS ESLRs address each of the core
academic areas, we are certain that as students
earn credits in needed subjects, they are
meeting the ESLRs.
Due to our student population, it is very
common that students will begin their time
with JMCS focused on basic skills
acceleration. Although these lessons and skills
do not necessarily meet high school standards,
they do meet other state standards and they
form the basis upon which a student can
progress towards meeting the regularly
expected standards. For example, a student
may begin their math work by learning their
multiplication tables, but over time they will
learn the essential concepts and skills to be
able to complete an algebra course.
All JMCS classrooms are fully equipped with a
standard set of curricular resources and all staff
have equal access to online resources. Teachers
may choose the curriculum that best meets
their students’ needs and they are expected to
use JMCS-approved curriculum. At times
teachers will bring in outside resources and if
these resources are to form the basis of core
instruction, they must work with their site
director or the Director of Curriculum to
ensure standards-alignment and receive
approval. Teachers are encouraged to bring in
their own materials and supplement with their
own resources; however, they must work in
partnership with school administration to
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maintain integrity in awarding high school
credits to the work.

Integration Among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical
disciplines at the school.
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and career
technical programs.
FINDINGS

EVIDENCE

JMCS does not offer CTE programs as we do
not employ certified CTE instructors.
However, with the implementation of career
pathways programming, we have worked to
supplement career pathways course work with
strong academic content and to align
academics with career pathways. We now have
three academic courses available with
supplemental curriculum, implementation
guides and course outlines. Each course
supports one of our pathways. In 2018-19, 73%
of students reported they feel JMCS
coursework prepares them for life after high
school (4-5 on 5 point scale – an additional
22% rated this question a 3 out of 5).

In the Human Biology course, students use
curriculum from the Health and Science
Pipeline Initiative to learn about topics related
to healthcare. In Energy Education, students

219

•
•
•

Human Biology BCO
HASPI curriculum
HASPI student work samples

•
•
•

Energy Education BCO
SEI curriculum
SEI student work samples

•
•
•

EEI Implementation Guidelines
EEI curriculum
EEI student work samples

use curriculum from Strategic Energy
Innovations to learn about energy and
conservation. In Forestry and Natural
Resources, students use CA’s Education and
the Environment curriculum to learn
environmental literacy. All of these courses
integrate with various core academic subjects
such as English, government, math and
science.

COURSE

CURRICUL
UM

PATHWAY

Human
Biology

Health and
Science
Pipeline
Initiative
(HASPI)

Health and
Medical
Technology

Energy
Education

Strategic
Energy
Innovations
(SEI)

Energy and
Utilities

Forestry and
Natural
Resources

Education
and the
Environment
Initiative
(EEI)

Agriculture
and Natural
Resources

Community Resources and Articulation and Follow-up Studies
B1.5. Indicator: The school engages with community partners and resources, articulates
regularly with feeder schools, local colleges and universities, and technical schools. The school
uses follow-up studies of graduates and others to learn about the effectiveness of the curricular
program.
B1.5. Prompt: Evaluate to what extent the school solicits and employs business and community
resources and partnerships to support and extend learning. Determine the extent to which the
school articulates curricular programs and expectations with its feeder schools, local colleges
and universities, and technical schools. Explain how the school uses follow-up studies of
graduates and others to learn about the effectiveness of the curricular program.
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FINDINGS

EVIDENCE
•
•
•

As all JMCS sites partner with vocational
training programs and community partnerships
are the heart of our model, as well as a
requirement of our charter, this is a strong
criterion for our school. Sites offer vocational
training in a wide variety of areas, from
conservation work to construction to business
internships, and our partner agencies often
offer classes and certifications to our students
as part of their classroom program. Chapter II
describes these partnerships in detail.

•

This past year JMCS was also able to hire a
Community Resource Coordinator through our
continuous school improvement funds. This
position has focused on our sites with the
greatest needs and has worked to connect these
sites directly with local resources in order to
support students in overcoming multiple
barriers to success such as food or housing
instability, childcare and transportation. We
hope to establish long-lasting connections with
many local partners around the state so that
staff and students have readily available
resources for students as they are needed.
Many JMCS sites and partner agencies also
partner with community organizations to offer
additional services and training to students.
These partnerships allow for mental health
support, counseling workshops, interviews
with local community leaders, job exposure,
sexual education and much more to be a part of
a student’s JMCS experience.
In addition, JMCS sites reach out to their local
community colleges in order to support
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Chapter II: Description of Programs
List of JMCS Partnerships
Community Resource Coordinator
board report
CCNB Poetry: student work from
community partnership

students’ transitions to college for those who
are interested. Sites across the state have
relationships with these colleges where
students take regular tours of the campus and
are put into contact with college staff in order
to expedite registration and support college
readiness. Many students also have
opportunities to take courses in areas ranging
from weatherization to outdoor leadership to
organic gardening. In addition, several sites
have been able to take advantage of using
community college tutors to help support the
success of their students. We have also begun
offering concurrent enrollment for students in
which students are either allowed flexible
scheduling to attend college classes or college
instructions come directly to a site to offer a
class for students. This is described in greater
detail in Chapter II.
JMCS has found it challenging to conduct
formal follow-up studies of its graduates
because our graduates often move, change
phone numbers and have changing housing
situations, making post-graduation follow-ups
difficult. We are currently looking into
partnering with the National Clearing House in
order to track our graduates who enroll in
community colleges and we hope to begin this
process in the 2020-21 school year.
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B2.

Equity and Access to Curriculum Criterion

All students have equal access to the school’s entire program and are provided assistance with a
personal learning plan to meet the requirements of graduation and are prepared for the pursuit of
their academic, personal, and career goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of
realistic college and career and/or other educational options. The school provides for career
exploration, preparation for postsecondary education, and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make
appropriate choices and pursue a full range of realistic college and career and/or other
educational options. Discuss how the school ensures effective opportunities for career
exploration, preparation for postsecondary education, and pre-technical training for all
students.
FINDINGS

EVIDENCE
•
•
•

Every JMCS student helps to create their
individual student achievement plan (SAP)
upon enrollment. In these SAPs, students work
with their teachers to evaluate their credit
needs, their goals and to determine an
individualized plan for what they will
accomplish while at JMCS. Students also have
access to all BCOs in order to have input on
which benchmarks are most aligned with their
interests and goals.
JMCS exceeds in allowing students to pursue
technical training and career exploration, as the
client agencies we partner with each provide
their own unique avenue for supporting our
students on their path to learn job skills and
develop a plan for their future. Almost all
JMCS students participate in pre-technical
training and have access to case managers who
guide them in their career exploration. JMCS
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Sample Student Achievement Plan
Career pathways framework
Career pathways data

teachers are well-versed in the application
process for their local city colleges and often
support interested students through the process
of gaining financial aid, enrolling in school and
choosing classes. Many sites also have
connections with local apprentice programs,
training programs and city colleges and use
these connections to bring in guest speakers
and provide students with exposure and
connections to opportunities they may have
after graduation.
JMCS has a multi-faceted career pathways
program which is described in depth in Chapter
II. Through career pathways programming
students have the opportunity to perform job
shadows, internships, create career portfolios,
earn vocational certificates and much more.
This programming is offered either in
conjunction with or in addition to our sitebased partnerships and site-based vocational
training programs.
In 2018-19, students gave positive feedback on
JMCS’ work to meet our first schoolwide goal
regarding high quality curriculum and
instruction. 82% of students rated this question
a 4-5 out of 5 and an additional 15% rated this
a 3 out of 5.

Accessibility of All Students to Curriculum, including Real World Experiences
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world
applications is accessible to all students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum
across all programs that includes real world applications. To what extent do the instructional
practices of teachers and other activities facilitate access and success for all students?
FINDINGS

EVIDENCE
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•
•

As JMCS educational programs do not exist
alone and there is always a client agency
partner to provide vocational education to
students, access to real world application of
educational interests is a daily occurrence.
Students learn math in class and then are
required to apply the knowledge as they work
out in the field. JMCS teachers work closely
with client agency site staff to provide
opportunities to bring the world of work into
the classroom through guest speakers and
specialized trainings. As has been mentioned
previously, JMCS teachers work hard to
present academic concepts in terms of realworld skills and usefulness in order to reengage students in their learning. In general, it
can be said that our focus on bringing up
students’ basic skill levels prepares students
for entry into the workforce, providing them
with motivation to learn and succeed.

STAR skills and JUMP Math alignment
JMCS Curriculum Offerings in the
Course Information Guide (pages 5574)
• Samples of Implementation Guides
• Student work samples from:
Mathalicious
The DBQ Project
Reading with Relevance
Scholastic ID
React to Film

Additionally, JMCS has greatly increased its
curricular offerings over the past few years.
During our last self-study, AGS textbooks
were the foundational curriculum and there
were no additional schoolwide options. Since
then, JMCS has vetted, piloted and adopted 13
additional board-approved curricular options
across all content areas to allow teachers and
students to use content other than AGS
textbooks. In addition, we’ve strengthened our
internally developed curriculum with the
improvement of monthly writing prompts
aligned to CCSS and SBAC, Mindset Monday
growth mindset lessons and a full English 9
curriculum. All new curriculum that is now
available serves to increase the rigor and
relevance of student learning through ensuring
real world application. The following new
curricula is now in use at many sites and
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strengthening implementation schoolwide is a
goal for our school in the coming years:
Skills Acceleration
•
•

JUMP Math
New Readers Press

Core Subjects
•
•
•
•
•
•
•
•

Odysseyware
Mathalicious
The DBQ Project
Reading with Relevance
Scholastic ID
Education and the Environment
Initiative
HASPI Human Biology
Strategic Energy Innovations

Life Skills
•
•
•

Marijuana Education Initiative
React to Film
Overcoming Obstacles

JMCS also ensures student success through the
consistent use of our SAPs, our small class
sizes and our 1:1 and small group instructional
models. JMCS teachers build strong
relationships with students and develop
intimate knowledge regarding each student’s
skills and areas for growth. With the guidance
of our course outlines and our curriculum
implementation guides, teachers are able to
choose targeted work to support each student’s
growth.
In 2018-19, 65% of students shared their
schoolwork is interesting (4-5 out of 5) and an
additional 26% rated this a 3 out of 5.
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B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students
have access to courses that meet the UC “a-g” requirements, including lab courses.
FINDINGS
JMCS does not offer online instruction.
Additionally, JMCS does not offer A-G
courses as we are not a comprehensive high
school. Students may enroll into a community
college after graduation from JMCS.

EVIDENCE
N/A

Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan, including college and career and/or other educational goals.
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing,
monitoring, and revising a student’s personal learning plan and their college and career and/or
other educational goals.
FINDINGS

EVIDENCE

Due to JMCS’ small class sizes and teachers’
intimate working knowledge of their students’
progress, personal learning plans (SAPs) are
updated on a continual basis and changes are
made accordingly. These conversations happen
directly between teachers and students. Parents
and guardians of our minor students are invited
to conferences at the end of each grading
period to discuss their student’s progress and
teachers also make themselves available to
meet with parents/guardians as necessary
throughout the year. Often, our partner
agencies will also have case managers who
work closely with students to support them in
meeting their goals. Teachers and case
managers communicate through regular
meetings regarding student progress and
updates are shared between team members.

•
•

•
•
•

JMCS ensures consistent communication about
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Sample Student Achievement Plan
Sample case notes reflecting
collaboration between JMCS and client
agency
Parent/Student/Teacher Conference
template from ONH WIOA site
Odysseyware credit report sample
Daily Action Plan (DAP) Template
(JMCS Instructional Guide, pg. 33)

a student’s progress in the following ways:
1. Students are assessed through the
RenSTAR or TABE every 90 days.
These scores are monitored and
changes in classes occur when
necessary.
2. Transcripts are updated and reviewed
with students on a quarterly or trimester
system. After each grading period,
teachers review updated transcripts and
credit progress with students
individually and update SAPs as
necessary.
3. JMCS encourages use of the MAP and
the DAP (Monthly Action Plan and
Daily Action Plan) to help teachers and
students plan academic goals on a daily
and monthly basis. This serves to keep
students focused and to ensure teachers
are aware of student progress on a daily
and monthly basis.
4. Odysseyware credit reports are run on a
monthly basis to ensure teachers remain
aware of students’ progress using our
online credit recovery curriculum.
Sites update their SAPs with students
continually. Some sites update records on a
daily or weekly basis, while others hold more
formal conferences after each grading period.
In all instances, teachers and students have an
acute understanding of each individual’s plan
and progress and other stakeholders participate
in these meetings as is appropriate.
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Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to
college, career, and other postsecondary high school options and regularly evaluates their
effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions
to college, career, and other postsecondary high school options.

FINDINGS

EVIDENCE

As JMCS is primarily focused on the reengagement of disenfranchised youth, our main
goal is to support our students as they work
towards their high school diploma and
successful completion of our partnering agency
programs. This year we have hired a
community resource coordinator to strengthen
our supports for students upon graduation and
he is currently developing a community college
readiness course in Google classroom that will
be piloted in the coming months.
Additionally, due to the nature of JMCS
partnerships with client agencies that assist
students with vocational training, students are
provided with a wide variety of strategies and
programs to facilitate their transition upon
leaving JMCS. These include, but are not
limited to, individual case management,
vocational training, apprenticeship training,
community college enrollment information and
community partnerships. JMCS does not
currently collect post-graduation data but is
looking at ways to do so, as mentioned above.
We look forward to partnering with the
National Clearing House to attempt to track
our post-graduate data for students who enroll
in school after leaving JMCS.
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•

•

CA Community College Prep course on
Google Classroom Class Code:
7m75jye
National Clearing House flyer

ACS WASC Category B. Standards-based Student Learning: Curriculum:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category B are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified major student learner
needs)
In the past six years, JMCS has adopted 13 new curricular options after vetting, piloting and
creating implementation guides and professional development programming to support the use of
each curriculum. This is a major curricular achievement for our school. This year we removed all
AGS English textbooks and we hope to do the same with our math textbooks in the coming years
to ensure that teachers provide students with meaningful learning opportunities in these core
subjects. We are on track to revise all of our benchmark course outlines in the next two years to
reflect new standards and higher quality curriculum in all subjects. As we continue to make
progress towards the implementation of higher quality curricula, we recognize that we must
continue to support all staff in fully utilizing and implementing the available resources to ensure
sites across the state offer students similar learning experiences. We must also focus on our
highest skilled learners to ensure their experience is meaningful, which is reflected in our major
student learning needs.

Prioritize the areas of strength and growth for Category B.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength
•
•
•
•

Adoption and implementation of new curriculum that is more rigorous, relevant and
engaging
Revision of benchmark course outlines to align with current standards
Student feedback that work is engaging and meaningful
Teacher feedback on variety, quality and flexibility of curriculum

Category B: Standards-based Student Learning: Curriculum: Areas of Growth
•
•
•
•

Tracking effectiveness of curriculum through tracking graduates
Increase effective implementation of real-world curriculum
Adopt more rigorous ELA curriculum to better serve higher skilled students
Improve implementation of ELL curriculum and skills acceleration curriculum
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CATEGORY C: STANDARDS-BASED STUDENT LEARNING:
INSTRUCTION
*For any prompt addressing online instruction, JMCS explains that we do not offer online
instruction. All instruction occurs in person in classrooms across the state. We do use online
curriculum, however, and this is sometimes addressed and explored in prompts relating to online
instruction.
C1.

Student Involvement in Challenging and Relevant Learning Criterion

To achieve the schoolwide learner outcomes, academic standards, and college- and careerreadiness standards, all students are involved in challenging and relevant learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by
observations of students working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and
relevant learning to achieve the schoolwide learner outcomes, academic standards, and the
college- and career-readiness indicators or standards. Include how observing students working
and examining student work have informed this understanding.
FINDINGS

EVIDENCE

JMCS students are continuously challenged by
individualized graduation pathways created
with their teacher. Students are assessed in
order to determine their strengths and
challenges and to identify areas of interest for
them to study. It is this individualized
approach to education that ensures all students
are being challenged by their learning.
Students set, and are pushed to achieve, goals
which they review on a regular basis. This
goal setting (recorded in each student’s SAP)
allows students to set academic goals along
with career and personal goals they choose to
pursue. Reviewing the students’ achievement
plans and having individualized conferences
with students, as is done at all sites, is a way
for teachers and students to track progress
towards meeting goals or for a student to get a

•
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Student work samples

much needed push if they are languishing and
not achieving their goals.
Our students face many challenges in life and
in school and work hard to overcome them. By
immersing students in closely supervised and
personalized work, vocational training, life
skills training and academic studies, JMCS and
our collaborating agencies are able to promote
greater effort from our students than could
their prior schools. Students take great pride in
saying that they have never worked harder.
Some will say that school is easier now for
them, but when pressed for details, they
typically say that they are working harder and
learning more while experiencing less
frustration. This is why it is imperative to view
JMCS in the context of classroom, community
and field experiences of students. It is the
guided immersion of students into challenging
and often unfamiliar environments and
situations that help them succeed.
With this in mind, JMCS is still continuing to
work towards increasing the implementation of
rigorous academic curriculum across all sites
and immersing all students in engaging
academic learning experiences. Our survey
data of students reporting their levels of
interest in their schoolwork shows this is a
growth area for us, as referenced in Criterion
B.
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Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each
area of study in order to demonstrate learning and college and career readiness.
C1.2. Prompt: Examine and evaluate the extent to which students understand the
standards/expected performance levels that they must achieve to demonstrate learning and
college and career readiness.
FINDINGS

EVIDENCE

JMCS students are very aware of standards and
expected performance levels before beginning
a unit of study. There are various ways
teachers communicate these standards and
expectations to students:
1. All teachers use AGS credit
breakdowns from the BCOs that
include assignment and grading
guidelines for completing chapters,
lessons and projects with the
corresponding amount of credits.
2. The JMCS Course Information Guide
includes credit guidelines for all
approved curriculum in order to ensure
consistency across sites.
3. Before beginning an in-depth unit of
study, many teachers provide students
with a unit plan cover sheet that details
the length of the unit, grading and
credit awarding policies, a rubric and
assignments/topics that will be
included.
4. JMCS classrooms have the ESLRs
posted and students review these when
reviewing their SAPs and when
beginning a new unit of study.
5. Some teachers use the MAP and DAP
(Monthly and Daily Action Plans) or
other planning sheets to ensure students
take responsibility for their academic
progress on a regular basis and to

•
•
•
•
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Instructional Guidelines (page 3 in
BCOs)
Course Information Guide
Monthly Writing Prompts with rubric
Unit cover sheet from Instructional
Guide (page 49)

facilitate communication regarding
progress between the student and the
teacher.
6. Schoolwide, JMCS requires students to
achieve a 70% in order to earn credits
for any work completed. Many sites
have increased this to 80% and hold
students to even higher standards for
learning.
7. All internally developed curriculum,
such as the monthly writing prompts,
and most adopted curricula include
rubrics for consistent grading.
All students are familiar with their transcripts
and their individual credit needs, as well as
their test scores and skill remediation needs,
and this ensures both students and teachers are
familiar with expected progress and
performance levels.
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C2.

Student Engagement through a Variety of Strategies and Resources Criterion

All teachers use a variety of strategies and resources, including technology and experiences
beyond the textbook and the classroom that actively engage students, emphasize creative and
critical thinking skills, and applications.

Indicators with Prompts
Teachers as Facilitators of Learning
C2.1. Indicator: Teachers facilitate learning as coaches and are current in the instructional
content taught and research-based instructional methodologies including differentiation and the
integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of instructional
and student engagement strategies, including the use of instructional technology in the delivery
of the curriculum. Provide examples such as equitable questioning strategies, guided and
independent practice, project-based learning, and other techniques to engage students in their
own learning.
FINDINGS

EVIDENCE
•
•
•
•

The Director of Curriculum and Professional
Development has created a JMCS Instructional
Guide that is given to all teachers and is a
cornerstone document that is reviewed in depth
with all new teachers at our New Teacher
Trainings. This guide provides the JMCS
vision for instruction at our sites. It includes
resources for making all learning experiences direct instruction, credit recovery and skills
acceleration – rigorous and engaging moments
for students. The guide includes questioning
stems and strategies, workshop models, PBL
resources and rubrics and much more. Many
teachers use these resources and have found
this to be an extremely valuable resource when
planning instruction.
In regards to technology use, JMCS has come a
long way in recent years, ensuring all sites
have sufficient updated and usable
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JMCS Instructional Guide
DBQ Online work samples
PBL work samples
Google Classroom (Rancho Cielo
WIOA) Class Code: lvtnda

Chromebooks and reliable internet access, as
much as is in our control. All CCC sites also
have smartboards and have received 1:1
training on their use. We have implemented a
variety of online curricula, such as DBQ
Online and Odysseyware, and many teachers
use Google Classroom to communicate with
students. Teachers use Kahoot, Google
quizzes, and other online instructional
resources in their instruction. JMCS recognizes
that technology use is a growth area for our
school and we have incorporated the
meaningful use of technology into our new
goals and action plan (goal one).
Ultimately, JMCS students succeed because of
their strong relationships with teachers and
teachers’ ability to use instructional strategies
that meet the needs of their students. While we
will continue to work towards more direct
instruction whenever possible, we also
understand the limitations of our model and the
truth that at some sites, 1:1 instruction is the
most effective method of reaching students.
Because teachers also have the freedom to
create instructional resources and curricular
materials that meet their students credit needs
and interests, we ensure that most instruction is
engaging, as demonstrated in Criterion B with
our student data.

Creative and Critical Thinking
C2.2. Indicator: Students demonstrate creative and critical thinking within a variety of
instructional settings, using a variety of materials, resources, and technology beyond the
textbook.
C2.2. Prompt: Evaluate and provide evidence on how well the representative student work
demonstrates that students think, reason, and problem solve in group and individual activities,
such as projects, discussions and debates, and inquiries related to investigation.
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FINDINGS

EVIDENCE
•
•
•

JMCS has seen a major shift in the last six
years in the rigor of student work. With the
adoption of new curriculum, targeted
professional development for teachers, and
increased administrative expectations, students
are now regularly engaged in direct instruction
lessons that require critical thinking, analysis,
group work and student-created products.
Teachers are using more alternative
assessments and requiring students to think
deeply about their work.
The DBQ Online, Scholastic ID, Reading with
Relevance and Mathalicious curricula are all
inquiry-based programs that engage students in
critical analysis, real world scenarios and
literature that represents our students own
experiences. This year we have removed all
AGS English textbooks, ensuring that students
are engaged in more meaningful English work
through reading novels, writing essays, and
engaging in class discussions and debates.
One area in which JMCS ensures daily
collaboration among students is through its
vocational education training programs. On
their job sites, students work together regularly
in close crews to complete a wide variety of
tasks. This collaboration is real-world and
offers students the opportunity to learn
effective communication and teamwork skills.
Staff surveys over the past three years have
consistently shown an upward trend in teachers
incorporating more rigor into their instruction.
In 2018-19, 93% of teachers reported having
increased the rigor of their instruction in the
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DBQ Online work samples
Mathalicious work sample
Monthly Writing Prompts with rubric

past three years (not counting new teachers)
through the use of questioning strategies,
meaningful feedback, PBL, alternative
assessments and assignments that require
increased critical thinking.

Application of Learning
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at
higher levels and depths of knowledge to extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to
organize, access and apply knowledge they already have acquired; b) that they have the
academic tools to gather and create knowledge and c) that they have opportunities to use these
tools to research, inquire, discover, and invent knowledge on their own and communicate this.
FINDINGS

EVIDENCE

JMCS teachers commonly access students’
prior knowledge in a variety of ways. They
use KWL charts, quick writes, review
questions and think/pair/share activities, to
name just a few strategies. Critical thinking
questions are common and are often the basis
for class discussions during lessons. Because
our students often enroll with us having been
disengaged in learning for some time, our
teachers work hard to re-engage their students.
This includes working to activate students’
prior knowledge and ensuring students that
they do have a starting point for returning to
school and have useful knowledge to share.
When a student feels confident in their
abilities, and recognizes they have the basic
skills necessary to succeed, they are more
likely to be open to learning and achieving
their goals.

•

Student work samples

Graphic organizers
Hamilton projects
Student writing

Across JMCS sites, students are given many
tools to assist them in gathering and organizing
information. These may be story maps or
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graphic organizers before a writing assignment
or teachers providing students with a rubric
and project planning sheets when assisting a
student in creating their own project. It may
take the form of a research lesson or chapter
review questions. Teachers use a wide variety
of strategies to help students connect with their
learning and take ownership of their
curriculum.

Career Preparedness and Real World Experiences
C2.4. Indicator: All students have access to and are engaged in career preparation activities.
C2.4. Prompt: Evaluate the degree of and the effectiveness of student access to career
awareness, exploration and preparation that may include such activities such as job shadowing,
internships, apprenticeship programs, regional occupational programs, career academy
programs, on-the-job training programs, community projects and other real world experiences
that have postsecondary implications.
FINDINGS

EVIDENCE
•
•
•

Chapter II explains our career pathways
programming in depth. Through our career
pathways work as well as our strong
partnerships with vocational programs, all
students have access to career preparation
activities. This is a strength of JMCS and is
unique to our school model.
JMCS has developed a Life Skills course
outline with 16 identified life skills
benchmarks we feel are important for our
students’ success. Curriculum, standards and
21st century skills are connected to each
benchmark to support teachers who teach a life
skills course. When our teachers are not in
charge of life skills courses, it is because this
class is taught by our client agencies. All CCC
students, for example, participate in Career
Development Training with the CCC.
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Life Skills Benchmark Course Outline
Life Skills coursework
Career Pathways data

C2.4. Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within
online instruction for real world experiences, applications and research for students.

FINDINGS
JMCS does not offer online instruction.
However, our online Odysseyware curriculum
that many sites use for credit recovery requires
hands-on, real world projects in many units of
study.

EVIDENCE
N/A
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ACS WASC Category C. Standards-based Student Learning: Instruction:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category C are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified major student learner
needs)
JMCS has made major gains in the quality of instruction offered to students. We have
traditionally been a school that takes a personalized and individualized approach with each
student that often resulted in individualized packet work. However, in the past six years we have
seen a tremendous shift in the amount of direct instruction teachers offer, the type and quality of
curriculum available and increased teacher expectations for student work. We have identified our
next steps in needing to continue to strengthen the high quality work many teachers expect
across all sites as well as needing to strengthen our use of instructional technology. This is
reflected in our new schoolwide goals as well as in our major student learner needs.

Prioritize the areas of strength and growth for Category C.
Category C: Standards-based Student Learning: Instruction: Areas of Strength
JMCS has identified the following areas of strength:
•
•
•
•
•
•
•

Personalized instruction
Implementation of new curriculum requiring deeper level thinking
Increased teacher understanding of rigor
Increase in assignments that require rigorous thinking and use of alternative assessments
Vocational training partnerships
Career pathways and life skills instruction
Transparent and consistent grading and credit awarding practices

Category C: Standards-based Student Learning: Instruction: Areas of Growth
JMCS has identified the following areas of growth:
•
•
•
•

Increased direct instruction when possible
Consistent, schoolwide implementation of rigorous curriculum and high expectations
Consistent understanding of exceptional student work
Meaningful use of technology
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CATEGORY D: STANDARDS-BASED STUDENT LEARNING:
ASSESSMENT AND ACCOUNTABILITY
*For any prompt addressing online instruction, JMCS explains that we do not offer online
instruction. All instruction occurs in person in classrooms across the state. We do use online
curriculum, however, and this is sometimes addressed and explored in prompts relating to online
instruction.
D1.

Using Assessment to Analyze and Report Schoolwide Student Progress Criterion

The school leadership and instructional staff use effective assessment processes to collect,
disaggregate, analyze, and report schoolwide student performance data to the school staff,
students, parents, and other stakeholders. The analysis of data guides the school’s programs and
processes, the allocation and usage of resources, and forms the basis for the development of the
schoolwide action plan aligned with the LCAP.

Indicators with Prompts
Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate,
analyze, and report student performance data to all stakeholders.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes to collect,
disaggregate, analyze, and report student performance data to all stakeholders. Ensure all
student groups are included.
FINDINGS

EVIDENCE
•

JMCS utilizes a weekly data reporting system
hosted by Spotlight Education known in JMCS
as the “K12 Report”. These reports are
distributed via email/shared drive to all JMCS
administrators and teachers. The reports
include the following data:
•
•
•
•
•
•
•

•
•

Enrollments and drops
Academic and VocEd attendance
Basic skills initial assessments
Basic skills growth
Student level testing needs
Testing compliance
Skills Acceleration Course enrollment
compliance
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Sample site level K12 Report from
Pomona CCC
Schoolwide K12 Report
LCAP Data Walk Agenda & Notes –
Spring 2019

•

Career Pathways activities

The K12 reports are broken out by individual
sites to inform discussions between teachers
and administrators about identified areas of
need and successes. Additionally,
administration is able to view an aggregate
report showing partner agency specific and
schoolwide data on one report. Teachers and
directors are encouraged to share information
in the K12 report with client agency staff as
part of their regular meetings to discuss student
and program progress. Additionally, the JMCS
Board is able to view these reports if they
choose and the data contained within the
reports is shared at least twice annually at the
board meetings.
The K12 report has been an evolving process
with multiple discussions with Spotlight
Education and requests for adjustments to the
formulas and reporting methods to better
reflect the reality of student progress at the site
level. The latest round of revisions began in
Summer 2019 and have just recently been
finalized for distribution in January 2020.
JMCS employees a full-time Director of Data
and Assessment who oversees the collection
and distribution of student academic
performance data, specifically with regards to
the RenSTAR and TABE assessments used to
monitor student growth on basic ELA and
Math skills. As part of the school’s LCAP
process, this data is collected and reviewed 2-3
times per year at the regular director meetings.
This data is also shared with staff at Regional
Working Group days and there is a special
LCAP data review day in the Spring that
involves directors, teachers and board

243

members.
In addition, JMCS distributes an annual school
climate survey to students, staff and client
agency partners to collect data on the
effectiveness of our school programming. The
school has begun to explore methods for
distributing this survey or a similar survey to
the small population of parents/guardians of
our minor students. Results of this survey are
reviewed by administration and other
stakeholders as part of the LCAP data review.

Basis for Determination of Performance Levels
D1.2. Indicator: The school leadership and instructional staff determine the basis for students’
grades, growth, and performance levels to ensure consistency across and within grade levels and
content areas.
D1.2. Prompt: Evaluate the impact and effectiveness of the basis for which standards-based
grades, growth, and performance levels are determined.
FINDINGS

EVIDENCE
•

JMCS has clear and consistent policies for
determining students’ grades, credits earned,
growth rates and performance levels. The
JMCS Course Information Guide includes
policies that require all students to pass subject
material with a 70% or better in order to earn
credits for the subject and proceed with their
studies. JMCS also has detailed credit
breakdowns and grading policies for all AGS
texts and core academic subjects that can be
found in the BCOs. For teacher-created
lessons, JMCS provides sample rubrics to
assist teachers in awarding credits and grades
and final scores are reviewed by administrators
during site visits and audits. JMCS also

•
•

244

Schoolwide K12 Report
Grading & Awarding Credits in Course
Information Guide (pgs. 49-50)
JMCS Policy 5301: Assigning Grades
and Awarding Credits

requires each student to re-test on the
RenSTAR or TABE every three months and
expects students to show growth of one grade
level for every year of enrollment. In addition
to JMCS’s internal policies, its client agencies
also have growth measures they are required to
monitor and report as a requirement for
maintaining their funding.
In addition, JMCS has begun utilizing an
online curriculum, Odysseyware, at the
majority of school sites. This provides
consistent material and grading across all sites
utilizing the curriculum. JMCS intends to
extend and require all sites to utilize this
curriculum as the main credit recovery option
in the coming years.
Student growth and performance is measured
through their continuous RenSTAR/TABE test
scores, credits earned and both formal and
informal classroom assessments. Additionally,
JMCS administration monitors consistency in
student performance through audits of the K12
reports, classroom visits and reviewing student
work with teaching staff. Measuring student
growth is one of JMCS’s strengths.

Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’
growth and progress toward meeting the schoolwide learner outcomes, academic standards, and
college- and career-readiness indicators or standards, including a sound basis upon which
students’ grades are determined and monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the
growth and progress of all students toward meeting the schoolwide learner outcomes, academic
standards, and college- and career-readiness standards, including the basis for which students’
grades, their growth, and performance levels are determined.
FINDINGS

EVIDENCE

245

•

Overall, JMCS has a very strong and effective
system for monitoring student growth and
achievement of the standards and ESLRs, as
mentioned previously. The use of the K12
report allows teachers and administrators to
monitor student progress on a regular basis.

•
•
•
•
•

JMCS Benchmark Course Outlines
JMCS Course Information Guide
JMCS Grading Policy
Sample Student Achievement Plan
Registrar grade audit process in
PowerSchool
Director visits and review of student
work

Additionally, all JMCS students have a Student
Achievement Plan (SAP) that houses all
previous and current academic data for the
student. These SAP folders have required
components and formats that maintain
consistency of student record keeping and
tracking of student progress. Reviewing SAPs
is part of every site visit by administration in
order to monitor student progress.
In addition to the data tracking that has already
been discussed, JMCS uses PowerSchool to
track all student records, from demographics to
academics. This information can be fully
accessed by administrators and can be easily
transferred from site to site if a student moves.
All students are tracked on the same system
regarding graduation progress and credits
needed and teachers are required to update a
student’s information in PowerSchool and the
SAP at the end of every grading period.
D1.3. Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a
student is prepared to advance to the next unit, course, or grade level.
Evaluate how teachers ensure academic integrity and determine students are doing their own
work in the online environment. Comment on the degree to which the results of state and local
assessments are used in decisions about student achievement and advancement.
FINDINGS
JMCS does not offer online instruction.

EVIDENCE
N/A
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Assessment of Program Areas
D1.4. Indicator: The partnership with district leadership, the school leadership, and instructional
staff periodically assess programs and expectations, including graduation requirements, credits,
course completion, and homework and grading policies, to ensure student needs are met through
a challenging, coherent, and relevant curriculum.
D1.4. Prompt: Evaluate the collaborative processes that the school leadership and instructional
staff in partnership with district leadership use to review and assess the programs and their
expectations, including graduation requirements, credits, course completion, and homework and
grading policies, to ensure student needs are met through a challenging, coherent, and relevant
curriculum.
FINDINGS

EVIDENCE

JMCS administration works diligently to stay
up to date on current changes and trends in the
educational arena, including new graduation
requirements instituted by the state legislature
as well as current research on effective
teaching strategies. JMCS employees a fulltime Director of Curriculum and Professional
Development who takes the lead in identifying
resources and training that will maintain a
rigorous and relevant learning experience for
JMCS students. School administration visits
sites regularly to discuss student learning and
observe instruction in an effort to identify
effective strategies with staff and share with
the larger community. As such, directors meet
monthly to analyze data, share observations
and discuss school operations and instruction
in an effort to identify areas of need and areas
of success. This has led to a increased
emphasis on using more culturally relevant
curriculum (eg. Scholastic ID and Reading
with Relevance) and more uniform skills
acceleration curriculum (New Readers Press
and Jump Math). These meetings also serve as
the foundation for identifying the professional
development trainings that will be offered
during the regular PD days.

•
•
•
•
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Director meeting agendas
Math group 2018-20 work
Science group 2019-20 work
Performance Task drafts

Similarly, administration monitors legislative
trends on a regular basis to identify changes
that impact school operations and instruction.
For example, in the last 6 years JMCS has
made several instructional changes in response
to legislation, including: removal of the
CAHSEE as a graduation requirement, the
exploration of Performance Task assessments
as a graduation requirement, development of
new courses to align fully with Common Core
standards and most recently the addition of
mandatory sexual health education in
alignment with the Healthy Youth Act.
JMCS is a results driven school that looks
closely at our data, shares it openly with staff
and other stakeholders and works to identify
areas of growth on a continual basis. The
school will continue to stay current and out in
front of the curve on providing quality
instruction and programming to meet the needs
of its students.

Schoolwide Modifications Based on Assessment Results
D1.5. Indicator: The school uses assessment results to make changes in the school program,
professional development activities, and resource allocations demonstrating a results-driven
continuous process.
D1.5. Prompt: Comment on the overall effectiveness of how assessment results have caused
changes in the school program, professional development activities, and/or resource allocations,
demonstrating a results-driven continuous process. Examine examples and comment on the
overall effectiveness of changes in the online opportunities, professional development of the staff,
and the resource allocations to support student achievement and their needs.
FINDINGS

EVIDENCE
•

Because JMCS is a results-driven school and
relies continuously on data, assessment results
have a strong impact on changes to school
programs and the creation of professional
development activities. As previously

•
•
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In-service agendas
Director meeting agendas
Chapter II: Student Achievement Data

mentioned, JMCS closely monitors student
growth in ELA and math as demonstrated by
RenSTAR and TABE scores. These results
continue to play a significant role in creating
changes in the school. For example, the school
has instituted new skills acceleration
curriculum in ELA and math in response to the
need to support student learning for our lowest
performing students. As a result of the focus on
supporting this group, they have shown
increased gains compared to their performance
in 2014. Similarly, JMCS has taken a hard look
at our demographics data for staff and students
and identified the need to focus on strategies to
effectively bridge the gap between a staff that
is predominantly white with a student
population that is predominantly students of
color. This has led to allocation of resources to
support professional development in the areas
of equity training and more culturally
responsive curriculum. Increasing our staff’s
cultural awareness and responsiveness in the
classroom is a major focus area for JMCS and
that is a direct result of analyzing student data.

249

D2.

Using Assessment to Monitor and Modify Learning in the Classroom Criterion

Teachers employ a variety of appropriate formative and summative assessment strategies to
evaluate student learning. Students and teachers use these findings to modify the
learning/teaching practices to improve student learning.

Indicators with Prompts
Assessment Strategies to Measure Student Achievement
D2.1. Indicator: The school leadership and instructional staff use effective assessment processes
to collect, disaggregate, analyze, and report student and school performance data to all
stakeholders.
D2.1. Prompt: Evaluate the effectiveness of the processes for assessing student achievement of
the standards and schoolwide learner outcomes.
FINDINGS

EVIDENCE
•

JMCS works diligently to involve all
stakeholders in monitoring student progress
and school effectiveness. Data is collected and
maintained at the site level in the Student
Achievement Plans (SAPs). Teachers and
students interact regularly with this data to
monitor growth and progress toward
graduation. Additionally, as mentioned above,
the K12 reports collect a variety of data
throughout the course of the school year that is
reviewed by administration, teachers, board
members and client agency staff.

•
•
•

Board – The JMCS board is presented with
various forms of data regarding student
achievement at least twice annually at board
meetings. This data is reviewed and discussed
in depth and occasionally follow-up data is
requested.
Client Agencies – JMCS administration and
teachers present client agencies with data
regarding student achievement on a regular
basis. Client agencies often use this data for
their own reporting purposes as well as to
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Sample Student Achievement Plan
RenSTAR sample class report
RenSTAR sample student report as
aligns with remedial curriculum
K12 reports

ensure positive and informed collaboration on
students’ individual academic plans.
Teachers, Students and Administrators – Each
of these groups are intimately involved with
the monitoring and analysis of student
achievement data as has been discussed above.
Parents - The majority of JMCS students
continue to be adults over the age of 18 with
little to no involvement from parents.
Traditionally JMCS has looked to our client
agency partners as a “parent” stakeholder
because the supportive services often provided
by these partners function to support JMCS
students in much the same way parents
would. However, the school has seen an
increase in the percentage of minor students in
recent years and has begun to work with
teachers and staff at the site level to strengthen
the communication and engagement with
parents.
By ensuring that all parties are involved in
JMCS’s data collection and analysis, the
school can be confident that its decisions and
changes to program structure and policies are
made in the best possible interests of students
and that all stakeholders are invested in and
understand any changes.
D2.1. Additional Online Instruction Prompts: Evaluate the use of student work and other
online assessments (formative and summative) that demonstrate student achievement of
academic standards and the schoolwide learner outcomes.
FINDINGS
JMCS does not offer online instruction.

EVIDENCE
N/A
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Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of formative and summative assessments to guide,
modify, and adjust curricular and instructional approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use
formative and summative approaches. (This may include how professional learning communities
and subject matter teams collaborate to collect, analyze, and use assessment data for the basis of
curricular and instructional decisions.)
FINDINGS

EVIDENCE

JMCS teachers are very adept at using results
from a variety of assessments to augment their
own curricular assessments of student progress
and to inform their instructional strategies. In
addition to their daily and informal
assessments, teachers review RenSTAR and
TABE scores upon a student’s enrollment and
every four months upon students’ re-testing to
determine necessary changes in course
enrollments and academic plans. Extensive
training has been provided to support teachers
in aligning these assessment results with next
skills to be taught and the curriculum that can
be utilized. As students’ skills progress, JMCS
teachers adjust course enrollments and
instruction to meet the newly demonstrated
skill level. The schoolwide data indicates there
is work to be done to increase consistent
implementation of JMCS policy regarding
skills acceleration course enrollments and
consistency in developing a health testing
culture regarding student engagement with
RenSTAR and TABE.

•
•
•
•

JMCS’ use of data has been explained
extensively and applies to this question as
well. As a whole, JMCS is a school that
depends on its review of data to determine
student needs and make necessary
modifications to student’s achievement plans.
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Planning for Skills Acceleration
Guidelines
RenSTAR sample class report
RenSTAR sample student report as
aligns with remedial curriculum
K12 reports (course enrollment data)

A specific example of a teacher’s use of data to
determine an instructional plan might be in
determining a student’s need to take a math
class. Some students arrive at JMCS with all of
their math credits except Algebra completed
and do not anticipate enrolling in a math course
other than Algebra. However, if they score
below 8th grade on the RenSTAR or TABE,
they will be required to enroll in a skills
acceleration math course in addition to
Algebra. The teacher will provide additional
instruction to help support the growth of basic
math skills for this student while also preparing
them to be successful with Algebra. Once the
student demonstrates growth in math and is no
longer below 8th grade they may at that point
have their academic plan modified to no longer
include a skills acceleration math class and will
focus solely on Algebra until they satisfy the
graduation requirement.
Regional Directors work with teachers at each
site to effectively utilize their data to inform
instructional plans and practices. This may
include sharing strategies observed at other
sites, feedback through classroom observations
and connecting the teacher with additional
resources and support. Additionally, teachers
collaborate 4 times annually during the
Regional Working Group days. Portions of
these training days are dedicated to sharing
best practices and reflecting on individual
growth areas. In this way teachers support each
other in the use of data to adjust classroom
practices.

Teacher and Student Feedback
D2.3. Indicator: Teachers provide timely, specific and descriptive feedback in order to support
students in achieving learning goals, academic standards, college- and career-readiness
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standards, and schoolwide learner outcomes. Teachers also use student feedback and dialogue to
monitor progress and learn about the degree to which learning experiences are understood and
relevant in preparing students for college, career, and life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which
students understand the expected level of performance based on the standards and the
schoolwide learner outcomes in relation to preparation for college, career, and life. Evaluate the
effectiveness of the student-teacher interaction and monitoring of student progress based on
teacher and student feedback.
FINDINGS

EVIDENCE
•
•

Students clearly understand the graduation
requirements and review graduation progress
on a regular basis with their teachers. Students
are able to articulate what subject areas they
need to complete and how many credits they
have to work on to graduate. Students clearly
understand what work must be completed in
order to earn their credits and that the work
must be done to 70% or better. Student-teacher
conversations regarding student progress and
SAP updating occur formally once every
grading period and informally on a daily basis.
Students and teachers keep close track of
progress to ensure students work on necessary
and meaningful work during their short times
at JMCS.

Sample Student Achievement Plan
Student work samples

DBQ Online – teacher feedback

Teachers grade student work and provide
feedback in a timely manner that helps students
identify successes and areas for growth.
Teachers utilizing the Odysseyware curriculum
have regular updates of student progress and
provide feedback in real time to students in
order to help them progress through the digital
coursework. Teachers must “unlock” quizzes
and tests for students, which provides
opportunities to check for understanding before
students’ progress.
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•

Odysseyware student unit report
sample

•

Anecdotal reports from traveling
directors who meet with teachers and
students and observe classroom
interactions

ACS WASC Category D. Standards-based Student Learning: Assessment and
Accountability:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category D are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified major student learner
needs)
Collection and analysis of data remain a strong aspect of JMCS. The use of regular and ongoing
basic skills assessments via RenSTAR or TABE testing continue to be an integral part of
monitoring student progress for JMCS and a key data point for staff that informs instructional
practices. JMCS has continued to work on improving the collection, analysis and dissemination
of this data through the implementation of regular reporting via the K12 reports coordinated with
Spotlight Education. The school and Spotlight continue to work on refining this process to
accurately report student data and share with all stakeholders in a timely fashion. The testing,
enrollment and attendance data compiled in the K12 reports serve as key components in guiding
school programming and the allocation of resources to address identified areas of need and
support our work to reach our schoolwide goals. The data has specifically helped JMCS identify
the needs addressed in Chapter 2 of increasing offerings for ELA, supporting ELL instruction
and working with staff to properly enroll and instruct students in skills acceleration coursework.
In addition, JMCS instructional staff continue to effectively implement a variety of assessment
tools to regularly monitor and communicate student progress. Staff continue to use the Student
Achievement Plans for regular updates on graduation progress and goal setting. Teachers and
students are aware of the graduation requirements and individual minimum standards for
coursework. Teachers provide regular feedback to students about their work and progress.
Teachers also use the RenSTAR/TABE data to inform instructional practices with students to
address specific skill needs and there is curriculum aligned with each skills level to support
student learning.
Data-driven decision making continues to be a hallmark of JMCS. The school staff and
stakeholders review data on a regular basis, discuss the implications of the data and examine
methods for reviewing the data in greater detail to identify trends and areas for continued
improvement.
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Prioritize the areas of strength and growth for Category D.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Strength
• JMCS gathers data on a regular basis and works with an outside consultant to compile
and disseminate the data to staff and stakeholders on a regular basis.
• JMCS BCOs provide clear guidelines on instructional expectations and credit awarding
procedures.
• The Course Information Guide includes clear grading policies on which every teacher is
trained. It is updated and redistributed regularly to reflect current policies and procedures.
• JMCS holds students to a high pass rate of 70% or better.
• Teachers regularly use informal and formal student assessments and have a clear
understanding of each student’s needs.
• Teachers and students utilize the SAP to communicate regularly about academic progress
and goal setting.
• Students are assigned to classes that are aligned with their RenSTAR or TABE
assessment scores.
• All staff uses PowerSchool to track credits earned, grades, attendance and test scores so
that general record keeping is consistent across sites.
• JMCS’s resource allocations are data-driven.

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of
Growth
• JMCS will continue to refine the process for data collection and dissemination to
accurately reflect student and site progress.
• JMCS will continue to monitor accurate enrollment and instruction in Skills Acceleration
coursework to support students’ development of basic skills.
• Schoolwide, JMCS will continue to focus on its remediation goals and improving
students’ grade level growth in the areas of English and math, specifically with our ELL
and SPED populations.
• JMCS will reevaluate testing timelines and expectations in order to support greater
student buy-in for testing and align with current research on testing.
• JMCS will provide continued professional development for staff focused on culturally
responsive teaching practices, supporting ELL instruction, additional training of effective
skills acceleration strategies, diagnosing student needs using STAR/TABE reports, and
effective implementation of skills acceleration curriculum.
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CATEGORY E: SCHOOL CULTURE AND SUPPORT FOR STUDENT
PERSONAL AND ACADEMIC GROWTH
*For any prompt addressing online instruction, JMCS explains that we do not offer online
instruction. All instruction occurs in person in classrooms across the state. We do use online
curriculum, however, and this is sometimes addressed and explored in prompts relating to online
instruction.
E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business,
industry, and community involvement, especially with the learning/teaching process.

Indicators with Prompts
Parent Engagement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of
all stakeholder support groups in the learning and teaching process for all students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family,
and the community, including being active partners in the learning/teaching process. Comment
on the effectiveness of involving parents of non-English speaking, special needs and online
students.
FINDINGS

EVIDENCE
•

Approximately 90% of JMCS students are
emancipated adults. JMCS’ collaborating
agencies have the responsibilities of parents
with respect to the participants in their
program. They establish and enforce rules of
behavior, provide guidance and assistance,
track student progress and advocate for student
success. JMCS directors and teachers work
very closely with client agency managers and
staff. They attend regular meetings together,
communicate frequently via email, telephone
and memos, and involve one another in
program and policy development. JMCS often
provides administrative training and support
for new programs and guides them in
developing their policies and procedures.

•
•
•
•
•
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“Ed Meeting 1/27/2020”: SFCC Client
Agency Meeting Agenda
CCC Meeting Agenda, 8/2019
CCC Meeting Agenda, 2/2019
OCYC Meeting Agenda, 1/2020
CCC specific curriculum
Chapter II: Client Agency Perception
Data

JMCS’s client agencies often employ
vocational training teachers that work with
students while they are out of the classroom
and participating in the vocational component
of their program. JMCS teachers and client
agency teachers communicate frequently to
share curriculum updates and discuss ways to
support each other’s planning processes. This
proves to be very effective and ensures a
streamlined and cohesive education for the
students where their vocational skills are
enhanced by their academic knowledge and
vice-versa.
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E2.

School Culture and Environment Criterion

The school provides a) a safe, clean, and orderly place that nurtures learning and b) develops a
culture that is characterized by trust, professionalism, high expectations for all students, and c)
maintains a focus on continuous school improvement.

Indicators with Prompts
Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure
a safe, clean, and orderly place that nurtures learning, including internet safety and Uniform
Complaint Procedures.
E2.1. Prompt: Comment on the effectiveness of the processes and procedures in place
(e.g., School Safety Plan), roles and responsibilities for ensuring a safe, clean and orderly
learning environment that supports students.
FINDINGS

EVIDENCE

Because JMCS’ collaborating agencies are
generally government-funded programs, sites
are held accountable on a state and federal
level to provide proper maintenance and
upkeep of their locations, keeping them clean
and safe. They are responsible for meeting all
state and local requirements for occupancy
rates and ADA compliance as well. JMCS
assists in ensuring this compliance by
allocating rent reimbursements when a site’s
budget allows and requiring proper
documentation of regulatory compliance before
doing so.
JMCS has implemented a Comprehensive
School Safety Plan that is approved annually
by the JMCS Governing Board and our
chartering entity, Nevada County
Superintendent of Schools. Staff complete
mandatory training for emergency readiness as
well as plan and participate in 6 or more
emergency drills every year with their students.

259

•
•
•
•
•
•
•
•
•

OCYC WIOA - ADA compliance
General Safety Rules (excerpted from
Employee Handbook, Appendix C)
Policy 5703 - Student Computer &
Network Use, Cyber Bullying
JMCS School Safety Plan
Riverside Heritage Student Handbook
Youth Connections Student Handbook
CCNB Cotati Student Handbook
ONH Student Handbook
Annual mandatory staff training
through the use of Safe Schools online
platform

Posted in each classroom is an emergency
procedures one-sheet. Every classroom also
has a red safety binder that includes current
student rosters and contact information,
evacuation routes, relocation information and
other information customized for each site.
JMCS also publishes and distributes a Policy
Binder which includes an Internet Safety
Policy, Staff/Student Interaction Policy, Child
Abuse Reporting, Complaint Procedures and
Sexual Harassment policy among other
items. Its Employee Handbook includes an
appendix detailing out general safety rules for
JMCS staff. In addition to JMCS’s own
policies, its client agencies are also held to
high standards for maintaining a safe, clean
and orderly environments and they monitor
student behavior, especially on the internet, as
do JMCS staff.

High Expectations/Concern for Students
E2.2. Indicator: The school culture demonstrates caring, concern, and high expectations for
students in an environment that honors individual differences, social emotional needs, and is
conducive to learning.
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of
caring, concern, and high expectations for students in an environment that honors individual
differences. Determine how effectively school policies, programs and procedures support student
learning by examining information such as: proportionality of discipline data, use of positive
behavior strategies by staff, restorative justice practices, celebrations of students’ heritage and
ethnicity and other information or practices that support a caring, learning environment.
FINDINGS

EVIDENCE

This is JMCS’ strength. JMCS students
frequently express their appreciation for the
nurturing atmosphere they find in the youth
development programs and JMCS. For many
students, the programs offer a refuge from
dangers in their communities. JMCS teachers
understand their students and the types of
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barriers they face and are experts at developing
strong, caring relationships with students.
JMCS has provided professional development
targeted towards addressing equity and the
importance of student voice in the classroom.
Most recently JMCS has embarked on
addressing racial inequity and discussing how
we can better meet the needs of students from
racial minority and marginalized populations.
Teachers have been asked to reflect on their
own racial identity and address possible biases
that, however unintentional, may be present
due to social conditioning. Additionally, JMCS
has focused on training in trauma-informed
care, building culture, and engaging students in
dialogue during professional development
opportunities designed specifically for our
teachers and staff.
Schoolwide, JMCS has hosted two book clubs
regarding culturally responsive pedagogy
(CRP) with approximately 50% of staff
participating voluntarily. Our 2019-20
professional development has also been
focused on race and CRP and monthly Equity
Explorations have been sent to staff to support
their own explorations of these topics.
In the results of JMCS’ student surveys, it is
obvious that this is an area in which JMCS
excels. In 2018-19, 84.3% of students felt that
JMCS provides a “safe, welcoming, and
“inclusive environment” (540 responses,
combined scores of 4 and 5 on a 5pt scale
survey). 91% felt that they are safe and
welcome in class. 73.5% of students felt that
there is a positive culture and climate at their
site. 71% of students felt that their school work

•

Fall 2019 In-Service Sessions
-Keynote Session with Michelle Pledger
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was interesting and engaging (combined scores
of 4 and 5 on a 5pt scale survey).

-Inviting the 4 Letter Word into the Classroom:
The Intersectionality of Race, Writing, and
Performance Poetry
-Building a Positive Culture for Student
Success
-Unpacking Trauma
-For White Folks: A Deep Dive
•
•
•
•

12.2019 Staff Professional
Development
Sample equity exploration newsletter
Graduation speech: Elidy Sanchez
(Youth Connections, 2018)
Graduation Speech: Joseph Rodarte
(Tahoe CCC, 2018)

•

Graduation Speech: Alize Anderson
(Fortuna CCC, 2017)

•

Chapter II: Student Survey Response
Data

Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The entire school community has an atmosphere of trust, respect, and
professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect,
and professionalism. Examine the quality and consistency of communication and collaboration
between and among the school’s leadership, staff and stakeholders.
FINDINGS
A key principle in all programs is respect for
others, and JMCS students and teachers
practice that principle. Our client agency
relationships, as well as teacher/student
relationships, are built on high levels of mutual
trust, respect and professionalism. By nature
of who our students are, success only happens
when students feel a strong connection with
their teachers and know they are cared for.

EVIDENCE
•
•
•
•

Core Values staff presentation
Core values video
2019-20 Site Visit Log
Chapter II: Client Agency Survey
Results

Staff Survey Results 2018-19
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During JMCS’ fall 2013 in-service, teachers
agreed on a set of shared values for the school
and these values were incorporated into JMCS’
2014-2020 action plan. They are:
empowerment, empathy, innovation, integrity
and respect. These values continue to guide
JMCS and its staff as the school continues to
commit to improving student success. In
December of 2017, during staff regional inservice, the entire school collaborated on
crafting a mission statement. Like statements
were combined and a schoolwide mission
statement was finalized in May of 2018.
JMCS acknowledges that the degree of
collaboration varies among sites, but in all
cases, JMCS is confident that it is maintaining
positive and productive relationships with
client agencies. Along with site staff, each
administrator is conscientious of the
importance of collaboration and effective
communication with partner agency staff and
leadership. In keeping with good relationships
administrators regularly meet with partner
agency staff and leadership to identify areas of
improvement, plan strategies for mitigation,
and celebrate successes.
Overall, JMCS teachers are very satisfied with
the level of trust, respect and professionalism
Partner Agency Survey Results 2018-19
within the school. On the 2018-2019 teacher
survey, 85% of teachers indicated they felt safe
at work. On the question of “How satisfied are
you working for JMCS?” 84% responded they
were satisfied or highly satisfied. 84% also
responded they were happy or very happy
working for JMCS, which are incredible
results and reflect the work JMCS has done
throughout the last few years to maintain
strong staff culture despite our changing
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school landscape.
Additionally, our continued partnerships
demonstrate a strong level of trust in JMCS
programming. Our partnerships have remained
solid and consistent over many years. On our
recent Partner Agency survey, 93% of our
partners responded they were satisfied or
highly satisfied with our partnership.
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E3.

Personal and Academic Student Support Criterion

All students receive appropriate academic and multi-tiered support to help ensure student
learning, college and career readiness and success. Students with special talents and/or needs
have access to a system of personal support services, activities, and opportunities at the school
and community.

Indicators with Prompts
Equitable Academic Support
E3.1. Indicator: Through the use of equitable support all students have access to a challenging,
relevant, and coherent curriculum.
E3.1. Prompt: Evaluate the school’s effectiveness in regularly examining demographic
distribution of students for disproportionality throughout the class offerings (e.g., master class
schedule and class enrollments).
FINDINGS

EVIDENCE
•

All JMCS students are provided with
challenging, relevant and coherent curriculum
as has been described previously. JMCS does
not offer advanced placement courses or other
entrance-inhibited courses. Rather, JMCS
serves a very diverse student population that
comes with a wide range of credit needs and
skill levels. We have just begun to
disaggregate student performance data by race
demographics and sub-groups. Through
adopting curriculum in language arts that is
culturally relevant to our student’s life
experience, and incorporating project-based
pedagogy and many “hands-on” and
vocational/career pathways courses, our
teachers are addressing student engagement for
all students regardless of ethnicity of subgroup. In particular, JMCS addresses the needs
of the most struggling students through skills
acceleration in order to bring them up to gradelevel in ELA and Math.

•
•
•
•

Additionally, a process for addressing the
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Chapter II: Student Survey Results
Grading & Awarding Credits in Course
Information Guide (pgs. 49-50)
JMCS Policy 5301: Assigning Grades
and Awarding Credits
JMCS Curriculum Offerings in the
Course Information Guide (pgs. 55-74)
ELL Manual

needs of EL students has been instituted so that
JMCS identifies and fulfils the needs of these
students.
Many sites offer extra hours for students to
come in outside of regular class time to receive
support with their assignments.
One way JMCS teachers ensure a challenging
curriculum is by holding students to a 70%
pass rate for all content area assessments. A
student may not earn credit for work completed
at less than a 70%. However, unlike a
traditional school where a student may be
required to make up a class over the summer,
JMCS students work closely with their
teachers to identify areas in which they need
extra support in the moment. Teachers provide
this support on a regular basis, as well as
provide multiple opportunities and methods for
students to demonstrate mastery of content by
achieving the expected 70% or higher grade.
Students and teachers are in a continuous
process of learning and revising. Conversely,
if a student is excelling and achieving far
beyond expectations, the work will be tailored
to be more of a challenge. For example, if a
student is easily passing all algebra tests, their
teacher might assign them a variety of algebra
tasks related to current news stories or their
vocational training.

Multi-Tiered Support Strategies for Students
E3.2. Indicator: School leadership develop and implement strategies and personalized multitiered support approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies and approaches used by the
school leadership and staff to develop and implement personalized multi-tiered support system.
FINDINGS

EVIDENCE
•

JMCS added a Community Resource
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•

Coordinator (CRC) to aid in identifying and
addressing immediate, local needs for our
students. Working in collaboration with
teachers and admin, the role of the CRC is to
get students, most of whom are adults,
connected with vital services in their area, such
as child care, dental care, housing, and mental
health services. These activities are meant as
an augmentation to JMCS’ partnering
agencies, many of which provide their
participants with an array of services perhaps
unsurpassed in any other school
environment. These services include, but are
not limited to, paying jobs, day-long
mentoring, case management, career
counseling, and room and board at residential
centers.

•
•
•
•
•

The focus of JMCS embodies the notion of
meeting the individual needs of each student,
whether that is academically or otherwise
related to their overall well-being. Upon
enrollment in JMCS, teachers request
transcripts and any 504/IEP documentation for
the student. JMCS’ trained teaching staff
analyzes these documents to determine credit
needs so that students are enrolled in the
appropriate courses with the appropriate
modifications or accommodations they may
need in order to earn their diploma. Reading
comprehension and mathematics grade levels
are assessed as well, through the RenSTAR
and TABE, in order to determine what
remediation a student might need as part of
their academic program. Entry assessment also
includes a writing sample and a one-on-one
interview with the student. It is this intensive
personal attention to students’ instructional
needs that ensures they receive appropriate
support as they progress through JMCS. The
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JMCS Community Resource
Coordinator job description
JMCS Community Resource
Coordinator Video
LCAP Action Plan Goal #1
JMCS ELL.504 Manual
My Story Essays
InfoSnap Services Survey

individual educational pathway is created upon
entry and is continually updated and modified
to meet students’ needs as they grow and
progress.
JMCS has included an entry survey designed to
assess potential support services a student may
require in order to be successful in their
program. Utilizing this data, JMCS staff can
review any potential barriers to student success
early on and provide necessary services as
soon as possible. In this way, it can better
support student success and contribute valuable
information to client agencies.

E3.2. Additional Online Instruction Prompt: Provide evidence that the processes and
strategies are effective for incoming students with regard to orientation or induction and the
ongoing monitoring and support of the students to ensure all have a full opportunity for
academic success.
FINDINGS
JMCS does not offer online instruction.

EVIDENCE
N/A

Multi-Tiered Systems of Support and Impact on Student Learning and Well-Being
E3.3. Indicator: The school leadership and staff ensure that the multi-tiered support system
impacts student success and achievement.
E3.3. Prompt: Evaluate the extent to which the implementation of the multi-tiered support
systems impact student learning and well-being.
FINDINGS
JMCS has a strong focus on providing
culturally relevant, inclusive curriculum
designed to meet all students’ needs as well as
a variety of intervention procedures and
methods to assure we are doing all in our
power to address student well-being. These
intervention strategies include, but are not

EVIDENCE
•
•
•

Chapter II: Student Survey Responses
In-Service Website
December 2019 RWG (PD) Agenda

2019 Student Survey Responses
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limited to: regular student-teacher conferences,
one-on-one tutoring, pull out time, use of client
agency case managers, study hall time and
regular, informal check-ins with students.
Multiple additional services are often provided
by our client agency partners, such as
counseling, social service agency referrals and
mentoring.
JMCS has instituted several school-wide
initiatives to focus on student support for our
particular population. These activities include
mandatory trainings for addressing race and
inequity within our school during our inservice and regional working groups. Teachers
are asked to discuss and reflect on their current
approach to serving students that are
marginalized because of race (primarily). We
have had voluntary trainings on Mental Health
First Aid, Restorative Justice, SEL, and
Trauma-Informed Practice, as well as a book
club dedicated to exploring culturally relevant
pedagogy.
Student responses to school climate surveys
indicate that students view their time with
JMCS as supportive and valuable beyond
academics. Some comments include:
•
•
•

•

•

“This school is a blessing.”
“This school saved my life.”
“This is a well-thought out program
and it has really opened my eyes to the
reality of success.”
“I've learned, been more focused and
engaged with school more than I've
ever been in all my years of schooling.”
“Everyone I have come to meet here
has been very kind, welcoming, and
professional.”
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•

“I have grown more as a student and
as a person in the past few months than
years of other schools combined.”

E3.3. Additional Online Instruction Prompt: Evaluate the extent to which the support system
meets the needs of students in the program. (e.g., academic and personal counseling, health
services).support services and related activities have a direct relationship to student involvement
in learning with respect to equity of access, availability of technology and internet.
FINDINGS
JMCS does not offer online instruction.

EVIDENCE
N/A

Co-Curricular Activities
E3.4. Indicator: The school ensures that there is a high level of student involvement in
curricular and co-curricular activities that link to schoolwide learner outcomes, academic
standards, and college- and career-readiness standards.
E3.4. Prompt: Evaluate the availability to and involvement of students in curricular and cocurricular activities. Determine the effectiveness of the extent to which co-curricular activities
link to the schoolwide learner outcomes and academic standards. Examine the process that the
school utilizes to evaluate the level of involvement for all students in a variety of activities.
FINDINGS

EVIDENCE
•

Due to JMCS’ partnership with client agencies,
JMCS students are exposed to a wide variety
of co-curricular activities on a regular
basis. These activities are often linked to
classroom learning although they are
sometimes focused on students’ vocational
training.

•
•
•
•
•

Some JMCS teachers teach specialty classes
that link academic skills directly with
vocational skills, such as Construction Math at
a YouthBuild site, for example. The Success
Center of San Francisco’s YouthBuild site
includes a weekly math class in order to
provide students with explicit vocational math
instruction. This is offered in addition to

270

Student Resume
Career Development and Transition
Instructor Guide (CCC sites)
Weekly Attendance Summary Report
for vocational education attendance
MyCEP Content List
The Future is Now project website
Field trip photos and narratives from
CSET Visalia

students’ regular math class during their
academic time. It has proved to be very
effective and enables students to feel more
confident when measuring, estimating,
working with decimals and fractions, and
drawing blueprints for a planned project.
JMCS and its client agencies excel at providing
students with job readiness training. The CCC
uses a Career Development and Transition
Program that is often taught by JMCS teachers
and students can earn either elective or life
skills credits for this course. Similarly, WIOA
programs all focus on general job readiness
skills and most sites offer Life Skills classes.
This content is almost always taught by JMCS
teachers, especially as it relates to resume
writing, applications, computer literacy or
interviewing and public speaking techniques.
JMCS students’ concurrent enrollment in client
agency programs requires them to maintain a
high level of involvement in all extra-curricular
activities. Students are required not only to
participate in their vocational training but in
volunteer opportunities and work experience
jobs as well. If they do not maintain high
levels of participation, they are often
suspended or dropped from their
program. JMCS tracks student participation in
these activities through teachers’ reporting of
vocational education attendance in
PowerSchool. Students may earn elective
credits for their vocational education hours.
JMCS does not track student involvement
beyond the ways mentioned above, but it is
aware of students who exceed program
requirements and go on to fulfill roles as
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national YouthBuild student representatives or
CCC student leaders.

E3.4. Additional Online Instruction Prompt: Evaluate the school’s processes to address the
needs of socialization for the students and involvement in the school. Provide evidence about the
effectiveness of the students’ involvement in school and community activities, such as clubs,
yearbook, newsletter, newspaper, field trips, volunteer work, service projects, college courses,
etc.
FINDINGS

EVIDENCE

JMCS does not offer online instruction.
However, JMCS sites are self-contained social
settings, particularly at residential centers.
From site to site students have the ability to
engage in a variety of socialization activities,
which include banquets and seasonal
celebrations and awards, volunteer
opportunities, Corpsmember Activity Board
(CCC sites), field trips to see plays (Hamilton
Project; Marin Shakespeare Company),
kayaking, hiking, habitat and environmentally
focused field trips, volunteering in local parks
and at local schools, dual enrollment at
community college, on site visual and
performing arts classes, and much more. All of
these activities work to enrich the student
experience and provide avenues of engagement
outside of the typical classroom setting.
Students have an opportunity to see strengths
in classmates that may not be apparent through
typical classroom activities, and gain an
appreciation of the breadth of human ability
and expression.
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•

Hamilton Project student submissions

•

Photos Marin Shakespeare visit

•

Photos of Field trip to Richardson Bay
Audubon Center and Sanctuary

•

Photos of Mycology field trip to
Bohemian Reserve

•

Photos of Russian River Kayak trip at
Jenner with LandPaths

•

Student play-writing submissions

•

Student certification for work training
at Goodwill Industries

•

Advanced Culinary Bootcamp Course
at Tahoe Community College

ACS WASC Category E. School Culture and Support for Student Personal
and Academic Growth:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the
criteria in Category E are being met.
Include comments about the degree to which these criteria impact the school’s ability to
address one or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified major student learner
needs)
JMCS students are well-supported both in and outside of the classroom. They are provided with
a level of individualized instruction and staff support that far surpasses that of traditional high
schools, for which students express appreciation and gratitude. Sites focus on building culture
and trust with students before focusing on academics, which many of our students appreciate as
they come to JMCS with multiple negative experiences with school from their past. In addition,
students receive a high level of support from our partner agencies and staff and partner agencies
work tirelessly to provide meaningful programming and communicate effectively to best meet
our students’ needs.
JMCS is confident it will be able to successfully address its critical learner needs with the
continued strength of its school culture and the level of respect shown to students and staff alike
across all classrooms. For our 2020-2026 action plan, we have revised our goals to demonstrate
our commitment to improving racial literacy, culturally responsive teaching and equity in all of
our programming.

Prioritize the areas of strength and growth for Category E.
Category E: School Culture and Support for Student Personal and Academic Growth:
Areas of Strength
•
•
•
•
•

There is a high level of communication and cohesion between JMCS and its client
agencies.
JMCS and its client agencies have shared goals and expectations for students.
Through partnerships with client agencies, JMCS students receive a high level of support
services, exposure to vocational training and extra-curricular activities.
Teachers often integrate students’ vocational training with classroom academics.
Teachers are adept at involving local communities and using a variety of community
resources and partnerships to enhance instruction.
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•
•
•
•
•
•

All school sites meet high standards for cleanliness and adequacy of facilities.
Teacher/student relationships are very respectful, professional and provide students with
a high level of support and attention to their needs.
JMCS has a dedicated and professional staff.
There is a very positive school culture across the sites.
JMCS’s use of the SAP ensures an individualized learning plan for each student.
Small class sizes enable immediate intervention when needed.

Category E: School Culture and Support for Student Personal and Academic Growth:
Areas of Growth
•
•
•
•
•

Continue to provide professional development to strengthen staff’s racial literacy
Continue to provide professional development to examine teaching practices and
classroom management through a culturally responsive lens
Revise hiring practices and policies to reflect our commitment to equity
Continue to strengthen relationships between all client agency partners and increase
support as needed
Strengthen community resources available for students in need of additional support
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PRIORITIZED AREAS OF GROWTH NEEDS FROM CATEGORIES A
THROUGH E
Prioritize the growth areas from the five categories.
•

Increase the use of meaningful technology in all classrooms

•

Increase the rigor of curriculum and instruction for higher performing students

•

Improve skills acceleration instruction and general instructional support for ELL and
SPED students

•

Provide professional development on culturally responsive teaching and strengthen
staff’s racial literacy

•

Strengthen communication and partnerships with all stakeholders, including community
resource organizations around the state
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CHAPTER IV: SUMMARY FROM ANALYSIS OF IDENTIFIED MAJOR STUDENT
LEARNER NEEDS
Based on our review of student achievement data as shared in Chapter Two, JMCS has identified
three major student learner needs which are reflected in our schoolwide action plan and will form
the basis for our 2020-2021 LCAP. CA Dashboard data is not reflected here as the data from the
dashboard represents only a fraction of our student population, which is explained more
thoroughly in Chapter Two.
1. Increase the availability of ELA curriculum & improve instruction to better support
and challenge higher skilled students.
While our focus on our lowest performing students has been successful, our higher skill level
students are falling behind in their skill growth data. Students initially testing above 9th grade for
ELA and math are not making gains at the same pace as other subgroups. This demonstrates a
need for higher level curriculum and instructional materials and strategies to better support this
group as well as targeted efforts to improve testing buy-in.
There are many variables that may explain the lower gains in our higher skilled students: lack of
testing buy-in, no enrollment in ELA courses or focused ELA work because they have the
needed credits, and a lack of challenging curriculum are a few of these reasons. However, in
reviewing our data a question surfaced regarding what it is like to be a higher skilled student in a
JMCS classroom. Because most of our students come in with low academic skills, what is the
experience for a student who does not fit that pattern? This question resulted in a reflection on
our curriculum and instructional strategies, which we realize are tailored to our students with
lower skills. JMCS needs to focus on increasing the rigor of its ELA curriculum and make sure
students with higher skills have more opportunities to engage with academically challenging
material.
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2. Improve English language programming and instruction to better support our ELL
and SPED populations.
During our mid-cycle self-study, we identified a need to improve our identification of SPED
students and streamline our processes for properly meeting these students’ needs. As a result, we
have seen a steady increase in our SPED population over the past three years. While we believe
this is partly due to our increased vigilance and improved systems for identifying these students,
we also believe we are enrolling more SPED students in general due to CA’s strong economy.
With a strong economy, students who are high-functioning are able to gain and maintain decent
employment on a regular basis and we do not see these students re-enrolling in school. This
results in students with more barriers who may struggle to gain or maintain employment
enrolling in school in lieu of working, thereby comprising a greater percentage of our student
body, which is what we believe we are experiencing. With this trend, we must ensure we are
actively monitoring the identification, services and supports we are providing for these students.
On a classroom level, teachers will benefit from targeted professional development on special
education strategies and instructional methods, as well as appropriate modifications and
accommodations, in order to improve our services for SPED students.
In addition to our SPED population, we also notice that our ELL population is not making gains
at the same rate as other subgroups. ELLs consistently comprise 10-20% of our student body and
we have not given this group the level of instructional attention they require, specifically in ELA.
While we have strengthened our processes for identifying, enrolling and supporting ELLs over
the past three years, we have not dedicated enough time to professional development related to
English language programming for this group. Similarly, we have adopted an ESL curriculum
but need to devote more time to its effective implementation.
In 2018-19, our math data demonstrates that our ELLs and our SPED students outperformed the
schoolwide average; however, in the two years prior they fell below the average and in ELA both
subgroups show consistent performance lower than the schoolwide average. With the
implementation of new ELA curriculum for our English learners, we are taking the first steps
towards providing stronger instruction for our ELLs. We must continue this work as well as
improve our instruction for SPED students.

School Year

# of SPED Students
(IEP & 504)

% of Total Enrollment

2016-17

189

5.6%

2017-18

209

8.8%

2018-19

182

10%

277

278

279

3. Continue to focus on improving course enrollment, instructional strategies and
curriculum to support all students’ skills acceleration needs and specifically, math
instruction for Hispanic/Latinx students.
In the past three years, JMCS has seen an overall decline in students’ skill growth. We believe
this is occurring for various reasons (more detailed explanations are provided in Chapter 2,
Section G):
1. Our new teacher rate has increased due to declining enrollment and staffing changes. We
encourage our new teachers to focus primarily on building relationships with students and
establishing strong site culture as the main focus before focusing heavily on academics.
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Our student level data on school climate shows we are succeeding in creating positive
learning environments (see Chapter 2).
2. We have implemented new ELA and math curriculum in the past three years. Learning to
effectively implement and adapt new curriculum is a long process that will be ongoing
for JMCS in the next few years.
3. Testing buy-in remains a challenge. Older students do not always buy in to the reasoning
behind skills testing and because we require students to test every four months, we
sometimes see declining returns. This awareness has led us to begin conversations on
revamping our testing policies and how to best work with teachers to ensure students
understand the value of the skills tests.
4. Our student enrollment numbers have declined, leading to a smaller “n” size when
examining schoolwide data. With fewer students, we theorize we are not seeing the same
level of gains because our total number of students affecting the average is smaller. This
results in each individual student having a greater impact on the schoolwide average.
While all students have shown slower growth in skills, our Hispanic/Latinx students consistently
perform lower than other races in math in particular. Math vocabulary may be impacting our
Hispanic/Latinx performance in math and there is also a strong argument for strengthening
culturally responsive teaching practices and curriculum in order to better support students of
color in math. JMCS has begun addressing race and cultural responsiveness this year and will
continue to do so in the coming years.
With many factors to consider, JMCS still understands that student skill remediation is one of
our primary focus areas to ensure student success after graduation as roughly half of students
enroll with remediation needs. We will continue to address student skill needs by remaining
focused on the effective implementation of skills acceleration curriculum, continuing to improve
the course enrollment of students to ensure they are receiving remediation support, and working
with teachers to reflect on best practices for meeting students’ individual skill needs.
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CHAPTER V: 2020 - 2026 Schoolwide Action Plan
John Muir Charter Schools
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GOAL ONE: JMCS will provide engaging, high quality and culturally responsive classroom instruction and curriculum that
meaningfully incorporates current technology in order to eliminate academic barriers and support students’ paths to college
and career readiness.
Rationale/Critical Need: Self-study findings indicate the need to increase the rigor and relevance of our curriculum and instructional
strategies in an effort to ensure JMCS graduates are properly prepared for finding life-long, sustainable employment. Outside research
also supports the case for high quality, culturally responsive curriculum to enhance programming and student engagement. We also
realize the extent to which academic barriers prevent students from setting and achieving goals and that barrier removal is essential to
increase ADA, retention and graduation rates. Lastly, JMCS recognizes the changing digital landscape and the importance of staying
current with instructional technology as a means of increasing student achievement.
Supporting Data:
● 85% students of color (2018-19)
● 60% white staff (2018-19)
● 13% of staff feel JMCS does not strongly value diversity, equity and inclusion (2018-19)
● 20% of staff feel JMCS is not fully meeting this goal (2018-19)
● 18% of students feel JMCS is not fully meeting this goal (2018-19)
● 35% of students do not feel or only somewhat feel that their schoolwork is interesting (2018-19)
● 28% of staff are not implementing available new curricula (2018-19)
● 11% of staff are not implementing new skills acceleration curricula (2018-19)
● 17% of students are ELLs (2018-19)
● Students with higher skill levels show lower skill gains (2018-19)
● Average ELA grade level gains of 0.7 GE (2018-19)
● Average math grade level gains of 0.9 GE (2018-19)
Growth Targets:
● Ongoing PD opportunities for exploring culturally responsive pedagogy and increasing racial literacy
● Ongoing work to define digital literacy and implement meaningful use of technology
● 2020: New math BCOs complete and ready for piloting
● 2021: New math courses fully in place; new social studies and science BCOs complete
● 2021: College readiness curriculum complete and implemented
● 2021: EL focus group supports ELs and provides PD for teaching staff
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●
●
●
●

2021: 100% of students enrolled in and completing career pathways activities
2022: 100% of staff implement curriculum beyond AGS
2022: 100% of staff implement JMCS skills acceleration curriculum
2022: 100% of students are properly enrolled in and receiving instruction in skills acceleration courses

ESLRs Addressed: #1 Read and Write Effectively; #2 Obtain Key Life Skills; #3 Appreciate History, Geography and Current
Events; #4 Understand Government Processes; #5 Apply Mathematical Concepts; #6 Apply Scientific Concepts and Skills; #7 Realize
Own Special Interests and Talents
Impact on Student Learning of Standards and ESLRs: This goal has a direct impact on student learning of standards by aiming to
prepare JMCS graduates for life-long, sustainable employment by giving them the skills and knowledge needed to succeed in the
career pathway of their choice. The new CCSS demand critical thinking and deeper learning, which require high-quality curriculum
and instruction in all subject areas. By increasing our cultural responsiveness and use of instructional technologies, we can better
support all students in achieving their goals.
Monitor Progress Tools:
● Student and staff surveys
● Director observations
● PD agendas
● PD opportunities provided and # of participating staff
● Increased curriculum use
● New curriculum available
● New BCOs
● Student achievement data
● Career pathways data
Report Progress:
● Progress will be reported by the administrative team (CEO, CFO, COO, JMCS Directors and Coordinators)
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GOAL ONE (ESLRs #1-7)
JMCS will provide engaging, high quality and culturally responsive classroom instruction and curriculum that meaningfully
incorporates current technology in order to eliminate academic barriers and support students’ paths to college and career readiness.
Actions/ Strategies/
Services

Positions Responsible

Provide continuous
professional learning on
cultural responsiveness

Director of Curriculum
& PD

Measurement of
Progress
● PD days include
topics related to
cultural
responsiveness
● Book clubs
● CRP incorporated
into New Teacher
Training
● Equity Exploration
newsletters

Timeline
● Ongoing

Resources/ Proposed
Expenditures
PD days
Outside experts
Financial resources

● 2x/year
● Beginning 2020-21
● 1 per quarter,
ongoing

Continue to pilot and
adopt equity-focused,
culturally responsive
curriculum

Director of Curriculum
& PD

● Pilot new curriculum ● Pilots beginning
for science, social
8/2020
studies
● Increase ELA options

Financial resources
Pilot teachers
PD days to support
implementation efforts

Continue to support &
expand implementation
of current
equity-focused,
culturally responsive
curriculum

Director of Curriculum
& PD

● Increase training on
implementation of
current curriculum
● Provide 1:1 support
● Identify lead
implementation
teachers to support
colleagues in

PD days
Financial resources
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● 6/2021
● Ongoing
● 6/021

implementation
● Remove AGS
textbooks as new
curriculum is
established

● English - 6/2019
Math - 6/2021
Other - 6/2026

Increase ELA
curriculum options for
higher-performing
students

Director of Curriculum
& PD

● Vet & pilot
additional ELA
curriculum
● Adopt & implement
new curriculum

● 6/2021
● 6/2022

Financial resources
Pilot teachers
PD days to support
implementation efforts

Increase & improve EL
programming through
professional
development &
improved
implementation of
curriculum

Director of Curriculum
& PD

● Train new teachers
on ELL Manual
● Schoolwide
mandatory training
on ELL manual &
best practices
● Create EL focus
group to identify best
JMCS practices &
train colleagues
● PD on ELL
curriculum
implementation
● 1:1 site support

● Ongoing

PD days
Outside experts
Financial resources

● Development of new
benchmarks
● Alignment of new
curriculum
● Implementation

● 6/2021

Rewrite and implement
new equity-focused
social studies BCOs &
curriculum

Director of Curriculum
& PD
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● 2021-22 & ongoing

● 2021-22 & ongoing

● 6/21
● Ongoing

● 6/2021
● 6/2022

Financial resources
Teacher support
Pilot teachers

training and support
Complete and
implement new
NGSS-aligned science
BCOs

Complete and
implement new
CCSS-aligned math
BCOs & courses

Director of Curriculum
& PD

Director of Curriculum
& PD

● Development of new
benchmarks
● Alignment of new
curriculum
● Implementation
training and support

● 6/2020

● Ongoing math PD
focused on new
instructional methods
and CCSS alignment
● Complete
performance tasks for
Applied Math BCO
● Pilot Applied Math
BCO
● Support
implementation of all
new math BCOs

● 9/2021

● 6/2020

Financial resources
Teacher support
Pilot teachers

● 6/2021
Financial resources
Teacher support
Pilot teachers

● 6/2020

● 6/2021
● 6/2022

Continue to support
skills acceleration by
ensuring proper
enrollment in remedial
courses

CEO
COO
Regional Directors
Director of Curriculum
& PD
Registrars

● Director and registrar
oversight
● Provide ongoing
teacher training on
enrollment
procedures

● 6/2021

Personnel time

Provide professional
learning on math &
ELA skills acceleration

Director of Curriculum
& PD

● Skills acceleration
strategies on PD
agendas

● Ongoing

PD days
Outside experts
Financial resources
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strategies
Support & expand
implementation of math
& ELA skills
acceleration curriculum

CEO
COO
Regional Directors
Director of Curriculum
& PD

● 1:1 support provided
during site visits
● Mandated
expectations of
curriculum use

● 6/2022

Increase students’
access to college fairs,
tours, enrollment
support

CEO
COO
Regional Directors
Community Resource
Coordinator

● Strengthen local
connections to
colleges
● Develop and pilot
college readiness
curriculum
● Implement college
readiness curriculum

● Ongoing
● 6/2020
● 8/2020

Community connections
Financial resources
College readiness
curriculum

Maintain & strengthen
career pathways
programming at all sites

CEO
COO
Regional Directors

● Ensure student
enrollment into CP
activities

● Ongoing

Community connections
Financial resources

Strengthen students’
opportunities to job
shadow & develop
career plans supported
by JMCS

CEO
COO
Regional Directors
Community Resource
Coordinator

●

● Ongoing

Community connections
Financial resources

Maintain necessary
infrastructure and
personnel to support
technology use

CEO
IT Coordinator

● Create IT support
schedule to increase
IT availability for all
sites
● Maintain and
increase staffing if
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PD days
Financial resources

● 6/2022

● 6/2020

● Ongoing

Financial resources
Hardware
Personnel

necessary in IT
positions
● Ensure all new
chromebooks are
managed
● Provide 50%
managed
chromebooks at all
sites
● Maintain internet
consistency at all
sites
● Gather data on
current tech use &
effectiveness
● Identify technology
that all staff should
use to enhance
student learning
experience
● Purchase tech as
needed
● Train staff in
effective use as
needed

Create & implement a
vision & plan for
implementation of
meaningful technology

Provide ongoing PD for
staff, including IT
personnel, on current
instructional
technologies

CEO
COO
Director of Curriculum
& PD
IT Coordinator

● Support IT staff with
developing consistent
schedule & outline of
job expectations
● Identify staff skilled
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● 6/2020
● 6/2020

● Ongoing

● 6/2021
● 6/2021

● 6/2021
● 6/2022 & ongoing

● 6/2021

● 6/2022

Financial resources
Hardware
Personnel

Regional Directors

●

●
●
●

Support effective
implementation of
adopted online
curriculum

Director of Curriculum
& PD
IT Coordinator

Strengthen staff and
students’ digital literacy
skills

Director of Curriculum
& PD
IT Coordinator

with instructional
technology & support
their leadership
development
Include mandatory
instructional
technology
workshops during PD
days
1:1 site visits include
tech support
Offer & attend
external PD as
needed
Set & uphold
expectations for all
staff regarding use of
technology

● 6/2022

● Ongoing
● Ongoing
● Ongoing

● Curriculum trainings
offered online &
during PD days
● 1:1 site support
● Guidelines for
effectively using data
to enhance student
experience

● Ongoing

● Clearly define digital
literacy
● Identify areas of
training for staff

● 6/2020
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Financial resources
Hardware
Personnel

● Ongoing
● 6/2021

● 6/2020

Financial resources
Hardware
Personnel

● Implement/improve
digital literacy &/or
computer demo
curriculum for
students
● Include tech
workshops during PD
days
● Offer external PD as
needed
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● 6/2021

● Ongoing
● Ongoing

GOAL TWO: JMCS will deliver safe, welcoming and inclusive programming by engaging students in opportunities to build
self-esteem and develop their social and emotional intelligence, in addition to ensuring equitable practices for all staff, students
and families.
Rationale/Critical Need: Self-study findings indicate a continued need for a strong focus on ensuring safe school spaces and positive
school culture. This is a strength of JMCS and we must continue to be intentional with our re-engagement of youth through building
positive learning environments. 100% of our students have previously dropped out or have been pushed out of school. In order to
support these students in meeting their educational goals, JMCS must ensure each classroom is a growth-minded, safe space for
students to work on skills acceleration and determining their individual pathways to success. We also know that 95% of our students
are unduplicated and qualify as low-income, foster or homeless youth, indicating a strong need for our school to focus on barrier
removal and supporting students’ social and emotional growth as many have been affected by tremendous societal barriers to their
success. Lastly, we recognize the great difference in the racial composition of our staff versus our student body and the research that
explores how racial differences contribute to the opportunity gap our students face. We are committed to working to recognize the role
that race and culture play in our classrooms and ensuring we do the necessary work to allow each student to be their full self in our
classrooms.
Supporting Data:
● 85% students of color (2018-19)
● 60% white staff (2018-19)
● 11% of staff feel we are only somewhat meeting this goal (2018-19)
● 15% of staff do not always feel safe at work (2018-19)
● 11% of staff are not aware of the contents of their safety plan (2018-19)
● 18% of students feel we are only somewhat meeting this goal (2018-19)
● 8% of students do not always feel safe at school (2018-19)
● 8% of students do not always feel welcome at school (2018-19)
● 28% of students do not always feel they have a voice in decision making at their site (2018-19)
● 96% of students are unduplicated (2018-19)
● 92% of students qualify for free or reduced lunch (2018-19)
● 12% of students are homeless (2018-19)
● 17% of students are foster youth (2018-19)
● 17% of students are ELLs (2018-19)
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Growth Targets:
● Maintain student and staff feelings of safety and well-being
● Ongoing implementation of and review of equitable practices for students, staff and families
● 2020: equity-minded hiring questions in effect
● 2021: equity policy in place
● 2022: 100% of staff explicitly teach students about growth mindset
● 2022: 100% of staff implement social-emotional curriculum
ESLRs Addressed: #1 Read and Write Effectively; #2 Obtain Key Life Skills; #3 Appreciate History, Geography and Current
Events; #4 Understand Government Processes; #5 Apply Mathematical Concepts; #6 Apply Scientific Concepts and Skills; #7 Realize
Own Special Interests and Talents
Impact on Student Learning of Standards and ESLRs: Student learning will be greatly impacted by this goal. When students feel
safe, respected and invested in their education their learning increases dramatically. This goal aims to foster safe spaces in all
classrooms and sites in order to re-engage students in their education.
Monitor Progress Tools:
● Student and staff surveys
● Student achievement data
● Staff demographic data
● In-service agendas
● K12 equity tool survey
● Site visit checklist
● Teacher evaluation documents
● Board approved policies
Report Progress:
● Progress will be reported by the administrative team (CEO, COO, JMCS Directors, Administrative Assistant, Community
Resource Coordinator) and lead site staff
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GOAL TWO (ESLRs #1-7)
JMCS will deliver safe, welcoming and inclusive programming by engaging students in opportunities to build self-esteem and develop
their social and emotional intelligence, in addition to ensuring equitable practices for all staff, students and families.

Actions/ Strategies/
Services

Positions Responsible

Measurement of
Progress

Continue to train all
staff on methods of
building positive
classroom cultures
during in-service days
and NTT

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Teacher and student
surveys on school
climate
● Student achievement
data
● K12 Equity Tool

● Ongoing

Google Forms
K12 Equity Tool

Continue to encourage
staff to utilize the
schools “Building
Culture” resources
provided on the intranet
and through PD through
emails and in-service
days

CEO
COO
Director of Curriculum
& PD
Regional Directors

● In-service agendas
● Informal site
observations and
discussions with
staff

● Ongoing

Building Culture
website

Continue to encourage
staff to teach about
growth mindset in order
to develop and promote
positive social and
emotional intelligence;
share Mindset Monday
lessons monthly

CEO
COO
Director of Curriculum
& PD
Regional Directors

● In-service agendas
● Informal site
observations and
discussions with
staff
● Included in site visit
checklist
● Monthly Mindset

● Ongoing
● Ongoing

Mindset Monday
lessons
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Timeline

● 6/2021
● 9/2020

Resources/ Proposed
Expenditures

Monday emails
Require schoolwide
read on Zaretta
Hammond’s Culturally
Responsive Teaching
for all staff and all new
teachers annually

CEO
COO
Director of Curriculum
& PD
Regional Directors
Instructional staff

● Book purchases
● Attendance in book
club meetings
● Change in
classroom practices
● NTT Agenda

● 6/2021

Zaretta Hammond’s
Culturally Responsive
Teaching
Financial commitment
Personnel time

Formalize
equity-centered
classroom practices
expected in all
classrooms

CEO
COO
Director of Curriculum
& PD
Regional Directors
Instructional staff

● List of
equity-centered
classroom practices
● Implement strategies
from K12 equity
tool

● 6/2021

Personnel time

Adjust formal and
informal site visit
documentation practices
to evaluate equity in
classroom practices

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Admin &
stakeholder meeting
agendas
● Site visit checklist
includes specific
wording regarding
school expectations
for equity
● Teacher evaluation
documents include
specific, measurable
equity-centered
practices

● 6/2021

Personnel time

● Admin &

● 6/2020

Solidify common set of

CEO
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● 6/2021

● 6/2021

Personnel time

hiring questions and
expected responses to
ensure equity focus in
hiring process

COO
Director of Curriculum
& PD
Regional Directors

stakeholder meeting
agendas
● Equity-centered
hiring questions

Evaluate hiring
processes and
documents to recruit
diverse candidates

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Revised hiring
questions &
processes
● Staff demographic
data

● 6/2021

Personnel time

● 6/2022 &
onoging

External examples of
hiring questions &
practices

Include discussions of
equity in regular
administrative meetings
and data analysis

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Admin meeting
agendas
● Data disaggregation

● Ongoing

Schoolwide data

Develop an equity
policy that includes
measures and outcomes
that are shared publicly
via the school website

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Board meeting
agendas
● Board approved
equity policy on
school website

● 6/2021

Personnel time

Evaluate existing
policies for equity gaps
and revise as needed

CEO
COO
Director of Curriculum
& PD
Regional Directors

● Admin meeting
agendas
● Revised policies

● 6/2021

Personnel time
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Personnel time

Examples of
equity-centered school
policies

GOAL THREE: JMCS will maintain effective communication in order to foster meaningful relationships with staff, students,
families, partner agencies and community resource organizations.
Rationale/Critical Need: This goal was developed in response to staff input gathered during two professional development days.
Staff felt a strong need to increase the effectiveness of communication between staff and administration as well as between staff and
client agencies. Due to the nature of JMCS’ structure, effective communication is a necessity and through this goal, we are
formalizing our commitment to transparency and fostering meaningful relationships among all stakeholders.
Supporting Data:
● 40% of staff do not always feel connected to the larger JMCS community (2018-19)
● 16% of staff are not fully satisfied working for JMCS (2018-19)
● 16% of staff are not fully happy working for JMCS (2018-19)
● 36% of staff do not consistently review their K12 reports (2018-19)
● 87% of staff do not share their site’s K12 reports with their client agency partners (2018-19)
● 36% of staff do not use their K12 reports to inform programmatic or instructional decisions (2018-19)
● 74% of client agencies that responded to our survey do not consistently read the JMCS bulletins (2018-19)
● 94% of client agencies that responded to our survey do not consistently review the K12 reports (2018-19)
● 83% of client agencies that responded to our survey do not find the K12 reports valuable (2018-19)
Growth Targets:
● Ongoing monthly communications (bulletin, monthly writing prompt)
● Ongoing quarterly communications (Curriculum Corner, Equity Explorations)
● Ongoing 5 PD days calendared per year
● 2021: 100% of sites connected with local community resources
● 2021: Schoolwide communication forum in place
● 2021: Database of how-to videos
● 2022: Virtual meetings for increased stakeholder input for LCAP process
● 2023: 100% of sites with minors hosting 1 parent/community event per year
● 2023: 100% of sites submit plans for consistent meetings with partner agencies
ESLRs Addressed: #1 Read and Write Effectively; #2 Obtain Key Life Skills; #3 Appreciate History, Geography and Current
Events; #4 Understand Government Processes; #5 Apply Mathematical Concepts; #6 Apply Scientific Concepts and Skills; #7 Realize
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Own Special Interests and Talents
Impact on Student Learning of Standards and ESLRs: Student learning and achievement is heavily influenced by staff culture
within a school. When teachers feel connected, safe and part of a positive learning community, those feelings are passed to students
through teacher attitudes, efforts and the culture teachers create in their classroom. JMCS understands that student learning is most
heavily impacted by students’ relationships with teachers and teachers must feel they are part of a strong, effective and cohesive
organization in order to best affect student learning experiences.
Monitor Progress Tools:
● Consistency of schoolwide communications
● School calendar with embedded PD days
● PD agendas for effective meetings
● Site meeting schedules
● Video database
● Online forum in use for stakeholder communication
● Schedule of site-based events
Report Progress:
● Progress will be reported by the administrative team
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GOAL THREE (ESLRs #1-7)
JMCS will maintain effective communication in order to foster meaningful relationships with staff, students, families, partner agencies
and community resource organizations.
Actions/ Strategies/
Services

Positions Responsible

Measurement of
Progress

Timeline

Maintain regular
electronic
communications with
all stakeholders

COO
CEO
Director of Curriculum
& PD

● 1-2 bulletins per
month
● 1 monthly writing
prompt per month
● 1 Curriculum
Corner per quarter

Implement open
houses/community
events at sites serving
minor students to better
engage students,
families, client
agencies, and
community resource
organizations

Regional Regional
Directors
Community Resource
Coordinator
Site staff

● Required 1 event per ● 50% of sites serving
year at sites with
minors by 6/2021
minors
● 75% of sites serving
● Recommended 1
minors by 6/2022
event per year at all ● 100% of sites
sites as feasible with
serving minors by
client agencies
6/2023

Personnel time
Client agency support
Methods of
communication
Financial resources for
food/beverage

Provide training on
running effective
meetings for site-based
lead staff and hold
regular student progress
meetings between
JMCS staff and partner
agencies

Regional Regional
Directors
Director of Curriculum
& PD
Site staff
Client agency staff

● PD support for staff
● Regular meeting
plan/schedule for
each site

Personnel time
PD time
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● Ongoing

Resources/ Proposed
Expenditures

● 50% of sites by
6/2021
● 75% of sites by
6/2022
● 100% of sites by
6/2023

Personnel time
Electronic forums

Create opportunities for
shared professional
development around
communication for
JMCS and partner
agency staff

CEO
COO
Director of Curriculum
& PD
Regional Regional
Directors

● Survey to assess
priorities and
interest of partner
agency sites
● Identify structure for
shared PD
● Implement shared
PD
● Assess successes
and areas for
improvement
● Continued shared
PD as needed

● 6/2021

Personnel time
Tech resources

● 6/2022
● 6/2023
● Ongoing
● Ongoing

Establish and maintain a
network of supportive
services with
community
organizations and JMCS
sites

Community Resource
Coordinator
Regional Regional
Directors
Site staff

● Formalize
relationships
between JMCS sites
and community
resource
organizations

● Connect 100% of
sites to local
supportive services
by 6/2021

Personnel time
Financial resources

Develop protocol for
transfer of knowledge &
connections between
outgoing and incoming
staff at JMCS sites

CEO
COO
Community Resource
Coordinator
Regional Regional
Directors

● Draft protocol for
transfer of
knowledge
● Revised and
implemented
protocol

● 6/ 2021

Personnel time

Maintain professional
development days and
New Teacher Training

CEO
COO
Director of Curriculum
& PD

● 5 schoolwide PD
days every year
● Adjust PD days in
response to staff

● Ongoing
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● 4/2022

● Ongoing

Personnel time
Financial resources

Regional Regional
Directors
Business Services
Create ongoing online
chat forum for staff
across the state to
connect virtually

Create how-to video
database with answers
to common procedural
questions from teachers

COO
Director of Curriculum
& PD
Regional Regional
Directors
IT Coordinator

CEO
COO
Director of Curriculum
& PD
Regional Regional
Directors
Lead teachers
IT Coordinator

feedback and
schoolwide
goals/needs
● Identify pilot groups
● Develop
communication
expectations
● Train staff and
implement pilot
program
● Evaluate
effectiveness of
online chat forum
for improved staff
communication
● Implement forum
schoolwide

● 10/2020
● 12/2020

● Surveys & informal
feedback to identify
areas where video
database training is
needed
● Identify technical
specifications for
videos
● Train staff to record
training videos
● Videos integrated
into JMCS PD and
accessible via online

● 12/2020
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Tech resources

● 1/2021
● 4/2021

● 9/2021

● 12/2020
● 6/2021
● 12/2021

Personnel time
Tech resources

database
Increase stakeholder
understanding of and
engagement with the
JMCS LCAP and
Dashboard through
virtual meetings

CEO
COO
Director of Curriculum
& PD
Regional Regional
Directors
IT Coordinator

● Survey stakeholders
to understand
interest and
availability in
participating in the
LCAP process
● Identify format of
meetings platform to
host virtually
● Create meeting
schedule and recruit
various stakeholders
to attend
● Facilitate meetings
and respond to
stakeholder
feedback

305

● 10/2021

● 3/2022
● 3/2022

● 3/2022

Personnel time
Tech resources

APPENDICES FOR JMCS WASC REPORT 2019-20
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B. Results of student questionnaire/interviews
C. Results of parent/community questionnaire/interviews
D. The CA Healthy Kids Survey
E. Sample site schedules
F. Approved AP course list
G. UC a–g approved course list
H. California School Dashboard performance indicators
I. School accountability report card (SARC)
J. CBEDS school information form
K. Graduation requirements
L. Budgetary information, including school budget
M. Glossary of terms unique to JMCS
N. JMCS Partner Agencies
O. JMCS Curriculum Options
P. JMCS SPED Graduates: Dissertation Findings by Dr. Denise Hoogendorn
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Appendix A: JMCS LCAP 2019-20
The JMCS 2019-20 LCAP is available at the following link:
https://nevco.org/wp-content/uploads/2019/07/LCAP-John-Muir-Charter-Schools-2019-20.pdf

Appendix B: Results of Student Questionnaire
The results of the JMCS 2019-2020 student survey can be found at the following link:
https://docs.google.com/document/d/1roZ5nmlx8VADoWcKDxFBPlPe_I8umnLIm6ZODfXvoU/edit?usp=sharing
Appendix C: Results of Client Agency Questionnaire
JMCS began to survey parents and community members in 2018-19 for their feedback.
However, many of our responses were not digital and have been hard to capture. We are working
on improving our processes for capturing formal input from our families regarding their
experience at JMCS.
In lieu of parent and community surveys, JMCS offers the results of our JMCS 2019-2020 client
agency survey, as our partnering agencies often serve as both student advocates and community
partners for our school. This survey can be found at the following link:
https://docs.google.com/document/d/1KkcDo0TMJobaBeOPfpKFApSeaFR33DHtJazNt1pUkiw/
edit?usp=sharing
Appendix D. The CA Healthy Kids Survey

The CA Healthy Kids survey is not applicable to JMCS. In lieu of this, JMCS utilizes its own
internal student survey, the results of which are shared in Appendix B.
Appendix E. Sample site schedules

JMCS does not have one master schedule as each site must accommodate the programming of its
partner agency. There are commonalities in schedules depending on the type of partner agency
and sample site schedules are shown below.
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CCC Sample:
California Conservation Corps Los Angeles
MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

6:00 am2:30 pm

Vocational
Education

Vocational
Education

Vocational
Education

Vocational
Education

Vocational
Education

2:30 pm2:45 pm

Second
Roll Call

Second
Roll Call

Second
Roll Call

Second
Roll Call

Second
Roll Call

Academic
Classes:

Academic
Classes:

Academic
Classes:

Academic
Classes:

Academic
Classes:

-Math
-Credit
Recovery

-Creative
Writing
-English
-Career
Development
(CDT)

-Math
-Science

-Career
Development
-Gardening
-History

-Credit
Recovery
-Tutoring

2:45 pm5:00 pm

Multi-Teacher YouthBuild Sample:
WINTER YouthBuild
Monday to Wednesday
7:30- 8:00 AM
8:00- 9:00 AM
9:05- 10:05 AM
10:05-10:30 AM
10:30- 11:30 AM
11:35- 12:35 PM
12:35- 1:00 PM
1:05- 2:05 PM
2:10- 3:10 PM

Activity
Sign-in
Physical Training
Academic Class
Nutrition Break
Academic Class
Academic Class
Lunch Break
Academic Class
MC3 Construction

Thursday and Friday
7:30- 8:00 AM
8:00- 9:00 AM
9:05- 10:05 AM
10:05-10:30 AM
10:30- 11:30 AM
11:35- 12:35 PM
12:35- 1:00 PM
1:05- 2:05 PM
2:10- 3:10 PM

Activity
Sign-in
Academic Class
Academic Class
Nutrition Break
Academic Class
Academic Class
Lunch Break
Hands-on Construction
Hands-on Construction
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Multi-Teacher Local Conservation Corps Sample:
Sacramento Regional Conservation Corps (SRCC)
TEACHER 1

TEACHER 2

TEACHER 3

Algebra

Small group/1:1

Prep

10:00 - 10:55

Small group/1:1

Prep

ELA

11:00 - 11:55

Break

Computers

Small group/1:1

12:00 - 12:20

Lunch

Lunch

Lunch

12:25 - 1:20

Civics (M/W)
Economics (T/Th)

Small group/1:1

Break

1:25 - 2:20

Small group/1:1

Break

Earth Science (M/W)
Life Science (T/Th)

2:25 - 3:20

Prep

P.E.

Small group/1:1

3:40 - 5:40

Homeroom

Homeroom

Homeroom

8:45 - 9:55

*Small Group & 1:1 Instruction include (but are not limited to) World History, US History, Life Skills, Health
and elective projects.
*Skills acceleration pull-out groups happen throughout the day.
*Grad classes are offered from 9:30-11:30 a few days a week.
*Friday schedule: 7:00 am - 11:30 am
Includes Life Skills, test prep, skills acceleration pull-outs

Single Teacher Sample:
Riverside Heritage WIOA
MONDAY

TUESDAY

WEDNESDAY

THURSDAY

FRIDAY

8:00 - 9:00

SAP review/
Team building

Credit recovery

Credit
recovery

Credit recovery

Credit recovery

9:00 - 10:00

ELA

ELA

ELA

Economics

ELA

10:00 - 11:00

Math

Math

Math

Math

Economics

11:00 - 12:00

Credit recovery

Math

Math

Life skills

Life skills

*Vocational education 12:30 - 3:00 pm
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Appendix F. Approved AP course list
JMCS does not offer AP courses.

Appendix G. UC a–g approved course list
JMCS does not offer UC A-G approved courses.

Appendix H. California School Dashboard performance indicators
Please refer to our description of our Dashboard data in Chapter One. Performance indicators are also
available in Chapter Two.

Appendix I. School accountability report card (SARC)
Our most recent SARC is available at this link:
https://drive.google.com/file/d/0B9IqEeqqTRybeV9DQmNETXcyU3YwOUhTVTZrSUJ5RGVPRj
M0/view?usp=sharing

Appendix J. CBEDS school information form
Our most recent CBEDS school information forms are available at this link:
https://drive.google.com/file/d/0B9IqEeqqTRybWllJc1JTbE9LZk9NdkZsZFE1QXl4bUdROGZR/vi
ew?usp=sharing
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Appendix K. Graduation requirements
JMCS has the following as graduation requirements as approved in our charter:
SUBJECT

CREDITS

OPTIONS

English

30

Credits or GED/HiSET/CHSPE

Health

5

Credits

PE

20

Credits or JMCS PE Demonstration

Computer Applications

10

Credits or JMCS Computer Demonstration

Life Skills Electives

15

Credits

US History

10

Credits or GED/HiSET

World History

10

Credits or GED/HiSET

US Government/Civics

5

Credits or GED* or Credits + HiSET
*See pg. 25 for details

Economics

5

Credits or GED/HiSET

Math

10

Credits or GED/HiSET/CHSPE

Algebra

10

Credits

Earth Science

10

Credits or GED/HiSET

Life Science

10

Credits or GED/HiSET

Electives

60

Credits

Appendix L. Budgetary information, including school budget
The JMCS 2019-20 board approved first interim budget can be found at the following link:
https://drive.google.com/file/d/1t1Jyv_XWixpRA7r4LpCdd1Jr5mAmHW04/view?usp=sharing
After March 2020, our second interim budget will be available in the following folder:
https://drive.google.com/drive/folders/19k1Da3seXmN79ZejBemNiD2yzC0XWDpV?usp=sharing
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Appendix M. Glossary of terms unique to JMCS

•

BCO: Benchmark course outline

•

CCC: California Conservation Corps

•

Client agency: Muir’s partnering agencies responsible for providing vocational training to
students (CCC, LCC, NCCC, WIA, YB)

•

Collaborating agency: see “client agency”

•

CPT: Career pathways training

•

Dashboard: JMCS’ internal staff website and database or the CA School Dashboard

•

DAP: Daily action plan

•

ESLR: Expected Schoolwide Learning Result

•

Growth area: synonymous with Expected Schoolwide Learning Result

•

In-services: schoolwide professional development days

•

LCC: Local Conservation Corps

•

Managers: JMCS administrators

•

MAP: Monthly action plan

•

NCSOS: Nevada County Superintendent of Schools

•

NEVCO: Nevada County Superintendent of Schools

•

NTT: New teacher training

•

Partner agency: see “client agency”

•

RenSTAR: Renaissance Learning STAR Reading and Math assessment

•

RWG: Regional Working Groups (small groups that meet across the state for schoolwide
professional development days)

•

SAP: Student Achievement Plan

•

SIP: Strategic instructional planning

•

STAR: Renaissance Learning STAR Reading and Math assessment

•

TABE: Test of Adult Basic Education

•

Vocational Education: Client agency job readiness training for students

•

WIOA: Workforce Innovation and Opportunity Act

•

YB or YouthBuild USA: federally funded and affiliate construction training program
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Appendix N. JMCS Partner Agencies
A complete directory of JMCS, including our organization chart, staff directory and directory of all
partner sites with contact information can be found at this link:
https://docs.google.com/spreadsheets/d/11vLXFYsrI3wxdxDcULWjBEt6PObTmcSyOOxt7S10syo/e
dit?usp=sharing

Appendix O. JMCS Curriculum Options

All JMCS sites have the following curriculum with implementation guides on-site:
Math

Other

•

JUMP Math
o Teacher Binders Grades 4.1 - 8.2
o Student Assessment and Practice Books Grades
4.1 - 8.2
English
• New Readers Press
o Challenger Levels 5-8
o Endeavor Levels 4-8
o English - No Problem! Levels 1-4
o GED Test Resource Book
o HiSET Exam Resource Books
o Teaching Adults ESL Resource Book
• Scholastic ID
o ID Anthologies
o 10 copies of 8 novels
o Teacher Resource CD
o ID Professional Guide
• Reading with Relevance
o Teacher’s Guides for a variety of titles (1-2
titles per site)
o Titles available:
http://movingforwardinstitute.org/productcategory/high-school-2/
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•

AGS Textbooks and
Teacher’s Editions
o Biology
o Earth Science
o Basic Math
Skills
o Pre-Algebra
o Algebra
o Geometry
o Economics
o US
Government
o US History
o World History
o Life Skills
Health

JMCS sites also have access to the following online curricula (access information included in the
Course Information Guide linked below):
All Subjects
• Odysseyware (online credit
recovery)
o Core academic subjects
o Skills acceleration
o CTE courses
o Electives
English
• JMCS Original ELA Curriculum
• Monthly Writing Prompts
*available on the JMCS Dashboard
• Newsela
Math
• Mathalicious
• Eureka Math
Social Studies & Science
• The DBQ Project
• Education and the Environment
Initiative
• HASPI Medical Biology
• Strategic Energy Innovations (SEI)

Life Skills/Other
• Computer and PE Demonstrations
*available on the JMCS Dashboard
• Driversed.com
• The Future Is Now
• Khan Academy
• Marijuana Education Initiative
• Mindset Monthly lessons
• MC3 (Multi-Craft Core Curriculum)
• MyCEP
• Overcoming Obstacles
• React to Film
• Rosetta Stone *email the JMCS Director
of Assessment for access information

There are many other curriculum sites available to the general public that JMCS teachers are
encouraged to use. Some of these can be found in the Favorite JMCS Resources LiveBinder:
http://www.livebinders.com/play/play?id=1652703 (Access Key: JMCS Favorites).
Detailed information regarding all curriculum is available in Appendix B of the JMCS Course
Information Guide.
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Appendix P. JMCS SPED Graduates: Dissertation Findings by Dr. Denise Hoogendorn

DISSERTATION EXCERPT ON JMCS SPED GRADUATES
Accommodation Access by Southern California Community College Students with
Specific Learning Disabilities
By Dr. Denise Hoogendorn, JMCS Southern CA Special Education Teacher
Chapter Four: Findings
In this chapter, the researcher unveils the findings from the participant interviews,
exploring the experiences of JMCS recent graduates who identified as specific learning disabled
on a 504 plan, were currently attending or had attended a Southern California community
college, and may have accessed their accommodations on campus. Methods common to
phenomenological research guided the researcher in data collection and analysis. The results of
this study are presented through the participants’ voices, sharing in-depth perspectives into their
lived experiences. To study the main research question—What experiences do college students
who self-identified with SLD have in accessing accommodations on campus?—four
subquestions were established:
1. What experiences do students who self-identify with SLD in college have using selfadvocacy skills while accessing accommodations?
2. What experiences do students who self-identify with SLD in college have using selfdetermination skills while accessing accommodations?
3. How have past k-12 academic experiences affected students who self-identify with
SLD and their accessing accommodations in postsecondary education?
4. What can students who self-identify with SLD recommend colleges do to assist them
more effectively in accessing desired accommodations?

315

Chapter 4 includes a presentation of the findings that evolved from data collected and
analyzed through interviewing a total sample of six participants selected from the recruitment
process. The six participants were JMCS recent graduates with SLD and 504s plans who had
been attending Southern California community colleges. The participants’ narratives were
crafted into nine categories, developed into three themes, and are presented in the following
findings…

Participant Narratives
The participant narratives were collected over 4 weeks, and interviews ranged in length
between 45 minutes to 1 hour and 45 minutes. Each interview was recorded and then sent to be
transcribed. All participants but one was interviewed one time. The only participant needing a
second interview was Smiley. A second interview was conducted with Smiley to question further
the continued nonuse of his accommodations on campus and the success he was still
encountering without them.
Smiley. Participant Number 1 chose the pseudonym “Smiley.” Smiley was the only
participant not using 504 accommodations. He was in his first semester of community college
and was doing well. He felt he did not need accommodations at that time but was open to
seeking them if needed. Smiley was able to name his SLD, describe it, and comment on what
accommodations worked for him when needed. Smiley reported his past experiences with his
JMCS special education teacher provided him with the knowledge of his 504 plan and that he
could use it in college.
Smiley reported that early school experiences were negative for him as Smiley had poor
self-advocacy skills. However, his last few years at JMCS had taught him to use his selfadvocacy skills, and he attributed his success and not needing to access his 504 plan on campus
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to those skills. Smiley demonstrated his self-determination skills in his current college setting.
He felt the positive experiences he had at JMCS and the assistance JMCS staff gave him with
growth in his self-advocacy and self-determination skills had contributed to his current college
experiences. Smiley had not yet experienced any negative experiences or feelings surrounding
his 504 plan or needs. He was feeling quite proud of himself and his current accomplishments
without the accommodations.
Smiley was phoned for a brief second interview after he finished his quarter to inquire
how he performed. He was happy to report on his recent success for a few minutes. Smiley said
he passed his class and he was happy. He said he was preparing to enroll for the next quarter.
When asked if Smiley would attempt the quarter again without enlisting the help of is 504 plan,
he said he wanted to try again without it. He said he was still feeling confident and comfortable
enough to proceed without requesting accommodations.
Milk. Participant Number 2 chose the pseudonym “Milk.” Milk was currently using her
504 accommodations on campus. She had both positive and negative experiences and feelings
associated with her 504 plan. She was able to name her disability, describe it, and list the
accommodations that worked best for her. Milk demonstrated she had a secure use of selfadvocacy and self-determination skills while attending college and using her accommodations.
Milk encountered a negative experience with one of her instructors, spoke up about it, and was
moved to a different instructor. Milk commented on how sometimes the instructors made her feel
uncomfortable and different when asking for help.
Milk stated the positive experiences with JMCS staff had prompted her to go forward
with her 504 plan and college. She stated her success in her college classes so far made her feel
more confident in herself. She knew how to communicate what she needed and to speak up when
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she needed help. She felt her college could do more by offering more available tutors to assist
students with 504 plans.
Aaron. “Aaron” was the chosen pseudonym by Participant Number 3. Aaron was
receiving accommodations at his community college. Aaron experienced his first quarter of
community college without using his 504 plan and realized he needed to enact a plan of action.
Aaron talked to an educational friend and advocate who said he could use his previous 504 plan
from high school. After contacting JMCS, Aaron was able to retrieve his 504 plan and submit it
to his community college.
The community college accepted the previous 504 plan completed by JMCS and allowed
him the accommodations he needed to assist him with his needs. Aaron felt the ODS listened to
him and the staff were very helpful. With the help of a friend, Aaron navigated the 504 processes
successfully and had positive experiences using his accommodations. Aaron was able to discuss
his SLD, his needs, accommodations, strengths, and weaknesses. He also contributed his success
to his friend and advocate and the JMCS staff. He suggested other 504 students be allowed to
have an advocate to assist them. Aaron talked about his comfort in asking and receiving
accommodations and using the ODS. He also said other students were accepting and did not
make him feel uncomfortable. Aaron encouraged other 504 students to take advantage of their
504 accommodations and opportunities afforded them on campus. He shared he felt his
communication skills assisted him through the process, and he felt very confident in himself and
his accomplishments at community college so far.
Lite. Participant Number 4 chose the pseudonym “Lite” to be used during this study. Lite
had attended two different community colleges, using his 504 plan at both. At the first
community college he attended, he did not feel comfortable, so he went to another. He had
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mixed feelings about this community college and had become discouraged in the educational
process. Lite was very outspoken and extremely bright, with some extreme processing and
attention deficits making education very challenging for him. He had been a special education
advocate for students at JMCS in the past. Lite’s previous JMCS success provided him
encouragement to further his education in community college. Even though he had insight into
his disability, he did not know what his disability was called, but he could describe his
experiences of it. Lite was very knowledgeable of his strengths and weaknesses and had strong
communication skills.
Lite said he felt bullied by the ODS and enlisted the help of a friend and advocate to help
him maneuver the 504 processes. Once Lite started the 504 processes, he found it challenging to
get the accommodations he needs. Lite felt the accommodations were “cookie-cutter”
accommodations and not assigned individually as needed. When he requested specific
accommodations, he was told he was “not disabled enough.” The responses to his requests
caused him some concern. Some of Lite’s instructors were accommodating, and some were not.
Some of his instructors provided him accommodations, and some blatantly told him, “No.” He
became disheartened.
Lite felt he was treated poorly and unfairly. He did not speak up, as he thought he was
being bullied, and some of his instructors made him feel like they did not care. The treatment,
time, and accommodation one instructor provided kept him trudging along. He was ready to start
a new quarter with hesitancy when he was interviewed. Lite provided a suggestion of advocates
to assist 504 students through the process and to help them get the accommodations needed. He
also said he would spend more time before choosing classes and instructors based on
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interviewing them beforehand to see how they reacted and made him feel about the use of his
accommodations.
Alex. Participant Number 5 chose to use the pseudonym “Alex.” Alex had enrolled in
community college but had not yet started his classes. He was able to provide information on
requesting and seeking out the 504 processes on campus. Alex described his disability, how it
affected his learning, and what accommodations worked best for him. Alex described how he
went to initiate the 504 processes on his campus. Alex described how he presented his current
JMCS high school 504 plan to the Department of Program Services (DPS), and they walked him
through the process of initiating the plan on campus. Alex stated the DPS made him feel
comfortable but that he would not have known where to go if it would not have been for a friend
who directed him to the DPS. He shared he needed to be able to communicate his disability to
the DPS. The experiences with the DPS made Alex feel supported. Alex shared that he felt his
communication skills and being able to communicate his strengths and weakness to the DPS staff
assisted with initiating the 504 processes. He was confident in going forward with his 504
processes on campus and ready to start his classes with his accommodations.
JTB. “JTB” was Participant Number 6. JTB had just dropped out of his second
community college a few days before the interview due to negative experiences. At the first
community college JTB attended, he did not initiate his 504 plan. He wanted to try college
without accommodations. JTB failed his classes, and he dropped out. At the second community
college, JTB initiated his 504 plan. His instructors encouraged him but did not seem to take a
sincere interest in helping him; they singled him out and belittled him in front of his classmates.
He was not given the accommodations he needed. He was not successful, and he did not speak
up for fear of embarrassment and more belittling. JTB dropped out again just a few days before
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the interview—although he had not given up. He stated he would like to try another program but
would meet first with instructors and talk with them beforehand about his needs and make sure
he was in the right classes for his skill levels, as he felt the classes chosen earlier were too
difficult for him. JTB also mentioned his positive high school experiences at JMCS had made a
considerable impression with his wanting to continue with his community college experiences.
He said many of the things he did with JMCS prepared him for college.

321

